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S tandards

Reflect on one’s own lznowledg'e, attitudes and skills and take appropriate action

Warm, caring and responsive relationships with each child and group of children must be (].evelope(l

Children’s behaviour is g’uicle(l in an effective and appropriate manner

Open, cooperative relationships with each child’s family are established and maintained

Supportive, collaborative relationships with others worlzing’ in the child care setting are established and

maintained.

Collaborative relationships with other community service provi(lers
Worlzing‘ with the child are established and maintained

Warm, caring and responsive relationships must be developed and maintained with each group of children.

Children’s slzills, al)ilities, interests and needs are assessed using observations

Signs and symptoms of emotional or developmental delays or challeng’es are recog’nized and appropriate

action is taken.

Daily experiences that support and promote each child’s p}lysical, emotional, social, communication,

cognitive, ethical and creative development are planned for and provitlecl

Each child’s emotional well-being and growth will be supported and promoted

Each child’s social and ethical understanding’ and development will be promoted and supported

Each child’s communication skill clevelopment will be promoted and supported

Each child’s physical development will be promoted and supported

Each child’s cognitive skill development and creativity will be promote(]. and supported.
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INTRODUCTION

This document provi(ies the standards and g’ui(ieiines to be followed when cleveioping’
and impiementing’ centre-based child care programs for children (ages 2-school entry) in
Newfoundland and Labrador. It provi(ies information that will assist eariy childhood
educators with their program planning’ ancl, when combined with the iznowiedg’e , skills
and experience of the staff of child care centres, it will be a useful tool in the
(ieveiopment of hlgh quality child care programs.

The un(i.eriying' foundation for all of the standards found in this document is
(i.eveiopmentaiiy appropriate practice. Developmentaiiy appropriate practice provi(ies a
framework for eariy childhood program development. It incorporates what is known
about children’s (ievelopment, what is known about the streng’ths , needs and interests of
each individual child in a particular group or child care setting and what is known about
the social and cultural contexts in which the children live. Applying’ the principles of
(i.eveiopmentaiiy appropriate practice ensures that the child care program is well suited to
meet the needs of the children and families t)eing’ served i)y the child care setting.

Eariy childhood educators play a critical role in ensuring that children in their care are
provictect with an environment and an atmosphere that allows each of them to thrive and
grow in the way that best suits each individual. It is well documented that g’ooci quality
child care enhances children's (ieveiopment. Therefore, it is the responsii)ility of all
those concerned to ensure that the care every child receives is the best possii)ie.

Research into centre-based child care has shown that there are izey indicators in centres
that provicle the best support to a child’s cleveiopment. It is important that cluring’ the
on-going process of cteveloping’, reviewing, evaluating’ and revising the program in a

centre, the toiiowing’ indicators are followed. These indicators of quality include:

. trained staff who access protessionai cleveiopment opportunities reg’uiariy.
. a program based upon:
4 the streng‘tiis and needs of the children.
L current iznowleclg’e of child cieveiopment.
. an un(ierstancling’ of how children learn.
. group size and adult-child ratio based upon the ages and needs of the children.
. positive reiationsilips between staff and the parents of the children.
. g‘oocl health, satety and nutrition practices in piace.

In 2003 the Canadian Child Care Federation pu])iisile(i Occupationa/ Standards for Child Care
Practitioners, which describes what a person in the field of child care must know and be able
to do in order to be considered competent. These occupationai standards are included in this
document and are used to define the skills and abilities necessary to provicle iiig’ii quality care
in a centre-based child care setting.

11
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SECTION I: DEVELOPING A PROGRAM PHILOSOPHY

STANDARD:

Reflect on one’s own lznowlecig’e , attitudes and skills and take appropriate action.

The philosophy of an early childhood program is a set of basic principles that provicle the basis
for the program that will be delivered to children and families. A philosophy is c].evelope(],
based on beliefs reg’arcling’ children and child care programming. These beliefs are g’enerally a
result of one’s lznowleclg’e, training, and life experiences. Tlley represent basic values and
unclerstanding’s as they relate to children, families, child clevelopment and quality child care.
These beliefs are also influenced ]Jy current research reg’arcling’ how children learn and
develop.

Developmentaﬂy appropriate practice provicles the foundation and forms the basis for hig‘h

quality early childhood programs. Developmentaﬂy appropriate practice is defined as practice

that is based on what is known about child (].evelopment and learning’ ; what is known about

the streng’ths, interests and needs of each individual child in the group; and what is known

about the social and cultural contexts in which the children live (NAEYC , 1997 ) Prog’rams

that are based on (].evelopmentally appropriate practice would clevelop a statement of

philosophy that reflects such basic beliefs as:

. each child is seen as an individual with individual streng’ths, needs and interests.

. programming is based on the children’s clevelopmental levels; their streng’ths, needs,
interests and with consideration pai(]. to the social and cultural context in which the

children live.

. learning experiences are meaningful, relevant and respectful and are based on an
unclerstancling’ of how children learn.

® all areas of a child’s c],evelopment are supportecl.

. the child is seen as part of a {amily and community.

. all forms of family are respected.

. the child’s c].eveloping’ sense of independence, self concept and self esteem are
supporte(]..

. creativity in art, in thinlzing’ and in prol)lem solving’ is encourag’ecl.

° an unc].erstancling’ that children are to be actively involved in the learning’ process

rather than passive recipients of information.

The philosophy is the most important part of a program. It clearly describes the principles
upon which the program is based. All other components of the program flow from the
philosophy. It provi(ies consistency in all the program elements, makes for a smooth flow of
the program and g’ui(].es decisions in all program areas. The philosophy influences every(].ay

interactions and decisions and will be used at any time cllang’es in the program are ]oeing’

13
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considered. For example, if the pl‘lilosophy states that the children’s independence is
supported, tllen, when the room is ])eing' re-arrang’ecl, care will always be taken to ensure that
children have independent access to play materials.

The PllilOSOplly is (levelopecl in consultation with the staff, and, if applical)le, the board of
directors of
the program. When cleveloping’ a statement of pl‘lilosophy, it is helpful to ask the following’

questions:

What do we believe about how children learn and develop?

What do we believe about the needs of individual children?

What do we believe about the child’s family and culture?

What role does hig’l‘l quality child care play in the lives of children, families and the

community?

B W=

The answers to these questions will g’ui(].e the practice, decision-malzing’ and actions of all of
the child care practitioners as tlley abide ]oy their statement of philosophy.

14
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SECTION II: DEVELOPING AND MAINTAINING RELATIONSHIPS

Good relationsllips between and among children, child care provi(iers, families and the
community are the core of any quality child care setting. This section will examine some of
the Occupationa/ Standards for Child Care Practitioners as well as standards cteveloped l)y this
province relating’ to g’uiding’ children’s behaviour, communicating with families, and

collal)orating’ with other child care colleag’ues and community service provi(iers.

Estalalislling Relationsllips with Children

STANDARD:

Warm, caring and responsive relationships with each child and group of children
must be ctevelopect.

Note: (WZten referring to clzi/alren, child care staﬁ[anal parents, the terms ‘he ”and “she ”are used
interclzangeab/y tllrouglzout this alocument.)

The quality of the relationsllips between the children and the child care provi(iers sets the tone
for the entire program. The t)uil(ling' of trust between the children and adults is essential and
builds the foundation for a liealtlxy, nurturing relationsl'xip. Accor(iing' to Occupatfona/
Standards ][or Child Care Practitioners, (Dolierty, Canadian Child Care Fe(ieration, 2003)
child care provicters must be able to do the tollowing’ in their work with young children:

. responti appropriately and sensitively to children’s verbal and non-verbal expressions of
need and their attempts to communicate;

. acknowledge and respond to each child’s and to the group’s behaviour, interests and
ideas attentively, sensitively, respecttully and consistently;

. demonstrate respect for children’s unique personalities, temperaments and their
individual needs, cultures and tamily contexts; and

. support, comfort and encourage children who are experiencing difficulties and llelp
them to understand and handle their teeling’s.

The emotional climate of a child care setting has a signiticant effect on the relationship
between the child and the child care provi(ier. Children who feel secure, who feel listened to
and respecte(i, and who have meaning’tul, responsive interactions with others are most lilzely
to exhibit appropriate behaviours and build meaning’tul relationships with others.

When a child care provi(ier responds to each child and to the group’s interests, ideas and
t)ellaviour, the program will reflect this. Provi(iing’ activities, materials and areas that meet
children’s developmental and individual needs will have a significant effect on children’s
behaviour. Planning’ a program that reflects the (tevelopmental and individual needs of the
children will goa long’ way towards the prevention of inappropriate behaviour, which is much

preterat)le to intervention.

15



Standards for Early Childhood Programs in Centre-Based Child Care

Guiding Children’s Behaviour

STANDARD:

Children’s behaviour is guided in an effective and appropriate manner.

Guicling’ children’s behaviour refers to how the child is supporte(]. in un(lerstancling’ how
caring, respectful relationsiiips with others can be deveiope(i and maintained. Important
elements that can affect a child’s behaviour include the physical environment, the age of the
child, the quality of interactions between the child and others, the child’s sense of herself and
the child’s past experiences with others, especiaily how these experiences relate to the ways in
which she has learned to have her needs met.

The main g’oais in g’uicling’ children’s behaviour are:

® to streng’then the child’s self concept and self esteem;
. to i'ielp children (ievelop caring, respecttui relationships with others; and
. to i'ielp children achieve self control.

Good g’ui(iance techniques focus on lnuii(iing’ relationsliips and anticipating (ancl eiiminating’)
whatever may cause children to behave inappropriately, rather than waiting until
inappropriate behaviour is displayed and then trying to “fix it.” Children’s physical, social and
emotional environment has a sig’niticant effect on their behaviour. Children who feel secure,
who are self confident, who have a stimulating’ (iaily program, who are well nourished, who
have consistency in their routine, and who have meaning’tul, responsive interactions with
others are most lilzely to exhibit appropriate behaviour and will be able to tully participate in
the program.

If a child’s behaviour seems to be inappropriate the first question to be asked is, “Why is this
behaviour occurring?” Once that is determined, the ECE can lieip the child learn how to have
his needs met in an appropriate way or can revise the program to meet these needs. For
example, if a child has attended the child care setting for a year, and the materials and
activities have pretty much stayect the same cluring’ that time, that child may well have learned
all that he can from the materials and activities provicte(i. Therefore, the child has become
bored and may use the materials in inappropriate ways, e.g., throwing’ them or c].estroying’
them. In this case, the ECE must responcl l)y provicting’ a more stimulating’ environment,
rather than tocusing’ on the child’s misbehaviour and not tixing’ the root cause of this
behaviour. A responsive program would have preventect this inappropriate behaviour from
occurring loy pianning’ activities and provicting’ materials that stimulate and chaiieng’e all of the
cliilclren, based on observations which determined the children’s individual needs and

interests. Prevention is always pretera]aie to intervention.
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Persistent Behavioural Chaﬂeng’es
If a child’s behaviour indicates that the child is llaving' great clitticulty ctealing’ emotionally and
sociaHy with other children and the behaviour continuously interferes with the rig’llts of the
other children, then the child’s parents need to be consulted. Consistency in c],ealing’ with the
behaviour at home and at the centre is essential. The discussion with the parents would

include questions about:

. What are the possilole causes of this behaviour?

. Does this same behaviour occur at home?

. How does the parent handle this behaviour at home?

. Does the parent understand or have questions about the way the behaviour is handled
at the centre?

L4 How can the centre staff and the parents work tog’ether to help the child ctevelop

positive ways to have his needs met?

The behaviour may be due to chang’es in tamily circumstances such as a new l)aloy or parental
separation. Helping’ the child deal with these circumstances throug’h the use of books,
dramatic piay, conversation, extra attention and so on may alleviate the severity of the

behaviour lJeing’ clisplayecl.

Prior to meeting with parents, it is necessary to observe the child systematically, document
your tincling’s and then determine if there is a pattern to the behaviour. In some instances,
this can provi(ie valuable information on ways to resolve the issue. For example, if the
inappropriate behaviour occurs cturing’ transition times when there is some confusion and the
child finds it hard to cope, a staff member can help the child move throug’h the transition. If
the observation indicates that the child does not become involved in any activity cluring’ free
play but constantly interrupts the play of others, special efforts may be made to help the child
become involved with an activity that is of particular interest to him. The observation may
reveal that a child is llaving’ clitticulty tig’uring’ out how to get involved with a group of
children who are alreacly playing’. The child mig’lit interrupt the children or pusli them in
order to get attention. In this case, the ECE can lielp the child find an appropriate way of
l)eing’ a part of a play situation, for example , inviting another child to play with her in the

})10012 area.

Young children need to be helpect to understand that tiley have rig’hts in a social setting and
that others have rig’hts as well. Children need to be helpect to (].evelop appropriate ways to
have their needs met, for example, aslzing’, explaining’, negotiating or compromising. This is
not always easy for children and tlley need the support of caring, understanding’ adults as tlley
continue to ctevelop their social skills.

Behaviours that a few children exhibit are so severe and persistent that specialist help may be

needed. The early childhood educator, while recognizing that this is the realm of the child’s

tamily to initiate, may nevertheless provic],e parents with resources and support if appropriate.
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Communication

Good communication is the basis of the most effective g’uidance tecl'iniques. When the adult
communicates well with the cliilc].ren, the children learn how to communicate well with others.
Early childhood educators need to be aware of the protouncl effect tliey can have on the
behaviour of the children in their care without necessarily using words. Body lang’uag’e , tone
of voice, and facial expressions all have more effect on the communication than the actual
words l)eing' used. When spealzing’ with or listening’ to children, adults should always:

o approacll the child (ratl'ier than calling’ out from across the room);
. crouch down to a child’s eye level;

J focus on the cliilcl;

® use a respecttul tone of voice

Such basic techniques indicate to the children that the early childhood educator feels tlley are
important as people. This promotes the child’s self confidence and self-esteem.

Punishment vs. Consequences

In contrast, punishment does not promote the g’oals of gui(].ing’ children’s behaviour and
should never be used with children. Punishment can be described as provi(].ing’ arl)itrary
consequences to the child’s behaviour, for example, liaving’ to sit on a particular chair for a
specitic leng‘th of time because the child poure(i sand on the floor. This consequence has no
relationship to the behaviour of pouring sand on the floor. It does not teach the child what
to do instead; it does not promote self confidence or self-esteem; it humiliates and confuses
the child and does not promote the development of self control. Punishment does not llelp
the child develop socially or emotionally and, in fact, can hinder development. (Note: The use
0][ corpora/ punisllment and the use o][ isolation such as a speciﬂc time out p/ace or chair is not
permitteal in licensed child care settings in this province.)

Children do need to understand that there are consequences to some behaviours. These flow
from the child’s behaviour and are stated in a matter of fact voice to the child. Some
consequences are log’ical, meaning tliey are directly related to the behaviour. An example of a
log’ical consequence when a child pours sand on the floor would be that the child is expecte(l
to clean it up. Some consequences are natural ones, meaning that tliey flow naturally from
the behaviour. For example, if you do not wear your mittens outside, then your hands will be
cold. Neither log’ical nor natural consequences involve punisliment and in both cases the
ECE is not passing ju&g’ement on the child or the child’s behaviour. If a child experiences the
consequences of her actions, whether tliey are log’ical or natural, that child is encourag’ed to
become more responsil)le for her behaviour and will eventually develop a sense of self control

(or intrinsic control).
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Role of the Early Childhood Educator

Guicting’ children’s behaviour takes skill and a]oility. It involves un(ierstancling' each child’s
clevelopmental stage, lznowie(lg’e of each child’s personality, lznowieclg’e of each child’s
individual situation, a thoroug’h uncterstancting’ of the range of g’ui(],ing’ children’s techniques
and a lznowlectg’e of when to use these techniques with particular children. There is no one
rig’ht answer or one best teclinique to use for any given situation or child. Choices need to be
made from a repertoire of possil)le g’ui(iing’ children’s tecllniques. Skills at g’uicting’ children’s

behaviour increase with experience and with a greater unclerstancting’ of the children.

According’ to Occupationa/ Standards for Child Care Practitioners, (Doherty, Canadian Child
Care Federation, 2003) child care provi(].ers must be able to do the toliowing’ in order to g’uicte

children’s behaviour in an effective and appropriate manner:

. establish realistic expectations and clear, (ievelopmentally appropriate limits and
boundaries for children’s laehaviour;

. use ctevelopmentaiiy appropriate ways to involve children in estal)listiing’ g’ui(].elines and
setting limits;

. promptly aclznowlectg’e children who are l)ehaving’ in a positive fashion and ciearly
ic],entity for them the specitic behaviour that they should continue or repeat;

. llelp children to develop appropriate strategies for self-control and self-direction;

. recognize and responc]. when tiredness, boredom, liung’er or teeling’ unwell mig’ht be

contrilouting’ to a child’s inappropriate or cilalleng’ing behaviour;

. use their assessment of factors that may be contril)uting’ to a child’s inappropriate or
clialleng'ing’ behaviour and their lznowlectg’e of the child to implement positive,
developmentaﬂy appropriate ways of actclressing’ the behaviour; and

. i(lentity when tiley need advice or additional information in order to responcl

sensitively and ettectively to a child’s inappropriate or chaﬂeng’ing’ behaviour.

In addition to these skills, the ECE must also maintain an attitude of acceptance and
encouragement, realizing’ that young children are in the process of learning’ appropriate
behaviour. As with any new skill, it takes time to learn how to act appropriately with and
among other children and adults and mistakes will be made. Adults don’t expect young
children to be able to print their own name imme(iiately - tl'iey know that there will be many
new attempts and lots of errors made before a child is able to achieve this particular al)ility
and so it is with learning’ appropriate behaviours. Time is needed and mistakes are made as
children learn to take turns , wait for snack and share the new ball. Often the mistakes are
signs of g’rowth and opportunities for learning’.

19
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Basic Principles of Effective Guidance

The basic principles of effective g’uic],ance for preschooi ag’ecl children are as follows:

> ECES ARE CONSISTENT IN THEIR EXPECTATIONS OF THE CHILDREN.

Example: Children are expecte(]. to wash their hands before lunch. If a child does not wash
his hands, he will be reminded to do so. It would be very {rustrating’ for children and difficult
for them to understand what is expectec]. of them if tiley had to wash their hands sometimes

and other times it was not require(]..
> ECES PROVIDE A DEVELOPMENTALLY APPROPRIATE ENVIRONMENT.

Example: If there is a lot of running and chasing’ happening’ in a homeroom, then the children
are in(],icating' a need for gross motor activity. The ECE can respond l)y malzing‘ gross motor
activities and equipment available to the children. Children who do not have activities
available to them that allow them to satisfy their needs in appropriate ways may find
inappropriate ways to satis{y these needs.

> ECES PROVIDE LEGITIMATE CHOICES TO CHILDREN WHENEVER
POSSIBLE.

Example: If the adult says to a child, “It is time to go outdoors to play. Do you want to put
on your mittens?” then the child should have the option to refuse. If it is so cold that the
child must wear mittens, the adult may say, “It is time to go outdoors. Do you want to put on
your hat or your mittens first?” This provides a real choice. Questions like “Would you like
to brush your teeth now?” must be avoided if the adult does not intend to give the child a
choice. Statements or questions such as these sound as if the children have the option of not
l)rusiling’ their teeth, when in fact, this option does not exist.

> ECES ACCEPT AND UNDERSTAND CULTURAL DIFFERENCES IN
BEHAVIOUR.

Example: The ECE understands that the use of eye contact to show respect varies from

cuiture to culture .

> ECES DEMONSTRATE APPROPRIATE BEHAVIOUR.

Example: ECEs always wash their hands before hancuing’ food. Ti'iey spealz respectfuiiy to the
children and to each other. They use “please”, “thank you” and “I'm sorry.”

20
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> ECES ACCEPT THAT CHILDREN ARE EGOCENTRIC. THEY UNDERSTAND
THAT CHILDREN OFTEN FIND IT DIFFICULT TO IMAGINE HOW OTHERS
MAY FEEL.

Example: ECEs llelp children express their feelings and wishes to others. Tlley provi&e
lang’uag'e if necessary and support children in their efforts to communicate. For example A |
don’t know if Emily knew that you were still playing’ with that puzzle. Tell her that you are
playing’ with it and that you will let her know when you are finished.”

> ECES PROMOTE THE YOUNG CHILD’S SELF CONFIDENCE AND SELF
ESTEEM.

Example: ECEs notice and aclznowleclg’e when tlley see a child I)ellaving’ in a positive way.
They clearly identi{y the specific behaviour in their remarks to the child. This type of specific
praise is very encouraging for children. For example: “I think you reaHy made Jack feel better
when you helped him with his block structure. That was very helpful.”

> ECES HELP CHILDREN UNDERSTAND THE CONSEQUENCES OF THEIR
BEHAVIOUR.

Example: Some children do not see the connection between their actions and the responses of
others. ECEs need to llelp them make this link. This can help them to Chang’e their
behaviour in the future. For example , “When you rippecl Sam’s picture it made him really
angry. That is Wlly he said he didn’t want to be your friend anymore. If you want to paint a
picture with Sam, you can ask him if you can paint with him.”

> ECES ACCEPT AND RESPECT CHILDREN’S FEELINGS. ECES PROMOTE
APPROPRIATE WAYS FOR THE CHILDREN TO EXPRESS THEIR
FEELINGS.

Examples: The ECE may say to a child who is about to hit another child, “I know that you
are angry but I can’t let you hit Daniel. You can tell Daniel that you are really angry.”

The ECE may say to a child who is lli(].ing' in the book corner, “You look like you are feeling’
sad. Would you like for me to sit with you for awhile?”

> ECES PROMOTE LANGUAGE TO IDENTIFY AND EXPRESS FEELINGS.

According’ to Carol Gestwicki in Deve/opmenta”y Appropriate Practice: Curriculum and
Deve/opment n Ear/y Education, 2. ed (1999), “Not only do children need acceptance of their
feeling’s and support for expressing them, they also need direct instruction on ways of
expressing them to others. An overused cliché in classrooms for young children is “Use your
words!” Altlloug’h the intention is commendable, it is not so simple for young children to use
lang’uage unless an adult has helped them learn the kinds of words that can be effective.”
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(Gestwiclzi, 1999) The ECE needs to take on the role of an interpreter, descri])ing’ the actions
of other children and helping’ children to iclentify their own feeling‘s and the feeling’s of others.

Examples: Here are some statements that can llelp children iclenti{'y and express their feeling‘s:
“You are very upset with Erica. How could you tell her that?”

“I can tell ]3y your face that you are very sad to see Mom go to work. Would you like to sit
with me in the rocking chair for awhile?”

“You seemed to be very frustrated with that puzzle ecarlier. How do you feel now that you
have it all finished?”

There are certain tlling's that adults should not do when clealing’ with a child’s emotions.
According’ to Gestwicki (199()) an adult should never:

o ignore, distract, mock, shame or “cheer children up” . (These responses
diminish the streng‘th and power of a child’s emotions.)

. show anger with children’s lack of emotional control.

. force children to express feelings they do not feel, as in a very unintended “I'm

sorry.” When children are made to say “I'm sorry” the words lose their meaning
and/or the children perceive an apology as a way of “getting away with”
misbehaviour. Adults can encourage the practice of apolog‘izing’ l)y l)eing' a
model for this behaviour, i.e., g’enuinely apolog’izing‘ when appropriate to

children or co-workers.
> ECES SUPPORT CHILDREN WITH THEIR SOCIAL INTERACTIONS.

Example: ECEs recognize that young children are just learning' how to socialize and how to be
a friend. Tlley also recognize that preschool frienclsllips can be intense and short-lived.
Children can feel {rustration, anger and sadness as tlley hear those dreaded words “You're not
my friend anymore.” ECEs can play an important role in helping’ children deal with these
social frustrations. For example, an ECE may say to a child who has just had a {alling’ out
with a friend, “It made you sad when Madeline didn’t want to be your friend. She might feel
(].ifferently later on.” In this way, the ECE again acts as an interpreter, clescri])ing’ the actions
of others so that the children are more able to understand Wl‘ly other children do what tlley do.
There are certain thing’s that ECEs should not do when llelping’ nurture {riendsl‘lips among

preschoolers. The following’ list is from Deve/opmentally Appropriate Practice: Curriculum and
Deve/opment m Ear/y Ealucation, 2" od. (1()99) ]3y Carol Gestwicki:
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Thing’s Caregivers Should Not Do:

Adults are not helpful in nurturing l)eg'inning’ {riendsl‘lips for prescllool children when tl‘ley:

. insist that everyone in the group are “friends,” rather than helping children
learn to distinguisll {riencuy behaviours.

. insist that everyone in the class like one another, rather than accepting
children’s pre£erences in playmates.

. dictate children’s play partners constantly.

. require children to do activities tog‘etller or share toys.

. intervene too quiclzly or too constantly to manage social situations, preventing

children from getting direct experience in managing interaction with peers.
> ECES SET LIMITS ON BEHAVIOUR

Limits let children know that certain behaviours are not permitted. When children are aware
of this, tlley are less lilzely to test the boundaries of what is accepta]ole and what isn’t. When
setting limits, there are certain g’uidelines that must be followed. These g’uidelines include:

. the limits must be reasonable and must consider the children’s clevelopmental
levels. An example of a clevelopmentally appropriate limit would be that all
children must sit down at the table when they are eating snack or lunch. An
example of an clevelopmentally inappropriate limit would be expecting all the
children to stay at the snack table until all of the children are finished eating.

. children must understand the reasons for the limits. For example , children can
easily understand, if tlley are told, that they must sit when slicling’ down the
slide because it is dang’erous and tlley could hurt themselves if they stand while
tlley are sli(].ing' . Basically, there are three main reasons behind any limits that
are found in an early childhood setting. These reasons are to lzeep children
safe, to protect the rig’llts of others and to stop destructive behaviour.

° Limits must be few enoug‘h for the children to remember.

. Once limits are established, tl‘ley must be followed consistently. For example,
children who use the Wooclworlzing’ materials must always wear safety g‘lasses.
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Specific Techniques

The following’ are some specific techniques that may be used to g’uic].e children’s behaviour:

> REDIRECTION

Example: The ECE may say to a child who is getting reac].y to pour water from the water table
onto the floor, “I wonder how you could sink those boats in the water table?” Redirection is
most effective when it is (].irectly related to the child’s interests or current activity.

> ENCOURAGING THE USE OF LANGUAGE

Example: The ECE may say to a child who is about to push another child for inter{ering' with
her puzzle, “If you don’t want him to play with your puzzle, tell him that. You could say ‘I am
not finished with the puzzle’.”

> SETTING AN EXAMPLE OF APPROPRIATE BEHAVIOUR
Example: If a child is using the markers and the ECE wants to use the black one, the ECE

may say, “May I borrow the black marker to write a notice for the Parent Board?” The ECE
then abides by the child’s decision.

> STATING DIRECTIONS POSITIVELY
Example: Positive directions tell the child what to do instead of what not to do. Positive
directions focus the child on the desired behaviour rather than the undesired one.
. “Keep the sand in the sand box.” rather than “Don’t get the sand on the floor.”
. “Try to keep one paint brush for each colour.” rather than “Don’t get the paint
brushes messy.”
. “Walk please.” rather than “Don’t run.”

> REINFORCING POSITIVE BEHAVIOURS

Example:
. “It was helpful of you to wash the paint brushes.”
. “You made Devon feel a lot better when you gave him some of your playdough.”
. “You were very careful with the dishes when you put them in the pan.”

> BEING CLEAR ABOUT EXPECTATIONS

Examples:
. “You can divide the playdough into two piles.” rather than “Share the
playdough.”
. “It’s time to put the blocks back on the shelves.” rather than “Tidy up.”
. to a child who is l)otllering’ another child duﬁng’ story time..."Move a little bit

further away from Maria.” rather than “Stop that.”

24



Standards for Early Childhood Programs in Centre-Based Child Care

. GIVING CHILDREN ENOUGH TIME TO RESOLVE CONFLICTS OR SOLVE

PROBLEMS
Examples:
. If the ECE notices the children’s voices laeg’inning' to be raised in the block corner,

before s/he intervenes, s/he waits to see if it escalates or if the children can deal with
the issue l)y themselves.

. If the ECE notices one child starting to get frustrated while trying very hard to build a
]:)riclg'e with the blocks, s/he waits to see if the child can solve the prol)lem herself

before oHering‘ assistance.

> ENCOURAGING CHILDREN TO RESOLVE THEIR OWN INTERPERSONAL
ISSUES

Examples: If an adult has sensed that the children in a particular conflict situation are not
able to handle it themselves (and most young children, (].epencling’ on their age, their
experience and their developmental level, need some level of support from adults when trying
to resolve conflicts) then the adult can help the children negotiate a solution to their prolalem.
The adult mig’ht say, “There seems to be a prolalem 11e1‘e, Anna. It looks like both you and
Madison want to use the balance board. How are you going to solve this?” The children may
be able to take it from there. If necessary, the adult can provicle support such as ensuring that
the children each get the opportunity to spealz and be listened to. The adult may also have to
offer some sug’g’estecl solutions if the children cannot think of any way of solving’ the conflict.

> REMOVING THE CHILD FROM THE SITUATION

Example:

A child may be over-stimulated and need time and space away from the other children or from
a situation. In this case, the child would spencl some time with a sympatlletic adult in another
part of the homeroom in order to regain self-control. This is done calmly and with
un&erstan(ling' . Itis not punishment but is intended to help the child regain self-control in
order to be reacly to rejoin the group.

> IGNORING INAPPROPRIATE ATTENTION-GETTING BEHAVIOUR

Example: The ECE ignores a child while he is malzing’ faces at her. Later, when the child is
settled in the puzzle area and has stoppecl the behaviour, the ECE approaclles the child and
spencls some one-on-one time with him. Inappropriate behaviour used to gain attention can
only be ig‘nore(]. if it is not inter£ering’ with the rig’llts of the children to play safely. A child
who is trying to get the attention of an adult needs the attention of the adult, therefore it is
extremely important that focused attention is given to the child when appropriate behaviour is

]:)eing' (lisplayecl.

25



Standards for Early Childhood Programs in Centre-Based Child Care
> INVOLVING THE CHILDREN IN THE DECISION-MAKING PROCESS

Children are included in determining what the limits/ options on behaviour will be. This
technique can be used with both younger and older preschoolers or school age children,
however, the process will look different depending‘ on the age, experience and clevelopmental

level of the children involved.

With older children the process may look like this.... During gross motor play in the
gymnasium, the l)ig’g'er children tend to dominate the space. The ECE may then l)ring the
children tog’etller to discuss the matter and ask them to help come up with a solution that
satisfies everyone. The solution can be tried and, if it does not work, a further meeting can be
held to amend the earlier decision. In this situation, the decision is reached (lemocratically
and not imposecl ])y the adult.

With younger children, the decision malzing’ process for setting limits could be discussed
during’ circle time or whole group time. It would involve the adult Clearly stating the pro]alem,
e.g., “The block area is getting so messy and crowded that I am afraid someone is going to get
hurt while they are in there.” and then the group generating some ideas for solutions, e.g. “We
need to make the space bigger.” or “There needs to be fewer children in there.” or “Let’s make
signs for the shelves to everyone knows where to put the blocks.”. The adult can help the
group decide which solution or solutions to put into place, follow throug’h and then check
back with the group later to see how everytlling' is worlzing’.
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Esta]olishing’ Relationships with Families

STANDARD:

Open, cooperative relationsliips with each child’s {amily are established and
maintained.

Note: For the purposes of this a[ocument, the term ‘parent ”refers to the parent or /ega/ guaralian or the
adult who assumes the parenta/ role in the care of the child.

Parents are the child’s first teachers and are the most lznowle&g’ea]f)le about their individual
child or children. ECEs, throug’h education and experience, have a wide lznowleclg’e of

children in g’eneral. With both these sources of information Worleing' tog’ether, the child, the
family and the staff will all benefit.

Good parent-staff communication must be established and maintained for the sake of the
child. Children’s self concept and self-esteem are closely linked to how tliey feel their parents
are perceivecl. Children who feel that the staff and their parents have a close, {rienclly
relationsilip tend to feel more valued and more emotionally secure. Itis well worth the effort
for ECEs to establish and maintain g’ood worlzing’ relationsliips with parents. This is
g‘eneraﬂy done tliroug’ll mutual appreciation of each other’s expertise; tliroug’il a frien(ily,
accepting attitude on the part of ECEs to all parents; and tllroug'li open lines of
communication.

Accorcling’ to Occupationa/ Standards for Child Care Practitioners pu])lisliecl l)y the Canadian
Child Care Federation (2003), there are certain skills and abilities that child care practitioners
must have in order to establish an open, cooperative relationsl‘lip with each child’s {amily.

These skills and abilities include:

. providing’ families with information about the child care setting’s philosophy, policies ,
approaclies and proceclures in a way that answers their questions;

. conveying to families respect for their position as the child’s primary caregiver;

° creating an environment where families feel comfortable aslzing’ questions, sllaring’
information, and expressing their needs and preferences;

. conveying to families respect and consideration for differences in child-rearing’ values
and practices and individual, cultural, relig’ious , and community traditions and
practices;

. Worlzing cooperatively with families in (ie{ining' their needs and wishes and their g’oals
for their child;

. reassuring families that family enquiries, conversations with families, and children’s

records will be lzept confidential unless a parent gives explicit permission to share
information or such sharing‘ is requirecl l)y law or l)y court order; and llelp family
members to feel welcome in the child care setting.
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Home Visits

Conducting’ home visits is one way of estahlishing’ an open relationship with parents. Home
visits can be done when parents are open to this and the centre can support it. Home visits
foster relationships with parents and children as the child has a concrete link between home
and the centre, parents understand that the ECEs are interested in them and the ECE gains
insig’ht into the tamiiy dynamics. Where home visits are done, they may occur prior to the
child heing’ enrolled in the centre or they may be done annuaHy.

Orientation for Parents and Children

The orientation visits to a child care centre also allow ECEs, parents and children the
opportunity to establish positive relationships. The first practical contact between the parents
and the centre staff ensures that the fees, hours of opening and philosophy of the centre meet
the tamiiy’s needs. The issue of both parents and children hecoming’ familiar with the
operation of the centre can be addressed (iuring’ this initial visit.

Orientation to a centre allows parents to:

. become familiar with the staff who will care for their child.
. understand the program as it is delivered.

. meet some of the other parents and children.

. understand the poiicies that the operator has in place.

Children need time and support to make the transition to a new situation. Orientation to the

centre helps the child to:

. (ievelop a trusting relationship with a consistent staff member at the centre.
o become familiar with the flow of the (iay and the week at the centre.
. become familiar with the other children at the centre.

Children need to be introduced g’ractually to the new situation. The leng'th of time this takes
will vary a great deal - it may be hours, it may be (iays or even 1ong’er. A parent or other
trusted adult should arrange to stay with the child until the child is comfortable heing’ left
with the staff. The child’s initial visit should be brief. On successive (iays the duration will
increase until the child is attentiing’ the full session. The parent may leave the child for a brief
period to heg’in with and ieng’then the time as the child becomes more trusting of the new
arrangement. Generally spealzing’ , the younger the child, the long'er the orientation process
talzes, however, there is no standard for the amount of time that this transition will take. The
1ength of time for the transition involves parentai input and will take into account the needs
of the child and the parent. Time spent ensuring that the child makes a smooth transition
from home to child care has a long' term beneficial effect on the child and ultimately on the
tamiiy and centre staff.
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Ongoing Communication With Parents

Once a family has become settled in to the routine of the centre, it is important to maintain
g’oocl communication. Accor(].ing’ to Occupational Standards for Child Care Practitioners
(Doherty, Canadian Child Care Federation, 2003), the following skills and abilities are

necessary in order for child care practitioners to maintain open and cooperative relationships

with the child’s {amily:

. the al)ility to use a variety of methods to encourage each {amily to share information
regularly, including information about the child’s likes and dislikes and the family’s
preferences reg’arding’ child rearing practices, diet and dress;

. the ability to use a variety of approaclles to communicate on a reg’ular basis with
families about the child’s daily experiences, progress, and development in such a way
that assists families to set g’oals for the child and provi(le feedback on the child care

program;

. the al)ility to listen and respon(l to each family’s views in a manner that supports and
respects the individual family and encourages families to express their needs, desires

and preferences ;

. the al)ility to use a variety of approaches to help families to express their opinions
about the experiences their child is llaving' or has had in the child care program, and
the experiences tlley would like their child to have ;

. the al)ility to approacll a family to discuss a prol)lem that their child has or a prol)lem
with the child in the child care setting; and

. the al)ility to e{{ectively address differences of approach or opinion.

Some of the ways that ECEs can maintain open communication with parents on an ongoing

basis are:

> Ly ensuring that a staff member is free to talk Lrieﬂy with the parent when the parent
drops off and/or picks up the child.

> Ly cleveloping’ a Parent Handbook so parents have relevant information about the
centre in written form. This can avoid misun(lerstan(lings reg’arding’ policies and
proce(lures. Keep in mind that parents have various levels of literacy. It is important
to provi(].e information verLaHy as well as in the handbook.

> Ly reg’ularly contacting all parents throug’h telephone calls, letters or email. This is
particularly important if the child is transported to the centre Ly someone other than
the parent and there is no (laily contact between the centre and the parent.
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hy provicting’ reg’uiar newsletters with generai information to all families.

hy having’ a Parent Bulletin Board with information such as the Child Care Services
Act and Reg’uiations , the menu, c].aiiy schedule and notification about special events
such as field trips or guest spealzers. Developing’ a website for the centre that also
provictes this information would also be heiptui, as long’ as it is reg’uiarly up(latecl and

maintained.

hy inviting parents to social events such as Valentine’s snack, a Saturclay tamily picnic

or a parent potiuclz social.

hy hoicling’ reg’uiar meetings with parents of each child to share information and
discuss the child’s cteveiopment. This type of meeting can also be used hy parents or
staff to raise certain concerns or issues attecting’ a child and to discuss ways to address

these concerns.

hy hol(].ing Parent Information evenings where topics of current interest to parents are
addressed. Exampies of topics mig’ht be: toy satety, nutrition for young children,
g’ui(iing’ children’s behaviour, or children’s literature. Itis important to include a social
time at these events for parents to talk intormaiiy with each other. Valuable

connections are often made among parents cluring’ these times.

hy ieaving’ notes to parents in the child’s cubbie. It is very important that these notes
relate to something’ positive, for exampie , something’ interesting that the child did that
(1ay or something’ positive that you want to share with the parent. If there is a concern
or issue that the ECE needs to discuss with the parent, then this should be done in

person or over the telephone.

hy having a iog’ for each child that is up(].ate(i daily. The parent can have a look at the

iog’ (1t there is time) at the end of each day to get an idea of what sig’niticant thing’s
happene(]. with their child that (].ay.

hy aliowing’ for two way communication, meaning that the parent can also have a
means to initiate communication with the centre. This can come in the form of having’
an open door policy where parents can come hy to visit their child; having’ a “comments
box” where parents can leave notes reg’ar(].ing' any suggestions, questions, or comments
they have regarding their child or the operation of the centre; having an “open-phone”
policy where parents can call cturing’ the clay to see how their child is cloing’ (ancl leave a
voice mail message if necessary); responc],ing’ to email messages that a parent may send,

answering their questions or provicling’ them with information.
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Parental Involvement

Parents g’eneraﬂy lead extremely l)usy lives and some have more time and energy than others
to become involved in the activities that the centre provides. There should be a variety of
options for parental involvement offered l)y the centre and parents should be encourag’e(]. to

become involved in whatever way is possible for them.
y1s p
Some of the ways that parents can become involved in the program include:

° encouraging parents to come to the centre at any time to join the program activities or
to eat lunch or snack with the children.

. inviting parents or other tamily members to accompany the group on a field trip.
. inviting parents or other tamily members to provicte an activity for children.
. inviting parents or other family members to share their talents with the children, e.g.,

playing’ the guitar, storytelling’ ) malzing’ bread and so on.
. inviting parents to sit on an advisory board to the centre.

. ilaving' parent representatives on the Board of Directors that is responsil)le for running
the centre.

Parental involvement is a major factor in provicling’ quality child care services to families. The
increased number and quality of interactions between parents and ECEs promotes greater

trust between the two parties. This, in turn, tends to lead to more information sl'iaring’ and

better unclerstancling’ of the child l)y parents and Early Childhood Educators.
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Estai)lishing Relationships among the Child Care Team

STANDARD:

Supportive, collaborative relationships with others Worlzing' in the child care setting
are established and maintained.

Worlzing’ in a child care centre means worlzing’ as a part of a team. Good communication
among all of the team players, from the operator to the lead staff person in each homeroom to
all of the early childhood educators and all of the support staff is essential. When a team
works well tog’etlier there is a collaborative atmospl'iere where all members of the team feel
that tlley make a valuable contribution to the operation of the centre. Colieag’ues share ideas
and support each other throug’h the inevitable chaﬂeng’es that worlzing’ with children and
families can present. ECEs feel listened to and respectecl l)y each other and ]oy their employer.
Con{i(].entiality is maintained and trust is developecl so that all members of the team know
that tliey can safely communicate their concerns, ideas and issues.

Misunderstan(iing’s or miscommunication on the part of any of the team members can lead to
frustration, decreased jo]a per{ormance , decreased jol) satisfaction and can even enclang’er the
health and sa{ety of the children. Accorcling’ to Occupah'ona/ Standards ][or Child Care
Practitioners, (Doherty, Canadian Child Care Federation ,2003), child care practitioners must
have the iollowing’ skills and abilities in order to establish and maintain supportive,
collaborative relationships with others worlzing’ in the child care setting:

° the a])ility to clearly define their own role and responsil)ilities and those of others

worlzing’ in the setting;
° the a])ility to communicate information to others clearly and concisely;

. the al)ility to share relevant information about children and families with coHeag’ues
working in the childcare setting in a way that respects the child’s and family’s dignity
and privacy;

. work as part of a team and share responsibility with others for program planning’,

implementation and assessment; and

. discuss issues arising from diverse perspectives and experiences or differences of

opinion in an open, frank and respecti;ul manner.

Early childhood educators who successiully demonstrate these abilities see themselves as part
of team. They seek out ideas from their colleag’ues and supervisors and tlley also don’t
hesitate to provicle ideas and support to these same people. When issues of conflict arise, tlley

act in a calm and respectful manner, un(lerstancling that differences of opinion can often
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result in an opportunity to learn about varying viewpoints and approaclies. The skills and
abilities related to this particular standard come with time and experience as well as a
willing’ness to grow and (levelop as a protessional early childhood educator.

Esta]olistling Relationships within the Community

STANDARD:

Collaborative relationships with other community service providers working with thg
children are established and maintained

Worlzing’ in a child care setting entails interacting with other community service provicters.
These other protessionals are often people who work directly with a child or children enrolled
at the centre, provi(ling’ them with services that tlelp to meet a particular need. The early
childhood educator is an important member of any team of service provi(ters Worleing’ with a
particular child and must be able to do their partin estat)lisliing’ and maintaining collaborative
relationstiips among the team of protessionals. According’ to Occupationa/ Standards for Child
Care Practitioners (Dotierty, Canadian Child Care Fe(leration, 2003), there are certain skills
and abilities that are essential if an early childhood educator is to be able to do this. These
include:

. the at)ility to explore respective roles and responsilailities with other service provi(lers
involved with the child while acltiering to the parameters of the tamily’s informed
consent;

° the atnility to seek information from other service provi(].ers that migtit tielp meet the

child’s needs within the child care setting while a(ﬂiering’ to the parameters of the

tamily’s informed consent;
. the atnility to share relevant information about a child with other service proviclers that
mig’tit assist them in Worleing’ with the child while a(].tiering’ to the parameters of the

tamily’s informed consent and in lzeeping’ with the law or with court requirements;

. function with other community service providers as part of a service-provision team,

i.e., an ISSP team; and

. provi(le accurate information about the child care setting to other community service

providers .
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SECTION III: DEVELOPING AN EFFECTIVE PROGRAM
Child Development

As children grow and (levelop, the program and activities must cliang’e to reflect the emerging
needs of the children. It is one of the duties of the ECEs Worleing’ with children to become
lznowlectg’ealale about their development.

While age may provicte a very roug’li g‘uicte , it is essential to observe the children to determine
each child’s particular needs ) streng’tlls and interests. There are, liowever, common stages of
(ievelopment that children move tliroug'ti. Programs need to be consistent enoug’li to cater to
these common elements and flexible enoug’li within that framework to allow for each child’s
individual g’rowtll.

Two Year Old Children

Characteristics of Two Year Olds

Implications for Program Planning’

Ttiey are very curious about their
surroun(iing’s and enjoy exploring’ the

ptiysical environment.

Ttiey learn throug’ti their senses; t)y
touctiing’, smelling, tasting, 1istening’ to
and otnserving’ their surrounding’s.

Provide a safe, ctiil(i-proot play space
where ttle ctiiltlren can explore ttle

environment sately.

Provide a variety of age appropriate play
materials and enoug’ti time for the

children to explore .

They are interested in l)eing' with other
children and are just l)eg’inning to be able
to play cooperatively with them on

occasion.

Sharing’ on a consistent basis is loeyon(i
most two year olds.

They are ]oeg’inning’ to be able to take into
account the teeling’s of others. This is not
consistent, particularly if they are focused

on their own needs at the time.

Provide opportunities for children to play

alone, or with one or two others.

Provide duplications of the most popular

toys so sharing’ is not an on-going issue.

Be involved with the children and provic].e
encouragement and reassurance when

necessary.




Standards for Early Childhood Programs in Centre-Based Child Care

Characteristics of Two Year Olds

Implications for Program Planning’

T}iey are l)eg'inning’ to develop a sense of
self (selt-concept)

Be continuaﬂy aware of the protoun«l
effect of 1al)e1ing' children according' to
your perception of the child’s qualities,
e.g., as “smart” or “bossy” or “pretty.”

Recognize that children hear and
understand what adults say to each other.
Never discuss children in their presence

or in the presence of other children.

They strive to establish their
inctepenclence without necessarily
unclerstancling’ what the consequences

mig’ht be.

Whenever possi]ole , provi(],e real and
meaning’tul choices that allow the child to
make an inclepenctent decision rather than
having to “obey” an adult.

Provide enoug’h time for transitions, e.g.,
dressing’ for outdoors or bathroom

routines to allow the children to Complete
the routines as inctepen(].ently as tliey can.

They may become very frustrated as they
try to master skills that are almost I)eyoncl
their abilities.

Provide play materials at several levels of
complexity. Children can then use more
chaﬂenging’ materials while still having’
the comfort of those they know they have
alrea(ly mastered.

They find waiting very difficult.

Minimize or eliminate waiting periods.
When it is unavoidable, provide activities
such as ting’er plays.
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Characteristics of Two Year Olds

Implications for Program Planning’

If they become very interested in an
activity t}ley may stay involved for quite a
1engthy time. T}ley are also easily
distracted from an activity and often find
it difficult to settle and focus for any
1ength of time.

Provide many opportunities for free play

(chil(l-initiate(l play) throug’}lout the day.

Give children the choice not to participate

in group activities.

Ensure that during’ group times the group
size is small and the time frames short.

Their oral lang’uag’e is (].eveloping’ rapicuy
and they strive to communicate with
others.

Talk to children throug’hout the (1ay.
Listen to them when they spealz and use

eye contact.

Use song’s/rhymes and story
reacling’/telling’ often.

T}ley understand they are vulnerable and
dependent on adults to have their physical
and emotional needs met. This generally
makes sudden and/or major changes in

careg’ivers an(l environment very stress{ul

and difficult for them to deal with.

Separation anxiety is an issue for many

two year olds.

Provide small group size.

Provide consistency in homeroom, group

and care givers.

Un(lerstan(l an(l respect the importance of
security items from home (e.g. blanket,

te (Lly)

Provide physical affection and
reassurance throug’}lout the day to these
very young children.
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Preschool Children

Characteristics of Preschool Children

Implications for Program Planning’

They continue to be curious about their
surroun(ling’s and to explore the

environment.

T}ley learn l)y experimenting with
concrete materials rather than Ly ]:)eing'
instructed.

They recognize likeness and differences
ancl are al)le to matcll and sort accor(ling

to more and more Complex criteria.

Build on children’s interests when
planning’ activities. Provide a variety of
interesting play materials and long’
enoug’}l time frames for their play to be
able to develop fully.

Lang’uag’e clevelops ata rapicl pace.

Provide many opportunities during’ the
(1ay for children to talk and to listen to
each other and to ECEs.

Encourage conversations and show a

genuine interest in what tl'ley have to say.

T}ley l)eg’in to develop interest in, and

un(].erstan(ling’ of print and numerals.

Talk with children about letters and

numbers as they come up naturally in the
children’s play. Display many print

materials in the homeroom.
Read to children often.

Make a variety of (lrawing’/writing’
materials available in several activity

arecas.

They enjoy practicing their fine motor
skills and these skills continue to be

refined.

Provide a variety of materials that
promote fine motor skills and time for

these to be developed.

They have a need to be physically active.

T}ley l)eg’in to develop competence in a
variety of physical skills such as throwing ,
])alancing’, hopping’.

Provide opportunities for physical activity
every day, outdoors whenever possible
and preferably more than once.
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Characteristics of Preschool Children

Implications for Program Planning’

T}ley iiave a more develope(]. self COl’lCePt.

Let children know t}lroug’h your attitudes
and actions they and their families are
valued and respecte(l.

Continue to be aware of the effects of
1aljeling children.

The drive towards in(iepenclence

continues.

Organize materials so children can access
them independently.

Provide encouragement, opportunity and
time for children to deal with (].aily
routines and personal care with the

minimum of adult assistance.

Because they are not yet al)le to fully
understand a situation from the point of
view of anotlier, preschool children still

find it difficult to share and to take turns.

Do not expect or require children to share
materials. They need to know they have
ownership of materials while tliey are
using them before tiley can share
willingly. Give positive reinforcement

when it occurs.

Self control is developing’ but children
still tend to not deal well with

frustrations.

Provide a variety of age appropriate
interesting play materials in sufficient

quantities.

Provide long’ enoug’h time frames for play

to reach its natural end.

Org’anize the program, space and
materials so waiting times are lzept toa

minimum.

Tiley become increasingly interested in
and competent at interacting with other

children. Frien(ls}iips Leg’in.

Provide space and opportunities for
children to choose to play alone with
others.
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School-Ag’e Children

Characteristics of School-Age Children

Implications for Program Planning’

Children continue striving towards
independence in all areas of their lives. This
is related to their need to continue developing’
positive self esteem and self worth.

Prog'ram planning’ should relate clirectly and
emerge from tl‘le particular neecls ancl
interests of the children in the group.

Involve the children actively in cletermining’
rig'hts/responsil)ilities of members in the
school-ag’e program and the consequences

when necessary.

Children move away from total involvement
with family members and towards greater

involvement with their peers. Acceptance I)y
children of the same age is a major factor in

the healthy (levelopment of children in this
age group.

Provide spaces where the children can be

private; cither alone or with a few friends.

Provide encouragement, space, resources for
the formation of clubs that the children want
to establish.

Oral 1ang’uag’e continues to clevelop and be
refined. Mastery of written 1ang’uag'e usually
becomes established in this age range.

Make available books of different types and a
variety of writing materials to the children.

Reacl, tell stories and sing with the children.
Encourage them to document their

experiences in a variety of ways.

Their curiosity about the world and how it
works continues. Many school-ag’e children
are literate to some deg‘ree and can access
books and computers to enhance their
lznowle(].g’e and satis{;y their curiosity.

Provide a variety of resource materials that
allow the children to pursue their interests.
Encourage children to become involved in
projects related to their interests, using their
research and literacy skills.

Tl‘ley are developing’ even greater control over
their bodies which results in mastery of a
wider range of physical skills such as playing
a musical instrument, slzating’, etc.

Provide goocl opportunities for the children to
be physicaﬂy active in ways of their choosing’
(prefera])ly outdoors).

Provide for activities that meet the developing’
skills and interests of the children.

They are increasing’ly able to deal with
complex ideas and to think log'ically.

Provide a variety of choices of types of
activity for the children.
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Characteristics of School-Age Children

Implications for Program Planning’

In after-school programs, children will
alrea(ly have spent several hours in a
school setting.

Provide activities that Complement rather
than cluplicate school-type activities.

They are interested in more complex
projects that may be clevelopecl over
several clays.

Provide access to materials and resources
that the children will need to complete
their projects. Provide storage space for
the children’s long’ term projects.

T}ley are aware o£, and interested in, the
social context Leyond their immediate

families

Provide opportunities for community

involvement whenever possi]:)le .
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Grouping

STANDARD:

Warm, caring and responsive relationships must be clevelope(i and maintained

with each group of children.

Group Size

Group size refers to the number of children l)eing' cared for together l)y one or more ECEs in
each defined, fully equippe(l homeroom.

Research has shown that group size is an important indicator of quality care for children.
Small group size has been found to:

. promote the quality of interactions between adults and children.

. promote the frequency of interactions between adults and children.

. allow children more freedom within the program.

. provi(ie a suitable level of stimulation for the children.

. promote positive emotional, social and intellectual (i.eveloprnent in children.

Each group is to have a consistent, fully equippecl, exclusive homeroom in which tlley spencl
the major part of the (i.ay. I(leally, this provi(ies space for the children’s l)elong’ing’s , for eating
and for sleeping’ in addition to the basic activity areas.

Multi-Ag’e Grouping

When the group size is small there are positive aspects to mixed age or multi-age groupings.
By allowing’ children of different ages to interact:

. it permits care of siLlings in the same grouping,

. it is a more natural, family-type of grouping (only in small group sizes),

. the older children provi(le role models for the younger children, and

. the self esteem of the older children is fostered as tliey interact with the younger

children.

Because of their stages of clevelopment, the needs of children in different age groups are often
in conflict. This presents particular issues for groupings containing children from more than
one age group. For example,

. Two year olds need a safe play environment with no play materials that present
cllolzing hazards. Older children need access to play materials that often contain small
pieces.

. Older children need the freedom to be pllysically active. The younger children can be
intimidated l)y this active play.
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. Two year olds enjoy clumping’ materials off tables and out of containers. This can be
very frustrating’ for older children using these materials.

. When school-ag’e children arrive in after-school care tlley have immediate needs. They
often have a great deal of energy at this time of day and need to be physicaﬂy active
and to talk about their (].ay. Preschool children whose clay is ]oeg’inning’ to wind down
are less able to cope with such stimulation.

Consideration must be given to these issues. Depencling’ on the individual children and the
age span of the children, it may not be possilole to have a multi-ag‘ecl grouping that involves
children as young as two or as old as school-ag’e. As a g’eneral rule, the loig’g’er the age
differences and the younger the children, the smaller the group size needs to be in order to
provicle appropriate programming for all of the children. There are very specific Provincial
requirements for ratios and group size as they relate to multi-ag’e groupings. Refer to the

Centre-based Child Care Policy Document for more information on multi-ag’e grouping.

When multi-ag’e grouping is done well, there are many benefits. Accor(].ing’ to Carol Gestwicki

(1999), some of these benefits include:

. Family and neig’h]oourhood settings have always offered mixed-ag’e environments for
children’s socialization and education. In times when children now spencl little time in
either family or neig’h]oourhooc], settings, tl'ley do not benefit from those kinds of inter-
age contact..... Creation of mixecl-ag’e groupings allows children to experience the
natural variations that occur in life.

. In mixe(].-ag’e groupings, social clevelopment is enhanced as lea(].ersllip and prosocial
behaviours increase. Mixecl-ag’e groupings give all children the chance to be the oldest

and most mature at some point in their school experiences.

Gestwicki (1999) also offers some llelpful strategies to assist in worlzing’ with a multi-ag’ed

group. These are:

. Suggesting that older children assist younger children and that younger children
request help from older ones such as, ‘1 think you mig’ht be able to help Sarah and
Felicia {ig’ure out how to share the trike.” Children of all ages can be encourag’ed to

give and accept emotional comfort from one another.

. Encouraging older children to assume responsi]oility for younger ones such as loy
helping’ them feel at home in a new room.

. Discouraging stereotyping or setting expectations strictly loy age. A statement like “He
can’t do that, he’s not old enough” should be challenged.

. Helping children understand and accept their current limitations. (“I think you'll be

able to climb that ladder too when you're bigger.”) and helping older children
appreciate their own progress, as in, “Wow, [ can remember when that ladder was hard
for you too.”

. Helping children focus on their peer’s needs, feelings and interests: “Jamie would like
to play with you. What do you think you two could enjoy doing together?”

. Encouraging older children to read to younger ones, and all children to contribute
their skills to appropriate projects: “May]ae Jamie could hold the dinosaur steac],y for
you while you outline his head.”
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Observation

STANDARD:

Children’s slziils, ai)ilities, interests and needs are assessed using observations.

Observation of the children, combined with a lznowleclg'e of (ieveiopmentaiiy appropriate
practice, provi(ies the foundation of any child centred program. Observations of children are
done for many other reasons as well, inciu(iing' the identification of reasons for behaviours
(iisplayecl i)y ciiiiciren, to measure the children’s growtil and (i.evelopment or to provicie
information for parents, however, one of the primary reasons for conclucting’ observations in
an eariy childhood setting is to provi(ie information on the children’s streng’ths, needs and
interests for the purposes of program planning’. Early childhood educators must be skilled
observers of children. In order to effectiveiy observe children, ECEs must possess certain
skills and abilities, accor(iing to Occupational Standards ][or Child Care Practitioners, (Doiierty,
Canadian Child Care Federation, 2003). According to these occupational standards, ECEs
must be able to:

. use observation in an oi)jective, non-ju(igmentai way to assess children’s skills, abilities

and interests ;

. use observation to evaluate if the environment is appropriate, comfortable for, and

accepte(i i)y the children;

. use observations to plan (i.evelopmentally appropriate experiences that are respectful of
the children’s culture; communicate the results of their observations to others in a
factual way that also lieips to icientify g’oais and/or jointiy pian program experiences;

and

. use observation to determine whether program experiences are appropriate, useful and
acceptecl i)y the children, and to modii"y them if necessary to better meet the children’s
interests, abilities and (ievelopmental needs.

Observation of children must be done on an on-going basis in order to i(ientify their current
interests and (i.evelopmentai levels for the purposes of program planning’ . The curricalum of a
(ieveiopmentaiiy appropriate program should be an “emergent curriculum” meaning that it
emerges from the children themselves as well as from the children’s environment, rather than
coming from a pre-set curriculum that does not vary from year to year. Programs using an
emergent curriculum approacii expiore what is “sociaiiy relevant, inteiiectuaiiy engaging, and
personally meaningful to children.” (Gestwicki, 1999). ECEs develop their program plans in
response to the children’s actions and interests, using their observational skills to deveiop
activities that will (ieepen the children’s interests and encourage them to explore further the
world around them. (Strategies for planning’ for emergent curriculum will be covered in later

in this section.)
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Determining children’s streng’tlis , needs and interests can only be done throug’}l careful
observation. Information must be recorded in a systematic way, which may sometimes be
informal and brief, but should always be done on a regular basis. ECEs must lzeep all
observations confidential and only share them with parents or with colleag‘ues who require the
information for protessional purposes, e.g., planning. If there is a particular issue that needs
to be a(],(iressecl, then more detailed observations can be made that will help to provi(le more
insig’lit into the circumstances surroun(iing' the issue.

Specitic Observation Tecilniques

There are two basic components to olaserving’ children’s behaviour - recording’ the information
and then interpreting the information. The tollowing’ three tecliniques are simple , easy to use

and are most commonly seen in early childhood programs.

. Anecdotal Records - Anecdotal records are brief descriptions of a specitic event or
behaviour recorded after the fact. These need to be objective, accurate and recorded
promptly. Tlley provicle detailed descriptions of examples of the child’s behaviour.
Examples:

. Jennifer’s behaviour on the climber may be recorded to provi&e information on
her clevelopment of pliysical skills.

. Erin repeatecuy experiments with the concept of symmetry in her block
structures. This information is recorded so that it can be discussed in a
planning’ meeting and perllaps used as the basis for further activities
incorporating the concept of symmetry, i.e., Tangrams and other patterning

materials and activities ,

. Running Records - Running records provicle a brief, continuous description of a child’s
behaviours or the behaviour of a group. The observations may be repeated several
times tliroug’llout one day or on successive days. Everytlling’ that happens ina specitic
perioti of time, usuaHy about twenty to tliirty minutes, is recorded as it occurs and in
the order that it occurs.

Examples:

. Jennifer is observed again on the climber. In the running record, her behaviour
on the climber will include all aspects of the her behaviour, not only the
pliysical skills. The observation will include any interactions with other
children, her reaction if unable to pertorm a skill she is in the process of
mastering and all other happening’s cluring’ the observation. The information
from this observation will go in her file and will lielp to g’ui(],e the ECE in

malzing’ decisions about what Jennifer's skills, needs and interests are.

. The Tangrams are set out in the manipulative area. A tliirty minute running
record is conducted, noting all of the activity that occurs with these particular
materials. The information from this running record will llelp with planning’
further activities to build on the concept of symmetry.
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. Samples of the children’s work - A porttolio of each child’s work, inclucling’ art
work, (either PllOtOS or the real tliing') and samples of developing’ writing
abilities is a useful and concrete record of the child’s progress. Photos of the
child’s work in the block area, dramatic play area or accomplisliments in other

areas O£ tlle room are also usetul.

These next three methods of observation are used when the ECE needs to find out more
specitic information about a particular behaviour or requires more detail reg’arcting’ the
(ievelopment of a particular child. These techniques are also used when there is a persistent
issue or challeng’e laeing’ faced in the environment, e.g., children are almost never using a
particular area of the room, or a particular behaviour such as extremely aggressive play

behaviour is of concern to staff and/or parents.

. Time Sampling - In this method of evaluation, the number of times a behaviour occurs

is recorded. This method is only used when a behaviour appears to occur quite
trequently.
For example, if staff are concerned because a child seems to be (iisplaying’ a larg'e
number of aggressive behaviours, and tliey wish to get a more accurate picture of the
]:)eliaviour, the number of times she or he liits, puslies, kicks or bites in five minute
intervals between 2:00 p.m. and 3:00 p-m. is recorded.

. Event Sampling’ - In this method of recorcling’ information, the circamstances before
and after a behaviour occurs , in addition to the behaviour itselt, are recorded. This
type of observation is useful when trying to determine the causes and effects of a
particular behaviour.
For example, A child has been pincliing’ other children. Event sampling’ reveals that
the circumstances immetiiately prece(iing' the pincliing’ seem to involve the child
requesting to play with a certain toy. If her request is denied she pinclies the child who
has the toy. The circumstances that occur after the behaviour include an adult
intervening to determine what the prolalem is and what can be done about it.
Therefore, it can be concluded that the child’s pincliing’ behaviour is instrumental in

either gaining a toy or in gaining the assistance of an adult.

. Checklists - When behaviours are clearly defined and easily identified, checklists can be
useful tools to g’atlier information. A checklist would contain a list of behaviours and,
as each behaviour is observed a check mark is place& beside it to record that it has
occurred.

For example: A checklist mig’lit contain observable behaviours related to the child’s use
of art materials and contain items such as: “makes random marks on paper,”
“scribbles”, “forms basic sliapes," and so on.
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Interpretation

Once observational data is collected and recorded it needs to be used. In order to do this it
must be evaluated and interpreted. The possil)le meaning and reasons for the observed
behaviours needs to be identified. This is difficult and can be influenced l)y the opinions and
preconceive(l notions of the evaluator. Therefore, it must always be borne in mind that, when
conclusions are drawn from observations, they are not facts and they should not be
represented as such.

The clescription and the interpretation should be physically separate on the report.

For example: A four year old Loy isin a preschool program three mornings a week. The staff
have noticed that he rarely plays with the art materials and spen(].s a great deal of the time
roug’h-housing’ with the other Loys in his group. It may seem reasonable to conclude that the
child does not enjoy art activities.

The fact is that the child, over the three days of observation, never used the art materials.
The interpretation is tllat, in the opinion of the o]JServer, the child does not seem to enjoy art

activities.

In this case, a statement such as “Jeremy does not like art.” is inaccurate and misleading. He
may have many art materials that he uses at home but there may be no other children his age
to play with at home or in his neig’hbourhood. When he is in the centre, he prefers to play
with other Loys of his own age.

There are some ways in which personal opinion can be minimized. Here are a few pointers to

lzeep in mind.

. Be aware of what is observed and what you are conclucling’ from the information
g’athered during’ the observation. Keep the two separate both on paper and in your
mind.

. Always support conclusions with examples.

. Try to find other sources of support for the conclusions you draw. Other sources can

include observation Ly others or theories of child clevelopment.

. Avoid assumptions. For example, Susan never makes a fuss so she must have settled
well into the group. Some children who are not a(ljusting to a group setting withdraw
rather than act out.

. When writing the interpretation of the child’s behaviour, do not state the

interpretation as fact. Use qualifying language such as “It appears...” or “In my

. . » “I ”
opinion.. or It seems...

a7



Standards for Early Childhood Programs in Centre-Based Child Care

Information that is g’ainecl from observations can be used for:

. determining’ each child’s interests, abilities and needs and then planning’ a program
that responcls to each of tl'lese;

. determining’ what cllang’es need to be made to activities or the physical environment;

. iclentifying‘ concerns about individual children or the group;

. determining’ how to handle pro]alems that arise;

. provicling’ information to staff and parents about children’s (].evelopment.
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Recognizing Signs and Symptoms of Possible Developmental Delays

STANDARD:

Signs and symptoms of emotional or developmental delays or cllalleng’es are

recognizecl and appropriate action is taken.

Accor(].ing’ to Doherty, (Canaclian Child Care Fe(leration, 2003) Child Care Practitioners
must be able to:

observe children’s behaviours and abilities and assess whether they are within the range
of what is considered to be typical for the child’s clevelopmental stage;

. i(lenti{'y signs of possil)le developmental (lelay in the physical, emotional, social,

communication, or cognitive splleres ;
. clearly and concisely describe indications and examples of possible (].elays ;

. seek out and obtain informed opinions from other professionals or sources in a way

that respects privacy of the child and family; and

. Lring’ their concern about a possible delay or prol)lem to the attention of the child’s
family in a way that seeks the family’s opinion and indicates the possi]:yle need for
further investigation but does not unduly alarm the family.

It is important for early childhood educators to remember that it is not their role to make a
diag‘nosis reg’arding‘ any particular child, however, they do play an important role in possibly
Leing’ one of the first professionals who may notice an area of concern. 1f, after ol)serving' a
child, an ECE suspects that he or she is having’ (lifficulty with any particular area of
development then they must talk with the operator of the centre reg’ar(].ing’ the proceclure that
is to be followed. Parents will need to be consulted and any follow up action will need to be
in consultation with the parents. If an ISSP (Indivi(lual Support Services Plan) is put into
place, the ECE may be asked to be a part of the ISSP team. For more information about the
ISSP process and about the role of the ECE in this process, contact Regional Child Care
Services Staff.
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Program Planning’

STANDARD:

Daily experiences that support and promote each child’s physical, emotional, social,
communication, cognitive, ethical and creative development are planned for and
provided.

According’ to the Occupationa/ Standards for Child Care Practitioners, the following’ skills and
abilities are require(l in order to develop and maintain an overall environment that supports

and promotes the clevelopment of all children:

> the alaility to plan and provicle a developmentaﬂy appropriate mix of child-initiated and
adult-initiated play-l)asecl experiences;

> the a])ility to plan and provi(].e active and quiet experiences, solitary and group

experiences, and indoor and outdoor experiences;

> the alaility to promote the active participation of all children 1)y (1) ensuring that
materials and equipment are accessible to each child, and (2) l)y providing’ direct or

indirect assistance in a variety of verbal and non-verbal ways;

> the alaility to interpret and responcl appropriately to group clynamics ;

> the alnility to recognize and use everyclay routines and activities as learning’
opportunities;

> the alaility to provi&e each child with some individual attention every day;

> the a])ility to arrange movement from one experience to another during’ the day so that

transitions occur smoothly;

> the al)ility to create an environment that reflects and affirms the cultural, 1ing’uistic

and relig’ious cliversity within the surrouncling’ community;

> the al)ility to obtain and incorporate children’s ideas into program planning’ in a way
that is appropriate to their developmental level; and

> the al;ility to iclentify, access and use £amily and community resources to broaden

children’s experiences.
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This section of the document will look at ways that these skills and abilities can be used when
planning’ a program for a child care setting.

The (iaily program consists of the (iaily schedule, activities, play materials, meals, transitions,
routines, and play spaces (inside and out) and how these all fit tog’ether to provicle care which
supports the child’s clevelopment.

The £0Howing’ g'uiclelines need to be followed when planning’ a program:

. the program is based on children’s free exploration and discovery ina carefully pianned
environment.

. the foundation of the program is the interests and cleveloprnental levels of the children.

. plans are developed in advance and are reviewed regularly.

. the plans are sufficiently flexible to meet the cllang'ing’ needs and interests of the

children.

. program planning’ is done for indoor and outdoor play.
. child-initiated and adult initiated activities are planneci.
. written records of plans are lzept in the centre.

° a team approach to planning’ is used.
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Daily Schedule

Good early childhood programs encourage children to take initiative, be creative, follow
tln‘oug’h on plans and clevelop effective prololem solving’ skills. This can only be done when
children are provi(lecl with larg’e blocks of time that allow them to choose their own activities
and then become quy absorbed in their play. Children also need pre(iicta]oility and
consistency to their clay. The challeng’e for early childhood educators is one of Coml)ining’ these
two elements, larg’e blocks of time and a consistent routine, in such a way that the schedule
meets the (].evelopmental needs of the children.

Daily schedules need to provicle for:

> child-initiated and adult-initiated play based experiences,
> active and quiet experiences,

> solitary and group experiences,

> indoor and outdoor experiences,

> predictability and ﬂexiloility.

Predictable schedules help children to (ievelop trust in the child care setting. Preclictal)ility
means that events such as circle time , snaclz, lunch and quiet time occur in the same order each
clay. The time that the event occurs may vary, clepen(].ing' on how the day is going, but the fact
that these events occur in the same order each day provicles the children with a sense of
security and comfort, lznowing’ that they can count on a certain pattern to the c].ay. Flexil)ility
in the (iay means that the early childhood educator does not feel pressure to impose time
constraints to the activities. For example , if a whole group experience such as circle time has
capturecl the interest of the children to the point that their discussion and their interaction
continues for a long’er time than was first anticipate(]., the early childhood educator should feel
free to lzeep the momentum going, even if that means that snack is (].elayecl ]:)y fifteen minutes.
Accorcling’ to Gestwicki , (1999) early childhood educators should think of their clay as divided
into “time blocks” rather than specific points on the clock, allowing ECEs to give the children
the time they need to get cleeply involved in their play, without the interruptions necessary to
lzeep on a strict timetable. Early childhood educators can then decide when to shorten or
leng’then a time block based on the children’s level of involvement. If tliey are absorbed in an
activity then the time block clesig’nate(i for that activity may need to be leng’thened. If tlley are
restless and not involvecl, then the time block may need to be shortened.

Transitions and Routines

Transitions refer to those times when children move from one routine to the next. Routines
refer to the events that llappen in a pre(iicta]ole order each clay. These include, arrival and
cleparture times, snack and meal times, nap and quiet times, child-initiated play times (free
play) and adult-initiated activity times such as small group activities and whole g’roup/circle
times. Routines and transitions must be carefuuy planne(i and thoug’hti:ully implemente(]..
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Accor(].ing' to Dollerty, (Canadian Child Care Federation, 2003) a child care practitioner must
be able to:

> recognize and use everyclay routines and activities as learning’ opportunities; and
> arrange movement from one experience to another cluring’ the day so that transitions

occur smoothly.
Transitions

Transition times can be confusing’ , especiaﬂy for the youngest or newest children in the child
care setting. To lessen the confusion, transition times must have consistency. The children
need to know what to expect so that tlley can be as inclependent as possilnle tln‘oug’l‘lout the
transitions that occur each (].ay.

There should be minimal clisruptions to the children’s play time cluring’ the clay so transitions
should be made only when necessary, for example, when transitioning to lunch or to outdoor
play. The role of the staff is to support, g’ui(].e and encourage children as tl‘ley move throug’l‘l
transition times. Accorcling’ to Gestwicki (1999) developmentaﬂy appropriate transitions for
preschoolers incorporate the following’ principles:

> Advance notice is given that cllang’e will be fortllcoming’ . Interrupting children a])ruptly
and arlaitrarily from their play suggests that their play is unimportant and will only
encourage resistance on the part of the children. Countdowns to transition, i.e., “Five
more minutes, four more minutes, three more minutes....” can sometimes be used
inappropriately and can lead to confusion. If the “five minutes” stretches out into ten
or more minutes because the ECE gets sidetracked then tlley can become meaning’less.
If the remaining minutes are announced in such a way that they dominate the last few
minutes of the child’s play then it can be counterprocluctive as well. The most
appropriate way to give children notice that a transition will occur in a few minutes is
for the ECE to circulate among the group, teHing’ individual children or small groups
that tlley have five more minutes to finish up their activities and then, once the five

minutes are up, the transition takes place.

> Familiar cues such as clean up songs, notes playecl on a piano, or a particular music
tape empllasiZe the repetition of a familiar pattern, encouraging children to notice and

behave accorcling’ to habitual experience.

> Understancling’ what to do next is improve(]. when ECEs are clear and specific in their
directions. For example, “Time to put the toys back on the shelves.” helps children
more than “Time to clean up.” Adults establish eye contact or touch children to be sure
they have their attention. T]‘ley use names to be sure that children realize the
instructions are meant for them personaﬂy. Adults also limit the number of

instructions given at one time in order to avoid confusion.
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> Using another adult to laeg’in the next activity avoids empty waiting time. While one
ECE is llelping’ children during’ the transition, e.g., also piclzing’ up toys or llelping
children use the washroom, another is llaving’ a conversation or leading' a fing’er play at
the table with the children who are alreatly seated for their lunch. Another example -
one ECE is helping’ children with clean up while the other is seated in the circle time
area, laeg’inning' a conversation with the children who are alreacly there. When the next
activity does not need to wait until everyone is rea&y, it provi&es incentive to children to
move on and does not penalize those children who were either quiclzer or slower pacecl
in their abilities. Empty waiting time can be avoided during’ the transition to outdoor
time as well ])y situating one ECE outside who can receive the children as tlley are reacly
to join the outdoor play.

> Chaos is minimized when everyone does not move at once and when tlley move
purposefully because they all know where they are going. For example, when circle time
is over, the ECE transitions two or three children at a time to go to the washroom to
wash hands for snack.

> Encouraging children to help each other during’ transitions promotes prosocial
behaviour and assists ECEs with transition times. For example, when getting ready to
go outside, Emily quiclzly gets her coat and boots on and then turns to help Katln‘yn
with her boots. ECEs should never encourage competition among the children cluring’
transition times, e.g. “Let’s see who can get ready the fastest.” as this does not promote
cooperation and prosocial behaviour. What it does encourage is impatience with those

who take a long‘er time to get reacly, and an overemphasis on winning and losing’.

Routines
Arrivals and Departures

The organization of arrival and cleparture times will vary clepenc].ing’ on how many children
arrive or leave at one time. In part-time programs, children may arrive and leave within a very

short periocl of time. In full time programes, this may happen over a long’er perioc]. of time.

It is important that every child and accompanying adult be g’reetec], ]3y a staff member. The
accompanying adult should be given the opportunity to share any information reg’arcling’ the
child that may affect the child’s (].ay such as the amount of sleep (or lack of sleep) (].uring’ the
previous nig’ht orif a parent or family member is leaving’ or returning from a trip. Whenever
possi]ole , a staff member should be remain with the child and adult while they are removing
outdoor Clotlling' as this can help the child make a smoother transition from home to child
care. Thisis especiaﬂy important for younger children and those new to the child care setting.

It is important that the child knows what to expect when entering the homeroom. Many child
care centres provi(].e {ree-play or child-initiated play as the children arrive. This allows the
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child to determine which activity best meets her needs at this time. Some children need time
to enter the group and pre{er to engage in a quiet activity until tlley are reacly to join a group.
Other children enter the room full of energy and immediately join their friends in a physicaﬂy
active game. Child-initiated play allows the child time to re-establish contact with other
children in their own way. It provicles security for the children because tlley know what to
expect and it allows them to get into the rllythm of the room at their own pace.

Smooth cleparture times are also important. Connecting with the adult who comes to piclz up
the child is essential as it provi&es an opportunity for the ECE to share information about the
child’s day. If a child is transportecl to and from the child care setting l)y taxi or centre van, it
is important that the ECE find an alternative way to communicate with the parent, for

example , tllrougll written or telephone communication.

The activities that are available &uring’ (leparture times will also vary accor(].ing' to the order in
which the children leave. In full time programs , the children have had a lot of opportunity to
participate in child-initiated play where plenty of options were available, therefore, the choices
of play areas may be limited at the end of the clay. Quieter activities are most appropriate at
the end of the day because children are tired and will find these choices more sootlling' .
Whenever possilale , participation in more complex or involved activities, such as block play,
painting or clay, should be avoided at the end of the (].ay because parents may not have the time
(or the energy) to wait for their child to finish their project and then get cleaned up before
going home. Children should always have a variety of activities available to them at the end of
the (].ay, such as puzzles , books, dramatic play, sand play, manipulative toys, playdoug’l‘l. Each
of these activities provides children with a peaceﬁll way to unwind at the end of a ])usy clay.
Some programs find it useful to end the day with outdoor play so that parents can piclz up

their child who is alrea(ly dressed to leave and can find it easier to say g’ood-l)ye to the other
children.
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Snack and Meal Times

In addition to receiving nutritious food and learning' about tiyg’iene , nutrition and appropriate
behaviour at the table, mealtimes and snack times provi(i.e more opportunities for adults and
children to (i.evelop their relationships with each other. All of these are most easily done in an
atmosphere that is relaxing and enjoyat)le.

Children should be called to the table when the food is rea(].y. Children find it very difficult to

wait, especially when they are tiung’ry. The possit)ility that children may have come to the
centre without eating breakfast also needs to be considered. A child who comes to the centre at
8:00 a.m. may have eaten as early as 7:00 a.m. and will prol)at)ly need to eat before a
scheduled 10:30 a.m. snack time. Discussion with parents is required and arrangements can
be made to provicle breakfast for those children who do not eat breakfast prior to coming to the

centre.
General Principles Reg’ar(iing' a Good Nutrition Program
Plan lzea/tlzy meals and snacks

Foods should promote normal and healtliy g’rowth and should meet the nutritional needs of
the child. Care should be taken to provi(i.e the appropriate portions. Children should be
encourag’ed to decide what tlley will eat from what is ottere(i., and decide when tl'iey have had
enough. For younger children, lzeep serving portions small, as some children can be
overwhelmed l)y larg’e amounts. Tliey must, however, be able to have more of an item if still
hung’ry.

Expose children to a wide variety 0][][00015

During the preschool years a whole world of foods is opening up. Itis difficult for adults to
imagine what it must be like to be introduced to so many new shapes, colours, textures, smells,
tastes....and to be expecte(]. to eat them! The more familiar children become with different
foods, the more lilzely ttiey will learn to accept them. It is normal for most young children to
cling’ to what tl'iey know and try new foods cautiously. With a new tood, the first few times the
child may touch it and smell it and even try putting a bit of it in his or her mouth (and perhaps
taking it out shortly after!). Keep offering the food on different occasions, with no pressure to
eat it. (See Mealtime - Emotional Atmosplzere) With this approacl'i, most children learn to eat
and enjoy a variety of foods. The chaﬂeng’e to ECEs is to provicte children with the security of
the familiar while g’ra(i.ually introducing’ them to the pleasure of new food experiences.
Remember to offer children plenty of choices in a variety of ways.

Encourage Independence, Curiosity and Exp/oration
Young children are naturally curious and strive to be in(iepentlent. They want to feed

themselves but their han(i-eye coordination is still developing’ and they often have ditticulty
han(iling certain utensils. Preschoolers love to explore, experiment and lielp to prepare foods.
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Involving’ them in the preparation of food can influence their willingness to try new foods. It
also provi(les them with a teeling‘ of importance, in(lepenctence and self-confidence as tlley
participate in what they consider a “grown-up” activity - the preparation of food.

Encourag’e children to explore food. The more tlley understand where food comes from and
how it is prepare(l, the more lilzely tlley are to try it. For example, when craclzing’ an egg or
malzing’ bread, the ECE should invite children to be an active participant in the process.
Provide opportunities for the exploration of colour, smell, taste and texture of nutritious foods.
Talk about where these foods grow and Wl'ly they are important. Discussions around where
food comes from may lead to further investigation tln'oug'll g’arclening and field trips to farms
and grocery stores.

Mealtime Atmosphere

Mealtimes should be happy times. If t}ley are, children will look forward to them and will be
more lilzely to enjoy their food and try any new foods that are offered. Consider the physical

and emotional atmosphere that is created during’ mealtimes.
Physical Atmosphere

> Make the surroun(ling's cheerful. Children enjoy an attractive table as much as adults
do. It makes the meal seem more special. Instead of serving the meal on a bare table
(WlliCll fifteen minutes ago may have been covered with play doug’h, etc.) many child
care settings like to cover the surface with a t)rig'llt cloth. Another alternative is to
invest in some inexpensive washable placements.

> Provide naplzins for children to wipe their hands. Children often preter ting’ers to
spoons and forks. Even if they may not always be used for their intended purpose,
naplzins come in handy to wipe up the trequent spills.

> Provide comfortable seating arrangements. Tables and chairs of the appropriate size for
the size and age of the children are best. The child’s seat should be comfortable and
place(]. at a proper heig’ht for the child. The table should be at the child’s stomach level.

The child’s feet should be flat on the floor and well supporte(]..

> Use age-appropriate, non-breakable and colourful dishes and g‘lasses. Cups with wide
bottoms tend not to tip as easily, and plastic mugs with easy to hold handles are good
choices for younger children. Eating utensils with short, broad, solid han(lles, and
forks with blunt tines are recommended.

> Serve foods that are easy to handle, such as meat, vegetal)les, bread and cheese in strips
or ting’er sandwiches.

> Let children participate in the meal as much as possit)le. Suggestions include letting’ the
children (or per}laps one or two each ctay) set the table, lay out naplzins, pass around
dessert, pour milk, clean up, etc. Accidents and spiﬂs will always happen! Accept them
calmly and continue to involve the child. Active participation can improve attitudes
toward food and can even help boost one’s appetite.
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Emotional Atmosphere

> To promote acceptal)le behaviour at the table, children should sit in groups of no larg’er
than eig’llt for children ages three to twelve and no larg’er than five for two year olds.
Each group should have its own serving dishes to allow children to serve themselves.

> Call children to the table when the food is rea(].y. Do not make children sit at the table
for a long time before food is served. Children find it difficult to sit still for long'
periods without activity. Children should be able to excuse themselves from the table
when tlley are finished, as oppose(]. to having’ to sit and wait for the group to be done.

> Adults should sit and eat the same foods as children. Adults are very important models
for children. They can influence positive attitudes towards food. The child is more
lilzely to enjoy new foods if the adult is enjoying them. Be enthusiastic. Adults can also
influence table manners. Children must have pleasant associations with table manners
in order to recognize their value. Young children love to imitate adults and will easily
pick up simple social skills (such as saying “please” and “thank you”) without being
taugllt. Rather than ‘malzing" children say please and thank you, set a g’ood example for
them to follow.

> Children should have the freedom to eat in their own way until they can handle eating
utensils. In the meantime, make eating as easy as possible. Bite size pieces and £ing‘er
foods are well liked l)y children and suitable for small hands. As well, give in to their
whims, within reason. If they prefer lzetcllup on their bread rather than on their fish
sticks...... Wlly not?

> Do not force a child to try or to eat a food. Forcing includes spoon feecling a child who
is able to feed himself; bribing a child to eat Ly promising dessert; coaxing a child to
“try one bite”.

> Do not use games or songs as a method of persuading’ children to eat.

> Do not use food as a reward or withhold it as a punishment.

Cleaning’ tables, setting tables and hand Waslling' prior to eating is an important part of the
meal time routine. Adults act as role models l)y waslling’ their hands prior to eating and after

the meal as well. Children can help to set and clear the table with the help of the adults. After
lunch teeth need to be brushed and hands and faces washed.

Snack can be offered in a variety of ways. One of these ways could be a “free-flow” snack time
where all children in the homeroom do not eat snack at the same time. Children are not
always rea(].y to eat at the same time, for various reasons, and it situations where it can be
accommodated, a free flow snack time can be an appropriate way to meet the nutritional needs
of the children without interrupting their play. A free flow snack allows the children to
determine when they will eat. In this arrangement, snack is set up for a limited period of time,
e.g., 45 minutes, and for a few children at a time. It can be set up in one corner of the
homeroom while child-initiated play (free play) is occurring tln'oug’hout the room. This allows
for a long’er period of uninterrupte(]. play time. Children go to the snack table when they are
rea(ly and when a space is available. Snack time would continue until all children who want
snack have eaten. As snack time draws to a close, children who have not yet eaten will be
reminded that there are only a few minutes left to have snack. An ECE would have the
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responsil)ility for the snack table so that the area is always supervisetl and an adult is always
involved with the children who are having’ snack. As with any type of snack or meal time
situation, the children must be seated while eating and would follow the same types of health
and safety proce(lures.

Common Mealtime Concerns
Refusal to eat, poor appetite

Some children are fussy eaters, particularly in the 18 months to five year age group. A food
that was eaten reaclily as a young child may now be rejecte(l. It is important for provi(lers to
take a calm, easy-going approacll so that meal times are not stressful for child and provi(ler.

> If a child is still eating a variety of foods from each food group, don’t worry, it
may just be the normal slowing’ of g’rowth rate after a g’rowth spurt.

> On any particular (lay, some children may refuse to eat or have a poor appetite.
If a child refuses to eat or hasa poor appetite, this information should be shared
with the child’s parent.

> A child should never be force(]., Coaxe(l, bribed or rewarded to eat. (See Mealtime-
Emotiona/Atmosplzere)

> Serve smaller portions. Put less food on the plate than you usually would. Large
helping’s can seem impossible to a child with a small appetite. Let the children
know that second helping’s are available.

> Remove the food without fuss after a reasonable leng't}l of time, (e.g., 20
minutes). Forcing a child leads to food dislikes and other behaviour proLlems.
An occasional missed meal will not hurt a healthy child.

> If the meal you have served is not well received l)y a number of children, serve
nutritious veggie snacks, cut up fruit and small pieces of cheese as an alternative.

> When planning’ menus, ensure that each meal has a food, such as Lread, that you
know children will eat. Never substitute non-nutritious foods for a meal.

> Drinlzing’ too much milk and juice may lead to a lack of interest in other foods.
If a child is thirsty at times other than designated meal/snack times, offer water.

> It may be helpful to seat the ‘reluctant eaters’ next to the ‘enthusiastic eaters’ as

appetites often improve when children see their friends enjoying food.

Dislike of New Foods

Cllil(lren, like a(].ults, have a rig’l'lt to a few dislikes. Unfamiliar foods are often rejectecl the
first time they are offered to a young child. Acceptance increases with exposure.

> Treat dislikes casually; accept refusal (without fuss) and offer the food again at

another time. A child may need to see the food many times before (].eci(ling to
try it and may need to try the food several times before lilzing' it.
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> Try a different recipe, and serve a small amount of the new food tog’etller with
one of the child’s favourite foods, without pressure to eat the new food.
> Ensure that there are familiar foods on the menu each day and each week. Don’t

cllang’e the week’s menu all at once.

> Let the child decide if he wants to try the food.
Fussing, clawcuing' or playing’ with foods

> Regular mealtimes and a quiet play, story, or rest period before meals may help.
A calm child will be more interested in eating than an excited one.

> Rememl)er, children do eat more slowly than most adults. T]‘ley are often
learning’ about the colour, texture, and sllape of their food.

> Remove the plate of food once a child has finished eating, or after a reasonable
leng’th of time has passe(]..

Nap/Quiet Time

Many, but not all, young children require a nap in the early afternoon. The decision should be
made in consultation with the child’s parents, lzeeping‘ in mind the best interests of the child.
For those children who do nap, their naps should take place in a quiet, darkened area that is
comfortable and soothing’. Quiet music often helps to promote sleep as does ru])l)ing backs
and tallzing’ or singing quietly to the children.

Children must be supervised at all times and this includes when they are asleep. As tlley
waken, tlley should have quiet play activities available to them to ease the transition from sleep
to play before moving into the next part of the schedule. Suddenly Walzing’ children who are in
a deep sleep lay switching’ on ])rig’llt lig’hts or ])eing' very loud can be l)ewilclering' or {rig’l‘ltening’
to the children. They need to be wakened g’ently.

All the children in a homeroom can be encourag’ed to nap, however, if a child is still not sleepy
after ten to fifteen minutes he or she should not be requirecl to stay on the mat or cot. Insteacl,
quiet activities can be provided to the non-nappers so that they have some “down-time” or
restful time during‘ their (lay. This quiet time allows children to relax after their morning’s
play and prepare for the remainder of their day. It also demonstrates consideration for the
children who are asleep. Quiet play can be promotecl ])y closing activity areas that tend to be
noisy and setting up materials that will attract children to activities that are more tranquil.

Towards the end of a quiet time, opening the closed activity areas one l)y one, quietly and

uno])trusively, rather than opening all of them suclclenly and at the same time, provi(].es a
smoother transition for children and staff.
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Child-Initiated Play/ Free Play

Effective early childhood educators understand the importance of play. They know that there
are different types of play, different functions of play and varying developmental levels of play.

Children learn throug’h play in all its forms and it is the role of the adult to desig’n the
program in such a way that play becomes the central focus of the child’s day.

The Role of the Adult in Child Initiated Play/ Free Play

Note: The terms free play "and ‘child initiated play "will be used interchangeably throughout this document.
The role of the adult in free play cannot be over-emphasize(l. According to Occupational
Standards for Child Care Practitioners, (Do}lerty, Canadian Child Care Fe(],eration, 2003),
there are certain skills and abilities that the child care practitioner must possess in order to
promote children’s development throug’}l play. These include:

> the al)ility to promote active participation of all children l)y (1) ensuring that materials
and equipment are accessible to each child, and (2) }ny providing direct or indirect

assistance in a variety of verbal and non-verbal ways;
> interpret and respon(l appropriately to group dynamics ;

> plan and provi(le a developmentaﬂy appropriate mix of child-initiated and adult-
initiated play based experiences; an

> obtain and incorporate children’s ideas into program planning in a way that is

appropriate to their clevelopmental level.
In order for children to become fully involved in child-initiated play, the adult must:

. prepare the environment. This role is crucial and can only be done well if the early
childhood educators know the (levelopmental levels and interests of each child. This is
discovered t}n‘oug’h observation and is the foundation of effective program planning’.
Participation l)y the adult in regularly scheduled, Weelely planning meetings is essential
in order to develop an effective program that provicles constructive, developmentaﬂy
appropriate child-initiated play.

] rotate materials on a reg’ular basis. Familiar materials allow children to experience
success and try alternative ways of playing' with the same toys. New materials offer
Challeng’es and provi(le opportunities for prol)lem solving. The homeroom should
always have a mixture of familiar and new materials. This does not mean that new
materials must be purchase(l or made each week. It means that the centre should store
materials that are not in use and then, whenever something’ that has been stored is put
into the room, a material that has been in use can be put back into storage. Rotating
materials in this way ensures that children remain interested in what is offered.
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provi(],e sufficient time for the children to be able to explore the materials, extend their
play or move to other areas if t}1ey wish.

allow children to repeat an activity as often as needed to consolidate and extend

le arning.

oi)serve Cliil(lren as t}1ey play in or(ler to understand eaC}l child’s developmental level
and current interests. Both are necessary for effective program planning’ .

supervise children as tlley play, recognizing that the sa{ety of the children is always the
primary concern. The ECE should choose the most strategic spot in the room from
which to supervise. This would mean that whenever ECEs sit with a group of children,
t}ley choose a seat that would allow them to scan the room. If the ECEs are stancling' to
observe the children, they would choose an area that gives them the best view of the

homeroom. Conversation with other adults should be 1zept to a minimum.

interact with the children ])y:

> asleing' questions to extend play such as 1 wonder how you can build your Zn'ialge
so that the cars can drive over to the other side?”

> i)eing available to answer questions. A child may be intrig’ued i)y a certain
discovery, such as fin(ling out that paint does not cover an area that alrea(ly has
crayon marleings on it, and may need to ask the ECE about it. The ECE can
use this opportunity to encourage further discussion and (liscovery.

> provi(iing’ props and ideas to extend play. There are times when a well timed
suggestion or idea from an adult will lielp to deepen and extend a child’s play
experience. For example, if a group of children are playing in the dramatic play
area and are planning a performance for the other children, the adult might
come over and ask where she can Luy a ticket for the performance. This can lead
to maleing’ tickets , maleing’ signs, setting up a ticket selling’ ]:)OOtl’l, etc. The ECE
may then introduce a prop such as a cash register to further extend this play.

> exten(ling’ lang’uage throug}l general conversation with the children.

> modeling play behaviours. The early childhood educator’s primary role during'
child-initiated play is that of facilitator. However, there are times when the
ECE should directly intervene in order to help maintain or extend the piay. Itis
throug’h lenowle(],ge and experience that the ECE learns when to step into a play
situation and when to step back. One of the ways that an adult may intervene in
a child’s play is to model play behaviours. Adults may model directly, ]:)y i)rieﬂy
i)ecoming a play partner, or in a more indirect way such as playing’ parallel toa
child.

> initiating spontaneous small group activities whenever appropriate. There will

e moments that arise that are i(leally suited for small group activities, such as

singing a song, doing’ a fing'er play, creating an obstacle course, and so on.
ECEs need to be ﬂexii)le, spontaneous and tuned into the children in such a way
that they will know when to initiate these types of activities.
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The Benefits of Child-Initiated Play

All aspects of a child’s (levelopment are promote(l when they are able to choose their activities

in a Well-planne(l environment sta{fed L)y people who are lznowle(lg’eal)le about children’s

learning’ and development. The following’ isa description of how play is enhanced in each arca
of a child’s development (luring child-initiated play. Abilities and skills of effective early
childhood educators that have been identified in the Occupationa/ Standards for Child Care
Practitioners (Doherty, Canadian Child Care Federation, 2003) are threaded throug’hout each

section.

Emotional Development

STANDARD:

Each child’s emotional Well-l)eing' and g’rowth will be supporte(]. and promoted.

Children develop {eelings of competence and confidence in their abilities as tlley:

. master cllalleng’ing’ materials and situations as well as practicing and developing’
competency and experiencing success with materials and situations that are familiar and
understood.

. access materials independently, decide how to use them and how long’.

. are encourag’ecl to use their creativity. For exarnple , when they are able to experiment

with art materials without l)eing' expectecl to reproduce sometlling’ , when tlley are able to

develop their own play scenarios and when tl‘ley can use construction toys in innovative

ways.

. receive sincere, positive aclznowle&g’ment on their accomplisllments from adults and

other children.

. have their behaviour g’uiclecl in appropriate ways.

. know that their iclentity and heritage is appreciatecl ])y noticing that their foods,
lang'uag’e, songs, games, laoolzs, stories, dance and Clothing' are reg‘ularly incorporated

into the everyday program.
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Social Development

STANDARD:

Each child’s social and ethical unc].erstanding’ and clevelopment will be promoted
and supported.

Children’s social and ethical un(lerstan(ling' and (levelopment is promoted as they:

. interact with other children and adults during’ their activities.

. share their ideas and feeling’s with others.

. cooperate in joint activities.

L are given the opportunity to understand the needs and expectations of their peers.

. l)eg'in to see how other children might have different perspectives, feeling’s and rig}lts.
. engage in activities and discussions that help them think about and reflect on ethical

issues and dilemmas.

. observe ethical behaviour and decision maleing’ on the part of the adults in their lives.
. learn how to resolve conflicts or make plans using compromise and negotiation.

. learn which behaviours promote g’ooc]. social relationships with others.

. l)eg'in to understand their rig’}lts and the rig’hts of others in a social setting.
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Language Development

STANDARD:

Each child’s communication skill clevelopment will be promotecl and supportecl.

Children’s lang’uag’e development is promote(l when:
° t}ley are able to talk about their activities.

] adults use effective strategies to communicate with them, using a pace and style that is
appropriate to their developmental level.

L t}ley are helpe(l to express their needs ) desires , thoug‘hts and feeling's both verlaally and

non -Ver})aﬂy.

i adults model g’ood use of 1ang’uage.

d adults extend the child’s voca])ulary throug’h conversation as the child plays.
° t}ley listen to other c}lil(lren, to a(].ults, to tape(l stories, to r}lymes and to music.
. t}ley use books alone, with other children and with adults, and they discuss the print

that is found naturally in the environment, i.e., on posters, on signs that are found in

the ]:)uil(ling’ or in the neig’hl)ourhood.
. drawing’/writing’ materials are available for the children in several activity areas.

o the adult respon(ls appropriately to the child’s interest in writing.
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Pl'lysical Development

STANDARD:

Each child’s physical clevelopment will be promotecl and supported.

The child’s physical development is promoted when:

. tlley use fine motor skills and practice llan(l-eye coordination throug’h play-]nase(].
experiences.

° they are physically active throug’hout the day.

. g’ood hyg’iene and nutrition practices are in place.

. they use play materials that develop their gross motor skills such as running, climl)ing',

Lalancing and jumping.

. they have the opportunity to use their senses Ly noting colours, odors, tastes, sounds
and textures through play-l)ase(]. experiences.

Cognitive Development

STANDARD:

Each child’s cognitive skill development and creativity will be promoted and supported.

The child’s cognitive development is promote(]. when:

. their curiosity in the world around them is valued.

. tlley are encouraged to explore, preclict, describe, experiment and question.
. tlley develop and refine their decision malzing and proLlem solving’ skills.

. tlley Leg’in to understand the purpose for print.

i tlley (levelop concepts of conservation, numl)er, and measurement.

. t}ley have opportunities for sorting, classifying’ and grouping materials.
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. they ]Jegin to understand science concepts such as balance, colour mixing, magnetism,

and simple machines.

. they are exposecl to a variety of experiences that will build their lznowledg’e base about
the world around them.

. are e courag’ed to be creative thr ﬁg’h the provision of open-enc].etl art activities, open-
ende play materials, music, and dramatic play.

Adult-Initiated Experiences

Adult-initiated activities refer to activities that occur t}lroug}lout the day that an adult has
planned and implemente(].. These may be small group activities ( 4-7 Children); whole group
activities ( 8-16 c}lil(lren); or activities that are planne(l for one or two children at a time, e.g.

math games, sorting activities.
Small Group Activities

Adult initiated small group activities are planne(l based on the children’s interests , skills and
needs. Small group activities are important because they provide the opportunity for children
to be introduced to new materials and experiences. They provi(le adults with the opportunity
to observe and interact with the young children in their groups on a reg’ular basis. They also
provi(],e children with the chance to interact with each other, spealzing’, 1istening’ and 1earning'
from each other’s discoveries.

Because small group activities are adult initiated does not mean tlley are adult dominated.
Young children do not learn in situations where the adult simply describes and demonstrates a
concept. Children must have the opportunity to have hands-on experiences with any activities
or materials that are presented to them. Therefore, small group activities incorporate
opportunities for children to explore the materials , ask questions, experiment and manipulate.
The adult’s role during’ the small group activity is to plan the activity, prepare the
environment, present the materials (either ]:)y displaying’ them in an area where the children
will discover them or ]3y introducing’ them (luring a small or whole group time), allow children
to explore the materials and then encourage children’s exploration further throug’h the use of
effective questioning, and the provision of information when appropriate to do so.
Participation in small group activities is a choice. It should be one of several choices available
to children. If a larger number of children want to participate at once, the activity can be
offered again to allow for another group of children to participate.

The following’ are some question ideas that could encourage children’s exploration and
discovery:

“What would happen if you.....7

“T wonder what makes it.....
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“Is there another way that you could put the materials together?”

“What should I do with this one?”

“How else could it....7”

“Tell me what you see....”

“Why do you think that happened?”

“What do you think will happen next?”

“How did you make that happen?”

“What have you noticed about....?”

“What is another way that these buttons are different from each other?”

“What do you think this could be used for?”

“Where else have you seen something like this?”

“What is another way that we could....?”

When planning’ small group experiences, the primary considerations are the needs and current
interests of the children. During reg’ularly scheduled planning’ meetings, early childhood
educators discuss their ideas and observations reg’arcling’ the children’s recent activities, what
has capture(]. their interest, what activities or areas need to be moc].ifie(]., what their needs
appear to be - either the needs of individual children or the needs of the group. In addition to
these observations there are other sources of ideas for planning’ these adult-initiated activities.
Some of the sources of ideas for small group activities, accorcling’ to Gestwicki (1999),

include:

. Children’s play, comments and questions, for example , a child continues to talk about

his baby brother’s lack of teeth.

. Adult interests, hobbies and passions, for example, a parent may want to introduce the
children to the concept of composting or an early childhood educator found a bird’s nest
on the weekend and wanted to loring’ it to the centre to show it to the children.

. Thing’s , events and people in the environment, for example, the discovery of spider webs

covered in rain drops in the outdoor play area.

. Developmental tasks, for example, providing’ lots of opportunities for cutting paper or
classifying’ ol)jects accor(],ing’ to two or more attributes.
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. Family and cultural influences , for example, a visiting g’ranclmother visits and tells
stories about the ‘olden days.’

. Issues that arise in the course of living’ toget}ler day to (lay, example, fincling’ ways to
divide up chores in a fair way.

Each of these ideas represent a starting point for small group experiences. As adults follow up
on these ideas , t}1ey may notice that a particular theme is emerging, e.g. a theme on babies may
develop as a result of a child’s question about his ])ai)y brother's lack of teeth; a theme on
animal homes mig’lit arise from the discovery of a bird’s nest. These emerging themes can set

the stage for the ongoing (levelopment of an emergent curriculum.

Whole Group Activities/ Circle Times

Whole Group Activities or Circle Times, which involve the whole group of children (8-16
C}lilclren) are a time for children and adults to come tog’et}ler to enjoy the feeling's that come
with })elonging’ to a group. This is the time when adults can introduce new topics, concepts
and skills and it is also a time when children and adults can enjoy such activities as songs and

simple movement games.

Circle Times should have a clear l)eg’inning’, middle and end (for more ideas on how to ]aegin
and end group times - see “Transitions”.) Itis to be a well planned activity that has a specific
purpose. Altlioug’li some components of the circle time will remain similar each (iay, e.g., it
may Leg’in with the same song each day, there should be variety in the activities that are offered
to the children. Here are some questions that an ECE mig’lit consider when planning’ the

circle time.

> Which new concepts would I like to introduce during’ the next circle time?

> What are the current interests of the group and how can I build on these during circle
time? Is there a new song I can introduce that is related to the current interest?

> Are there new materials in the room that I wanted to introduce and talk about during’

circle time?

> Is there an upcoming event that we can discuss during’ circle time?

Circle time should i)eg’in with an adult sitting in the circle time area, singing a familiar song
that children recognize as signaling the start of the group. The children come to the area
when t}ley hear the song. T}ley can continue to sing as t}1ey get seated. Once the song is
finished, the adult should i)eg’in a conversation with those children who are secated, as tliey wait
for everyone to join in. It is very difficult for children to sit and wait quietly for everyone to
join the group until they can start, tlierefore, having’ a conversation with those who have
arrived can leeep the children focused and engag’e(l and may serve as an incentive for the other
children to join the circle. If there is a child who refuses to join the circle, that child should be
able to play quietly in another area. If more than one child refuses to join the circle, the adult
should re-examine the group times to see how they can better meet the needs and capture the
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interest of the group. If one particular child repeate(ﬂy refuses to join the circle, it is the
responsilf)ility of the ECE to find the reason wliy and then see what can be done to encourage
the child’s participation.

The middle portion of the group time may involve an introduction of a new concept, or a
telling' of a story or a poem or some other type of listening’ activity suchasa guessing game or a
memory game. (P/ease note that Whole Group Times are not suitable times ][or reac[ing a book to
the entire group. Sltaring books should be done with on/y a few children at a time so that each 0][
the participants can become fu”y involved in the experience.) There mig’ht also be a ting’er play or
action song during' this time, which would provicle a balance between quiet 1istening’ and active
participation. This is also a g’ooc]. time to have a group discussion about new materials in the
room, new activities that are available or any other pertinent topic that all of the children
would be interested in. Circle times/ group times should only be between fifteen and twenty
minutes long , ctepen(].ing on the age of the children and the size of the group. Ttley sometimes
run long’er if the children are actively eng’ag’e(l in the activities ]oeing' offered. The adult would
take a cue from the children in terms of how long to extend the whole group experience.

The end of the circle time would consist of a transitional cue that will tlelp children transition
from the whole group activity to another activity or routine, e.g., snacle, child-initiated play. It
mig’ht be a song that mentions children’ s names or some kind of i(lentitying’ characteristic,
e.g., “Anyone with a red shirt on today can go and wash their hands.” It could be something
that relates to the topic being discussed during circle time, e.g., “Let’s pretend we are as light as
snowflakes when we walk over to the snack table. Josh and Jordan, you can go first.”

Circle times must be well planne(i and interesting for both the children and the ECE. If a
circle time only consists of singing several songs (otten the same songs cach (iay) or repeating a
routine of either “Show and tell” and/or “calendar time” then the full value of circle time will
not be realized. These practices, in their traditional torm, would not be considered
developmentaﬂy appropriate.

There are ways of ottering’ aform of “Show and Tell” so that it can meet the needs of children,
as long’ as the ECE uses situations that arise naturally and spontaneously. A child may want to
share news about an upcoming visit l)y a g’randparent, or another child mig’lit have discovered
an unusually stlape(i rock outside. Events such as these can be incorporated into the whole
group experience as ttley occur, with the child telling' the group about his or her exciting news
or s}lowing’ everyone the item of interest. Often the practice of con(iucting’ a traditional
“Show and Tell” is justitied l)y saying that it encourages children to both listen and spealz in
front of a group. Guessing’ games and memory games that can be held during' group times can
be a more pleasant and developmentally appropriate way to encourage both of these skills.

When “Show and Tell” involves children sitting for a considerable leng’t}l of time, listening’ to
all the other children talk about either their newest, shiniest possession, or descrilying’ a
favourite old possession that the children have alrea(ly heard about many times before, the
suppose(l benefits of a show and tell time, e.g. 1istening’ to others or presenting in front of a
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group, are typically outweig}led }ny the unrealistic expectations of sitting for 1ong' periods of
time waiting for your turn. In these cases, ECEs often find that tliey are spentiing most of
their time telling’ the children to be stiH, be quiet and listen to the other children. The learning
that takes place during’ these times is neg’lig’i]ole.

Calendar times can also take up iong’ perioc].s of time during group or circle times and have
become such a familiar part of the morning or afternoon routine that ECEs sometimes torg’et
how this routine started. Calendar time trequently becomes a guessing game as children
attempt to remember the rote order of the clays of the Weelz, the month or even the year. T}ley
are then often asked to speculate as to the weather outside on that particular (lay. These types
of facts ((lay, montli, year) usually hold very little meaning or interest for children and can
therefore lead to inappropriate behaviour when children become ]nore(]., frustrated or
uninterested in what is l)eing asked of them. If a calendar is to be used at all, it should be used
in such a way that is meaningtul to the children. Looizing’ to see who is having’ a l)irtli(lay each
month or counting down the days toa special event can hold some meaning to the group but
spen(iing’ time guessing the day and the weather is not clevelopmentally appropriate practice.
Leaving a felthoard calendar or weather chart poste(l beside a window and available for the
children to play with throug’}lout the day can hold more meaning for children as ttley
manipulate the numbers and play with the feltboard materials.

Field Trips

Field trips are an excellent way to provicle children with new experiences and an effective way
to build on children’s interests. Sug’g’estecl destinations for field trips often come from the
children themselves. Listening to and olaserving’ the children at play can often lead to ideas for
trips that will expancl upon the children’s play experiences. If the children have been actively
eng’ag’e(i in a restaurant theme in the dramatic play area, then a field trip to a real restaurant
may be in order. If the children have been involved in planting’ anew garclen then a field trip
toa g’reenllouse or nursery will prolna]aly capture their interest and attention and may lead to
even more exploration with plants and living’ tlling’s. Of course, this does not mean that field
trips can’t also be more spontaneous and occasionally unrelated to the current activities in the
homeroom. Early childhood educators know to take aclvantag’e of opportunities as tliey arise.
If a special exhibit is traveling‘ tliroug’li town , if a seal is spottecl in the harbour, or if a local
farmer’s market has an excellent display of newly harvested fruits and Veg’etalales then trips to
these places can lielp to ignite new interests and play activities among the children.

The lzeys to successful field trips are planning , preparation and organization. Advance
planning’ is necessary to ensure that the location for the field trip is appropriate (e.g. open, able
to accept a group of children, affordable) and that appropriate transportation is available. For
more information on transportation satety, refer to Standards and Guidelines for Health in
Child Care Settings, pul)lislle(i l)y the Government of Newfoundland and Labrador. Planning’
in advance also allows the ECE to prepare the children in such a way that the trip is
meaning’tul. Children can have time to discuss what tliey will see, hear stories or read books
related to the field trip destination and clevelop play scenarios relevant to the propose(i trip.
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Parents are often invited to participate in field trips. When they are invited, their role should
be clearly stated in advance. They would want to know if they are to be responsilale for just
their own child or will they be assig’ne(l to two or three children. Would they be able to Lring’
any younger children with them or would t}ley need to make child care arrangements? T}ley
should have an understanding’ of what types of behaviours are expecte(l of the children (e.g. are
the children expected to hold hands with a partner, hold onto a rope or walk independently?).
An extra set of hands is always welcome but ECEs must also be sensitive to the fact that not all
parents will be able to attend due to work constraints ) stutly schedules or child care issues at
home. ECEs must always remember that parent volunteers are not included in the adult:child

ratio.

Prior to the trip, children will need to be made aware of what behaviour is expected of them.
The importance of staying with the group and of only touching displays if they are given
permission to touch are some examples of expecte(l behaviours. There should only be a few
rules to follow and these rules should be very Clearly stated. With experience, the children will
eventually become very familiar with the basic field trip g’roun(l rules.

Safety considerations for field trips include:

> ensuring that all provincial reg’ulations are l)eing followed as t}ley pertain to the
supervision of children during’ field trips and outings. For more information on the
policies and regulations see the Centre-Based Child Care Policy Document, Government
of Newfoundland and Labrador.

> ensuring that any pai(l transportation arrangements adhere to the legal requirements of
the Higlzway Traﬁ[ic Act. When parent volunteers act as drivers and no payment is
involved, the licensce has the responsil)ility of ensuring that written parental permission
for the particular parent to transport the child has been received in writing and that all
children will be appropriately restrained. Volunteer drivers should be made aware that
their insurance company may require that they be informed.

> ol:)taining’ parental permission in writing prior to the field trip. Parents need to be
informed about where the children are going, what t}ley will do while they are there ,
how long they will be away from the centre , and how they will be traveling’ to and from
the field trip destination, inclu(ling’ who will be driving. Provide space on the
permission form for parents to indicate if they will be accompanying the child on the
field trip. Space should also be provi(lecl for parents to refuse permission for one or
more trips. The policy of the centre would determine the arrangements for the children
who are not participating.

> provi(ling’ appropriate levels of supervision. Additional staff may be require(l during’ a
field trip.

> l)ring’ing’ along’:
> a pocleet first-aid kit inclu(ling’ any epi-pens required L)y specific children.
> information cards on each child including MCP numbers , contact information,

any pertinent medical information, e.g. allerg‘ies .
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> a cellular telephone if the field trip destination does not have an accessible telephone.
> sunscreen, extra Clothes, tissues, chang’e for payp}lone.

> drinlzing’ water if there is no water available at the destination.

> a camera to take pictures that can be used later for documentation of the experience.

Remember that parents’ permission is require(l whenever pictures are taken of
children.
> provi(ling’ each child with i(lenti{'ying’ vests or name tags that include the name of the
child care centre (not the child’s name), address and p}lone number.

> continually monitoring the children - counting them , positioning one adult at the head
of the group, one adult in the middle of the group and one adult at the end of the
procession.

> requiring each child to have a partner, cither another child or an adult that tlley stay

with during’ transitions from one place to anotller, e.g., the bus to the l)uil(ling’.

Planning for the field trip involves more than han(ﬂing’ safety and log’istical issues. It also

involves planning’ for the activity itself. Depen(ling on W}ly the field trip is talzing’ place , the

ECE will either introduce it as a new activity or will suggdest it as a way to expan(l upon the

play that is alrea(ly occurring in the room. In order to prepare the children for the trip, the

ECE ma c}loose some stories to read durin small roup or w}lole roup time that relate
y g group group

directly to the field trip destination , Or may l)ring in materials similar to those that the children

will see on the outing.

In the days after the field trip, the children and the ECEs will want to document the
experience. P rovi(ling’ captions for the photog’raphs that were taken , writing thank you notes,
drawing’ pictures to accompany the Pl’lOtOS and to include with the thank you notes are all ways
to document what happene(].. The ECEs may also want to expan(l the experience l)y providing’
materials that relate to the outing in some of the areas of the room, e.g., the dramatic play
area, the block area, the book area. OLServing’ the children as they use these materials and talk
about their experiences will provicle the ECEs with information about what the children gained
from the field trip and will provi(le them with ideas for further curriculum (levelopment.

Some ideas for outdoor field trip destinations include experimental farms and other
ag’ricultural settings, greenhouses and nurseries, wildlife parles, picnic parles, and beaches.
Some ideas for community destinations for field trips include the firehall, police station,
library, dentist’s office, animal shelter, bus depot (and a bus tour), airport, restaurant/ Coolzing'
SChOOl, and a hair salon/hair dressing’ school. Field trips related to the arts and culture of a
community include such destinations as the local Arts and Culture Centre, Museums, dance
schools, music ClaSSes, theatre productions, and })aclzstag’e at the movie theatre.
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Planning’

A famous early childhood educator and philosopher once said “The world is the child’s
curricalum.” In a (ievelopmentally appropriate child care setting, proper planning ensures that
the children’s world does become the basis for the curriculum. The standard that was outlined
at the ])eginning of this section stated: Daily experiences that support and promote each child
plzysica/, emotional, social, communication, cognitive, ethical and creative c[eve/opment are p/annecl
for and provialeal. One of the skills require(i in order to adhere to this standard is the al)ility to
obtain and incorporate children’s ideas into program planning’ in a way that is appropriate to
their (ievelopmental level. This section will provi(ie gui(ielines on how to use this skill when
planning for a developmentally appropriate early childhood program.

A team approach is the most effective and efficient method of program planning. The team
includes all members of staff who work with the children and is led ]3y cither the lead staff
person or the operator who would have the final responsil)ility to coordinate the activities and
ensure that the activities are (ievelopmentally appropriate. Such an approacil allows all staff
members to contribute to the final program, to share their observations of the children, to
share ideas for programming and to take responsi]:)ilities for the activities offered to the

children.

The planning’ meetings should be held regularly (e.g. at least once a Weelz) and would
incorporate planning for both claily and longer term plans. Discussion about the children’s
current interests and needs and suggesting possil)le activities to meet these interests and needs
will be discussed (iuring these planning sessions. At this time, individual staff members
assume responsi])ility for speciiic activities and aspects of the program. In this way, all staff

members are aware of their own program responsil)ilities and those of other staff members.

As was mentioned previously, observation plays a laig role in cletermining what is of interest in
the child’s world. During planning meetings, when the early childhood educators are analyzing
the information that comes from their observations, tlley should ask themselves and each other
questions such as... What is it in the children’s world that is intriguing to them? What is
puzzling? What is {rustrating? What is meaning{ul? What types of questions are the children
aslzing? What do tlley want to know? What skills do the children need in order to fully
experience the world around them rigllt now? Once tliey determine the answers to these

questions, ideas for activities and an emerging topic of interest will appear.

As the ideas laegin to be generated ina planning session, the ECEs must put these ideas into a
framework for planning purposes. One type of framework that can be used is a curriculum
web. Webs allow ECEs to be creative in their planning f allowing for the free flow of ideas as
tlley brainstorm on the concepts to be explore(i relating toa particular theme. Usuaﬂy more
ideas are generatecl that will actuaHy be implementecl and even more ideas may surface as the
children laegin exploring with the materials and activities that are presentecl to them. The web
should be seen as a guideline for the program - not as a fixed or rig’icl schedule of events.

Using a curriculum web means that plans can continue to evolve as new topics of interest
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untol(l. Early Chil(ﬂlood e(lucators are not loclzed into a pre-set program that does not aHow
for the ﬂexilf)ility and expansion that is essential in an early childhood setting. The tollowing’ is
a description of how a curricalum web migllt emerge as a result of children’s interests and
needs.

It is a few days after the first real snow fall of the year. It is still snowing outside and the
children are very interested in looleing’ out the windows and watclling’ the snow fall. Children
are overheard saying such comments as:

° “My mom says that all snowflakes are different.”

“I catched some snowflakes on my tongue.”

“The snowplough went up my street last night.”

“I helped shovel our driveway.”

“My dog”s water dish froze because we left it outside. I turned it upsitle down and a }Jig'
piece of ice fell out.”

Some other observations that the ECEs have made in the room over the past week include:

o there has been a lot of interest in water play and sand play lately;

° there is a group of three children who really enjoy putting on music and dancing’

° the children haven’t been using the art area lately - per}laps the collag’e materials that
have been available for the past week are starting to lose their appeal?

. some children have been showing’ an interest (an(l sometimes frustration Witl’l) sorting
materials according' to their size, shape, Colour, etc.

° the children are developing’ fine motor skills as cutting and manipulating small ol)j ects.

. negotiating rules and turn-taleing is a skill that is newly emerging with this particular

group. Some children are still having’ clitticulty with the concept of turn-talzing while
playing games cither inside or outside.

During their reg’ular planning’ session, the two ECEs share their observations with each other.
T}iey discuss some possil)le concepts that can be explore(l as the children interact with the
materials and activities provide(l. Because the children are so interested in snow, some of the
concepts that might emerge could be:

. treezing’ and thawing’ (ice cubes in water play, black paper and snowflakes; treezing
activity),

. investigating shape and size of snowflakes (mag’ni{'ying’ g’lasses and black paper) and
shapes and sizes of Crystals (salt crystal activity),

. properties of wet sand (using materials in sand tal)le) and comparing this with snow
(using same materials from sand table outside in the snow),

. dressing’ for the weather (dramatic play area - dress up Clothes) )

L the effect of temperature on people and thing’s (water play, dramatic play, outside play) )

. talzing’ care of pets in cold weather (l)oole area - books related to this concept).

Base(l on some ot the developmental slzills tliat t}ie ECEs have noticed are starting to emerge
with some of the Chil(lren, the ECEs also discuss materials and activities that may assist with
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the development of these skills. These include:

. snowflake sorting activity (sorting’/classification),

. snowman math game (sorting’/classification; negotiating rules and turn-talzing’),

. snowflake puzzle (seriation),

° ribbons for (lancing (gross motor clevelopment - Coor(linating‘ movements to a rhyt}un

and l)eat) ,

° using hole punch and scissors in art area (fine motor development).
Y P

Finaﬂy, the ECEs noted that the art area of the room was not Leing used as much as it usually
is. This means that the children may be starting to lose interest in the materials that are
available. The ECEs decide to chang’e the area l)y provi(ling’ some materials that are related to
the exploration of snow in addition to the basic art materials that are always available (a variety

of paper, paint, crayons, marleers, l)rushes, g’lue, etc.)

Using the information from their observations as the basis for their planning’ , the ECEs desig’n
a curriculum web that builds on the children’s interests , questions and comments and takes
into account the children’s current developmental levels. The following is an illustration of a
curriculum web that mig’ht have emerg’e(l as a result of this planning’ session.
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Those activities marked with () would require an additional activity p/anning sheet.

ART
-black paper
White paper

Chalk

Glitter and glue

BLOCKS SAND

Add toy bulldozer Use wet sand
and dumptruck Add shovels
Add flat pieces of
wood
Small twigs

TOPIC MANIPULATIVES

WATER

Add ice cubes to OF
water table INTEREST Snowflake puzzle
Snowflake sorting *
SNOW Snowman math

game*

DRAMATIC OUTDOORS

PLAY Shovels
Add more Sliding toys
Mittens, hats, Magnifying

earmuffs BOOKS glasses

The Mitten — Brett
The Snowy Day —
Keats
Emily and the
Snowflake - Wahl

Black paper
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Here is another exarnple:

It's late summer/ early fall and some of the children have been laerry picleing’ with their families.
You have also been ])erry piclzing‘ and you notice that there is a particularly g’ood crop this year of
blueberries, partriclge berries and even quite a few blackberries. You used some of your berries to
make muffins with the children for snack and during‘ this time you discussed laerry piclzing’ with
the children. Here is what tlley told you.

. “I picked berries with my Nan yesterday and I spilled my bucket.”
. “My dog picked berries with us. He eats them right off the bushes.”
. “I love berries. - they make my mouth blue.”

Later that &ay, cluring’ outdoor play time, the children spottecl some Lluel)erry bushes near the
back fence in the g‘ar(].en.

Some other observations (not clirectly related to ])erry piclzing’) that the ECEs have made in the
room over the past few (].ays include:

. the children have been mixing colours and paints in the art area.

. some children are not yet comfortable tallzing‘ with adults, sharing‘ their ideas and
observations (some children are new - just started program this fall.).

. a few children have been interested in sorting materials accorcling’ to size and colour.

. your group of children really enjoys cooleing’ and l)alzing’ activities.

. children have been using varying sizes of containers in the water play area - filling’ and
emptying.

During your reg’ular planning‘ session, you and your col]eag’ue share your observations with each
other. You discuss some possi])le concepts that can be explorecl as the children interact with the
materials and activities proviclecl. Because the children are interested in berries and l)erry
piclzing’, some of the concepts that mig‘llt emerge could be:

. experimenting with liquicls and solids (berries turning into jam or jel]y, wet and clry
ing’reclients in coolzing),

. “harvest” or what else is still growing outside or in gardens,

. properties of berries ( the colour of berries, taste of berries, comparing frozen berries to

fresh laerries) .

Based on some of the developmental skills that the ECEs have noticed are starting to emerge
with some of the children, the ECEs also discuss materials and activities that may assist with the
development of these skills. These include:

° placing’ blue, red and black beads in manipulative area (sorting/ classification),

. nature walk to look for berries and to investigate what happens to plants in the fall
(observation skills, lang'uag’e development, collecting’ berries for other activities),

. ]:)erry puzzle (seriation),

. buckets in the dramatic play area for pretend “berry picking” - can also be used for
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seriation,

. using berries during a small group time as “dye” (squishing different types of berries
(ecli]ole ones) on paper) - (Colour mixing, matcl‘ling’ - cause and effect) ,

. ]:)alzing' laluel)erry muffins as a small group activity (cause and effect; liqui(].s and solids),
and

4 ]:)erry taste test.

Using the information from their observations as the basis for their planning , the ECEs (lesig’n a
curriculum web that builds on the children’s interests, questions and comments and takes into
account the children’s current clevelopmental levels. The £0Howing’ is an illustration of a
curriculum web that mig’l‘lt have emergecl as a result of this planning’ session. Remember that this
curriculum web is a l)eg'inning’ one. Once the children become involved in the various activities
the ideas will grow. The topic of interest may chang’e or may continue and become more in-
(].eptll. Also 12eep in mind that there are a variety of activities and materials available to the
children that are not included on this web. The book area , for example, will have other books in
addition to the ones mentioned on the web. The art area still has the standards materials such as
glue, tape, staplers, variety of papers, crayons, markers, etc. The curriculum web provides some
inspiration on what else to add to the various areas and what activities can be introduced to build

on the topic of interest.
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Those activities marked with (*) would require an additional activity planning sheet.

ART
Add: deep berry
colours of paint
Blue and red
playdough

WATER DRAMATIC

PLAY PLAY
Add various Add buckets,
sized nesting muffin pans,

containers baking
eauinment

Topic of
Interest:

SAND
Use dry sand, add
shovels, rakes,
beads, small
containers

BOOKS
Blueberries for Sal
— McCloskey
Bread and Jam for
Francis — Hoban
Blueberries for the
Ouleen - Patersnn

BERRIES

MANIPULATIVE
Add round red,
blue and black

wooden beads and
lace; add berry

puzzle

SCIENCE
Frozen and
thawed berries;
taste test; ‘berry
dying’; making
jelly
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The Use of Planning Forms

The Curriculum Web provicles the foundation for the planning ina particular homeroom. It
provides for an overview or a “Plan at-a-Glance” that allows the ECEs to see what the overall
plans are for the group over the next while. The major a(].vantage of a web is that it is open-
ended and can be added to regularly as the children and the adults generate more ideas as the
days go Ly. For example, the Snow topic may turn to a Pet topic as a result of discussions
and ideas that come from the book “Emily and the Snowflake” where Emily gets a puppy that
she names “Snowflake”. After acl(ling ice cubes to the water table for a few days , an ECE may
decide to vary the activity Ly a(].(ling coloured ice cubes to the water. This may lead to
experimentation with mixing colours, therefore adcling a different dimension to the activities
taking place. In this way, the program grows and changes and the “web” becomes more
multi-layere(]. and complex. The ECEs will be continually a(].(ling to the web and will create
new webs as the program branches off in different directions, (lepen(].ing on the emerging
ideas and interests of the children and the adults.

As these plans unfold, each staff person needs to know their exact responsil)ilities in terms of
what materials to gather and how to prepare for and conduct the small and 1arge group
activities. When more detail regarding particular activities is necessary other planning forms
would need to be used. The following are some sample forms that could be used for activity

planning in addition to the curriculum web.
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Small Group Activity Planning’ Form

Name of Activity:
Purpose for Activity:

Number of children that can participate:

Materials:

1

Procedure:
(Provi(le a (lescription of the activity, inclucling how it will be introduced and how it will
conclude.)

FOHOW-UP: (inclu(ling ideas for how this experience can be (locumente(l)

Comments: (inclu(le feedback on whether or not this activity was successful as well as any
c}lang’es that should be made before the activity is done again.)
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Group Time/ Circle Time Planning Form

Date:

Focus:

Materials required

Proce(lure :

Beg’inning’ :

Middle:

End:

Follow Up: (inclu(ling ideas for how this experience can be documentecl)

Comments: (W ould you make any chang’es? What worked well? Any c}lalleng’es?)
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SAND

DRAMATIC
PLAY

TOPIC OF
INTEREST

MATH/

MANIPU-
LATIVES

OUTDOORS

SCIENCE/
SMALL
GROUP
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Documentation of Experiences

Documenting children’s experiences means lzeeping’ a record of what the child or children
experiencecl, using print, pictures, photog’rap}ls, Vicleotape or tape recorc],ing’. It can happen
after a field trip, after a guest spealzer, after a small group activity or after a child-initiated
project that involved either one or more children. The documentation is then placecl
somewhere for children and parents to view. It can take the form of an experience cllart, a
scraplooolz or Pl’lOtO all)um, a posterona bulletin l)oarcl, poste(], ona we]osite, or a vi(leotape or

tape recor(ling’ that can be enjoyecl over and over again.

Documenting children’s experiences serves many purposes. It provi(].es children with the
opportunity to write about their experiences, supporting their emerging literacy. Whether this
writing comes in the form of reﬂecting’ on the experience and then dictating’ this reflection to
an adult, or whether it is the children themselves that attempt the writing, the children are

seeing how print is used in a functional, meaningful manner.
g P ’ g

Documentation helps children to reflect upon what has llappene(].. It gives them time to ask
even more questions about their experiences and helps to put their learning’ in context. It
mig’ht sparlz further questions and investigation which will lead to more ideas for activities
and projects (emergent curriculum). Documentation is also beneficial for early childhood
educators. Tl'ley can use the information from the documentation to plan even more activities
that are based on the children’s emerging interests. Documentation is useful for parents as
well. It can provicle them with information about what the children are cloing’ at the child care
centre. It can inform them about their child’s interests and can give an overall picture of the
skills and concepts that are l)eing’ c].evelope(l loy the children throug’h their play.
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Room Arrang’ement

The way that a room in an early childhood setting is arranged sets the tone for the types and
y y g g yp
quality of interactions that will occur within that space. If a room is arrang’e(l in such a way
that children’s intlepen(lence , exploration and participation is encourag‘e(l then children will
learn to develop com etence, curiosit and self control. When the general atmosphere is
P P Yy P
Welcoming’ , warm and pleasant then children feel valued and secure. When the atmosp}iere is
clean, Weu-maintaine(i, comfortable and attractive , children feel respecte(i.

In order for children to participate tuuy in the room and at the same time develop a sense of

in(iepen(lence, room arrangement should:

be divided into clear and distinct activity areas.
allow for easy access to cubbies or lockers.
allow for easy access to art supplies and play materials.

clearly mark where materials and supplies t)elong so that children can return them

when t}1ey are finished.

. arrange washrooms in such a way that children can be as indepen(lent as possit)le in
their toileting’ routines.

° provi(ie space to store and display art work (at a child’s eye level).

. create an environment that reflects and affirms the cultural, linguistic and religious

(liversity within the surrouncling’ community. (Dotlerty, Canadian Child Care

Federation, 2003).

Room arrangement (anci re-arrangement) is an ongoing part of program (ievelopment. The
ECEs in each homeroom should reg’ularly re-evaluate the arrangement of the room based on
their observations and interactions with the children. If the noise level in the room is too
hig’h, per}laps some of the noisier activity areas need to be Chang’e(l or moved. If the block
area seems to be too crowded or if too many children want to play in the area at one time,
periiaps it needs to be enlarg’ed. Whenever c}iang’es are going to made to the arrangement of
the room, children should be involved at some level in this process. It can be very
(lisconcerting' and upsetting for some children to come to the centre in the morning and find
that the room is Completely rearrang’ed. Children can provi(ie input into the arrangement and
placement of the play equipment and furniture and should be , at the very least, informed of
the chang’es before they are made. Cliang’e should always be the result of pre-planning’ and

observation. The chang’es should relate speciticaliy to the (ievelopmental needs of the
children.

Some of the questions that each ECE could ask when evaluating’ their play space would
include:

-Are there cozy, comfortable spaces available to the children?

-Are there opportunities for individual children to have some private time, alone and away

from the group (but still within the view of the ECE)?
-Is there plenty of natural lig’ht?
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-Is there enoug}l space that children and adults can move about freely?

-Can adults supervise effectively, l)eing able to see in all areas of the room using a variety of
vantage points?

-Is adult- sized seating provided in each homeroom?

-Are there clear pathways from one activity area to another?

-Are materials stored on low shelves so that children can access them easily?

-Is there good ventilation?

-Is the space clean and well-maintained?

-Are materials in g’ood repair?

-Is the ﬂooring’ suital)le, e.g., washable ﬂooring’ in messier areas, Carpetetl ﬂooring’ in cosy
areas or areas where children will be playing' on the floor?

-Are soun(l-aljsorlaing’ materials such as carpeting, soft furnis}lings , and dividers Leing’ put to
g’ood use?

-Is the noise level reasonable? (Note: Baclzg’roun(l music (i.e. from a CD or tape player) only
adds to the noise level. Children also tend to tune it out, as Well, which decreases the value of
the music. Recorded music can be playe(l during' transition times, naptimes or mealtimes as
1ong as it is suitable for the time of day, e.g. soothing‘ music during naptimes and mealtimes
or in a quiet area out(loors.)

-Are areas accessible to all children?

-Is the space inviting to children and comfortable for adults?

Not only should room arrangdement be reg’ularly evaluate(l, but play materials must be rotated
ona reg’ular basis as well. Every child care centre needs an abundance of storage space so that
play materials not Currently in use can be stored. By regularly rotating materials and
equipment, children can stay engag’e(l, and interested in their surrounding’s and the selection
of play materials can reflect their current interests. Too many materials }neing‘ displayed at

once can create a sense of chaos , clutter and confusion and is not conducive to constructive

play.

The tone and atmosp}lere of the room can be set throug’h the use of room arrangdement and
design. Children’s own artwork make wonderful wall decorations and are far superior to the
overly cute, Commercially made wall decorations. When children’s work is attractively
displaye(l it sends a message of respect and appreciation to the children and to the parents.
The artwork should be hung at a child’s eye level and should be Changed frequently. It is not
necessary to clutter the walls with too many decorations. With the children , the materials, the
equipment, the furniture, the parent information bulletin boards and bulletin boards used to
display children’s artworle, there is plenty of visual stimulation in every homeroom. Too
much visual stimulation can be chaotic. Attractive views and natural lig‘ht from windows,
photog’raphs documenting children’s experiences, real-life photog‘raphs of children, animals
and the natural world in addition to clisplays of children’s art (two and three-dimensional) will
usuaﬂy be sufficient decoration in an early childhood setting.
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Activity Areas

Activity Areas are Clearly defined spaces that encourage a specitic type of activity. T}ley
usuaHy include the dramatic play area, art area, music area, book area, gross motor area,
sensory area (water play/ sand play), block area, science/math area, and manipulative or fine
motor area (puzzles/ small construction toys). These areas are positione(]. in such a way that

similar and Complementary areas are place(i within close proximity with each other.

Children understand the organization of the room more easily when the location of each
activity area is clear to them. This is done l)y the arrangement of furniture, equipment and
play materials. Children can i(ientity activity areas when the location of the play materials for
cach is g’roupe(t in one defined space. The space itself can be defined in a variety of ways such
as l)y the use of dividers, furniture and carpeting.

Consideration needs to be given to which areas are atijacent to each other. Some interfere
with the other, such as tlaving’ the Woodworleing bench beside the book areca. Some may
enhance the play in each area, for example , tiaving‘ the block area next to the dramatic play

area.

Each activity area has the potential to promote any or all aspects of the child’s (ievelopment to
a greater or lesser degree. The discoveries that children make and the understanding’ ttley
(ievelop t)egin at a basic level and become more Complex and refined as the child progresses
througtl the presctlool and sctlool-ag’e years. Some examples of (levelopmental competencies
that are promote(l in all activity areas include:

> Intiepenclence. All activity areas are set up to allow the children in(iepen(ient access to
the materials. Itis clear ttirougtl the desig’n of the activity areas where all the materials
])elong' as well, therefore encouraging children to return materials to their proper place.

> Self Esteem. All areas provi(ie opportunities for the children to experience success as
well as a sense of ])eing’ challenge(i. This means that the ECEs are reg’ularly evaluating’
the materials ]:)eing' offered and the (iesig’n of each area, ensuring that there is the rig’lit
mix of the familiar combined with the new. As children discover , explore and
persevere, their accomplistlments are aclenowle(ig’e(i with sincere and honest

appreciation.

> Fine Motor Skills/ eye Hand Coordination. These skills permeate all activity areas as

children manipulate materials in their own creative ways.

> Social Skills. As children participate in each activity area, ttiey experience
opportunities to negotiate with each other as ttiey share materials, time and space.
Ttley learn how to enter play situations and how to resolve conflicts. In a well-
designe(]. space tliey learn to enjoy each other’s company and learn social skills that will
last a lifetime.
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Literacy. Each activity area can naturally incorporate 1iteracy in ways that are
meaningtul to the children. Reference books , can be a part of each area of the room.
Environmental print such as that found on posters, signs and labels are found
throug’hout a “print rich” homeroom. Writing and drawing’ materials can be found in
the art area, the writing area, the dramatic play area, and the math/science area. These
materials should also be rea(lily available to take into any area of the room whenever
they are needed. ECEs should look for ways that they can incorporate literacy
experiences into the children’s every(lay interactions within each of the activity areas
found in the room. Tliey should model appropriate writing t)y torming’ letters correctly,
writing in straig’}lt lines and using proper spelling whenever t}1ey write with the
children or for the children, e.g., malzing’ signs or charts , writing notes to the children.
In this way, children become familiar with the conventions of print in a meaning’tul
way. Any attempt that children make at writing, in any area of the room should be
recog’nized and aclenowle(lg’e(i as l)eing part of the emerging literacy process.

Documentation of children’s experiences is one way that children are expose(l to print
ina meaning’tul and useful way. Children are always interested in rea(iing’ and writing
about their own experiences. An adult who is tuned into the emerging rea(iing’ and
writing skills of the children in the child care setting will document children’s
experiences in such a way that the children become excited want to become involved in
teliing their own stories throug’}l print and pictures. Care must be talzen, however, to
not overwhelm children with print and literacy experiences. Literacy activities can be
used to extend and enrich the children’s play but should not dominate the experience.

Oral Language. Conversation occurs in cach of the activity areas in a room. Play also
offers the opportunity for children to learn and use new vocabulary. ECEs can
encourage discussion with and among the children in an effort to tlelp children develop

their communication skills.

Math Concepts and Skills. Like literacy, math skills (or numeracy) emerge throug’h
children’s natural interactions within each of the activity areas. Throug’hout the ctay
children sort, classity, compare, measure, estimate and count. They develop
un(ierstan(iing‘s of number in all activity areas as ttley consider if ttley have enougtl, too
1ittle, need one more , etc. T}ley learn about concepts such as more than, less ttlan, and
the same as ttley interact with other children and the materials in each area. Tliey
explore time when they recall the events of yester«iay and ttley explore space as t}1ey
manipulate ot)jects and shapes. Math occurs naturally in each area of the room and
ECEs can ettectively capitalize on many teachable moments throug'tlout the day as ttley
observe children’s play in each of the activity areas.

Science Concepts and Skills. There are opportunities to (ievelop science skills in each
of the activity areas. As children interact with the materials they are learning’ about
such concepts as ]nalance, physics (the use of simple machines such as pulleys , wheels ,
1evers), effects of temperature, and life cycles to name a few. They are also cleveloping’
such science skills as pretiicting', hypottlesizing’, g’athering’ intormation, control]ing’
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Varialf)les, testing and experimenting. Adults can assist with this skill development
with the thoug}lt{ul use of well-timed questions and suggestions as the children play in
each of the activity areas.

Problem solving’. In each activity area, children are encourag‘ecl to explore, discover
and experiment to find out for themselves. The role of the adult is to encourage this
exploration, t}lrough their desig’n of the environment as well as throug’h their use of
questioning such as “What would happen if....” As children interact with the materials
and with each other they learn to solve pro]:)lems on a practical level, e.g., how can 1
make this block construction sturdier? or on an interpersonal level, e.g., ]oey and I
both want to play with these blocks - what can we do?

Creativity. Children will be creative in all areas of the homeroom. They will use

materials in innovative ways to create new structures, new play situations, new artwork

and new solutions to prol)lems they encounter.
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Individual Activity Areas

While many activity areas can promote many types of learning’ , each area lends itself to the

clevelopment of some aspects of the child’s c],evelopment more than others. When the

appropriate emotional environment has been created, the {ollowing’ are areas of learning' and

clevelopment that are most lilzely to be promotec]. in each activity area.

BASIC AREAS (Areas that are required to be in every home room)

Dramatic Play Area
Throug’h their interactions with other children and their use of play materials in this area,

children have the opportunities to:

In the

l)eg’in to understand the roles of a variety of people in our society l)y playing’ our
various roles.

work throug’h episocles that may be puzzling’ or worrying to them. For example, a visit
to the doctor, getting lost in a shop or ]oeing’ scared ]oy a loig’ dog’.

l)eg’in to come to terms with cllang'ing’ family circumstances such as a new l)alny in the
family or moving to a different house.

clevelop creativity as they improvise with props and develop increasing‘ly complex play
episocles.

clevelop lang'uag’e skills as tl'ley discuss and negotiate play episodes.

clevelop feeling’s of competence as they practice social skills needed in claily life.
clevelop hig’l’ler levels of social play as play moves from solitary, to paraHel to

cooperative dramatic play.

Dramatic Play Area provicle:

a variety of dress up clothes that reflect the roles, their own culture and heritag’e as well
as the culture and heritag’e of people with whom children have direct contact.
Remember to rotate materials on a reg’ular basis, aclcling’ new ones, leaving’ some
familiar materials and storing the rest.

a houselzeeping’ area that is equippec]. with materials that promote family play, for
example , play materials for coolzing’ ) loalzing’ , cleaning ) laaloy care.

writing and written materials related to the theme of the dramatic play area, 1i.e,
appointment pacls, telephone message pacls, menus, order pacls, signs, tickets,
notebooks, as well as a supply of pencils and markers for writing and malzing signs.
variety l)y malzing’ prop boxes that contain materials for dramatic play scenarios that
children are familiar with such as grocery store, post office, hairdressers, doctor’s
oﬂice, pet store, restaurant, car repair shop, school.

models/layouts of scenes that are familiar to the children with enoug’h props for the
children to extend the play. For example, a road layout and cars, a doll house with
dolls and furniture; a farm layout with farm animals, people and louilcling’s.
sufficient time for the children to extend and c].evelop the play episodes.

sufficient space so that several children can be involved in the play at one time.

91



Standards for Early Childhood Programs in Centre-Based Child Care

enoug’h adult involvement to support and extend the children’s play when necessary,
with care l)eing' taken to not dominate or direct the children’s play.

Music Area

Throug’h their use of play materials in this area, children have the opportunities to:

build a foundation for music appreciation tln‘oug’h the enjoyment of music and
singing.

clevelop listening’ skills.

clevelop un(ierstancting’s of rhythm throug’h the use of rhythm instruments.
communicate emotion tliroug’ll music and movement.

express themselves throug’h moving to music.

enjoy moving to music.

enjoy singing to music.
Music Area provicle:

a comfortable space where children can relax and listen to music.

A tape/CD player, hea(ipliones and a variety of tapes and CDs that contain various
soun(is, music (e.g. classical, jazz, children’s tavourites, etc.), songs and rhymes.
Children should be able to access the tapes, CDs, and the tape/ CD player and
headphones independently.

Developmentally appropriate rliytlim instruments of various types such as rllytllm
sticlzs, laells, shakers and sand blocks. Remember to rotate instruments on a reg’ular
basis, a(],cting’ new omnes, leaving’ some familiar ones and storing the rest.

an actequate supply of instruments which allow children to explore tone such as tone
bars and tuning forks.

materials such as scarves and ribbons that promote creative movement.

books that promote singing.

Manipulative, interactive song charts.

BlOClQ Area

Ina suita]oly equippect block area children:

develop and refine math concepts such as number; comparisons of weight, area and
volume ; mathematical operations; measurement and symmetry. Learning about
concepts such as shorter/long’er, ligliter/l'leavier, more/less and equal, eventuaHy lead to
an understanding of unit measurement (meters, grams, liters, etc.) in the school years.
clevelop and refine science concepts such as balance, slopes , rollers, friction and
gravity.

clevelop dramatic play such as using blocks to make ]ouiicling‘s , roads, etc. that support
imaginary play, and using larg’e hollow blocks to create play scenarios such as vehicles
to sit in, forts, etc. Children also use blocks as props to support dramatic play in other

activity areas.
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In the Block Area provi(ie:

. an area that is larg’e enoug’h for three or four children to build in comfort.
. a solid flat surface for l)uiicling’.
. storage that is easily accessible and allows for blocks to be arrang’ect l)y type. Using

signs, labels and/or silhouettes to indicate which type of block is stored on which shelf
helps to lzeep the area org’anizect.

. sufficient time for the children to be able to complete their projects.

. larg’e enoug’h set of blocks to enable children to complete constructions and to avoid
too much competition over the available materials.

. blocks that are in muitiple sizes of each other so tliey fit tog’ether in log’ical ways.

. plastic interloclzing’ construction blocks that fit tog’eti'ier.

. an ac].equate supply of wooden unit blocks of various sizes, inclucling’ larg’e wooden

blocks
L4 larg’e cardboard blocks.

. a variety of tig’ures and models to promote dramatic play. Remember to rotate tig’ures
on a reg’ular basis, acl(],ing’ new ones, leaving’ some familiar ones and storing the rest.

. pictures, pllOtOS and books relating’ to construction.

Water Play

Ina suita]oly equippecl water play area, children:

® clevelop math concepts such as: comparisons of measurement, e.g., tuH/empty,
lleavier/lig’llter, more than/less than. This experimentation provicles a necessary
foundation for children to c],evelop areal understanding’ of unit measurement (meters,
grams, liters, etc.) conservation of Volume; number.

® clevelop science concepts such as temperature, wet/ctry; float/ sinlz; warm/colcl;
a]nsorption; suction/ syphons; l'iyctro power (water Wheei).

. clevelop dramatic play such as launclering’ dolls’ clothes; small scale dramatic play
c],ealing’ with poncts and oceans.

. satisty their emotional needs such as experiencing the soothing’ effects of water play ]3y
a child who is loecoming’ over-stimulated.

In the Water Play Area provi(].e:

® a larg’e enoug’li water play table for two to four children to use at the same time.

J variety of materials , e.g., funnels , colanders , containers of various sizes , small tig’ures ,
whisks, egg beaters, tongs to piclz up tigures, variety of cloths and sponges, flexible
plastic tul)ing', corks, small plastic pipes and tubes, nets, etc. Remember to rotate
materials on a reg’ular basis, a(].cting’ new omnes, leaving' some familiar materials and
storing the rest.

. varying temperatures and colours of water (occasionaily aclcling’ soap bubbles to the
water).
. materials that will allow children to clean up spiHs inctepenclently, e.g.,a child-sized
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mop or towels.

smocks for children who want to wear them to protect their clothing’ from getting wet.
water play materials assembled in a series of sets, each tocusing’ ona specitic concept or
theme (e.g. small plastic fish, plants , shells and sea creatures relating’ to an ocean
tl'xeme).

a container for water play materials to be stowed - accessible to the children in the

water play area.

Sand Play Area

Ina suita]oly equippecl sand play area, children will:

clevelop math concepts such as comparisons of measurement(])ig'/ smaH, more/less )
full/ empty) 1eacling’ toan understanding’ of comparing attributes and an unclerstancling’
of unit measurement.

clevelop an un(].erstan(ling’ of conservation of volume and weig’ht which leads to the
clevelopment of log’ical reasoning.

clevelop science concepts such as the properties of wet sand and clry sand.

satisty their emotional needs as tiley resolve personai issues throug’h their role playing’

with situations relevant to their real lives.
Sand Play Area provicle:

a sand piay area larg’e enoug’h to accommodate three or four children.

a plentitul supply of sand (aroun(]. 10-12 cm. or 4-5 inches c].eep).

variety ]Jy alternating’ (].amp and (].ry sand.

sand play materials, e.g., sl'iovels, l)uclzets, sieves, scoops, Colan(iers, pleces of wooc].,
funnels, plastic paint scrapers, grout spreac],ers with different e(].g’ing’ , etc. Remember
to rotate materials on a reg’ular basis, a(].cling’ new ones, leaving’ some familiar materials
and storing the rest.

variety in sets of sand play materials, each tocusing on a specitic theme or concept.
a container for sand piay materials to be stowed - accessible to the children in the sand
play area.

materials that allow and encourage children to clean up spiHect sand (Wl’liCll is then
cliscar(iecl), eg.,a child-size brush and dustpan.

Book/ Listening Area

Ina suita]oiy equippect ]ooolz/listening’ area children will:

clevelop listening and lang’uag’e skills.

develop an understanding of books and the reading process.

enjoy loolzing' at and reacting’ books in a comfortable, secure atmosphere.

enjoy listening’ to stories ljeing’ told or read in a comfortable, secure atmospiiere.

be able to retire from the stimulation of the room and spencl some time alone in a

restful spot in the homeroom.
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become familiar with a variety of types of books, for example, picture books, nursery
riiymes , ABC ]ooolzs, counting l)oolzs, folk tales and tantasy, concept ])oolzs, wordless
picture books.

Book/ Listening Area provicle:

a cosy enclosed space iarg'e enoug’ll for two or three children. It should be carpete(].,
have comfortable seating, e.g., larg'e floor piiiows and a comfortable armchair for adults
and children to use. Children should be able to sit or lie and read in comtort, alone or
with others.

a selection of quality children’s literature. Books should be in g’ooct condition.
Remember to rotate books on a reg‘ular basis, aclcling’ new ones, leaving' some familiar
ones and storing the rest. Here are some points to lzeep in mind when selecting g’ooc],

quality children’s books:

> hig’h quality children’s literature contains excellent illustrations or photog’rapiis
that relate directiy to the story.
> books should contain stories or text that is age-appropriate, interesting and well

written. Text with a pre(iicta]ole pattern is especialiy interesting for young
children.
> different books appeai to different ages - have a variety of books available
books that reflect the culture of the children in the centre.
books that reflect ctiversity in culture, g’en(ier, tamiiy structure and that promote
inclusion.
a slanted book shelf that allows books to be clispiayect in such a way that their covers
are visible (not their spines). The book shelf should be one that allows children to
select their own books and replace them when tiley are finished.
other materials that promote languag’e and iiteracy skills such as a flannel board and
tig’ures , puppets and soft toys, manipulative charts containing familiar poems, songs or

chants with removable words that children can manipulate.

Characteristics 0][ Good Books to Use When Reading with Young Children

When seiecting‘ books to read with young children, lzeep the toilowing’ characteristics in mind:

Just a few lines of text per page.

Hlustrations are of iiig’il quaiity and relate (iirectiy to the text.

Short sentences (w1t11 an occasional long’er sentence for variety).

Consistent placement of the text on each page.

Strong’ oral lang’uage patterns with some repetition of sentences or phrases (see
Predictable ]ooolzs).

Interesting, engaging and cteveiopmentaiiy appropriate story line.

Appropriate and cuituraiiy sensitive story lines, portrayal of characters and situations.

Predictable Books
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Predictable books should be found in the book area of every developmentally appropriate child

care setting. Predictable books are ones that contain repetitive words, phrases, or sentences
and because of this repetition, they invite children to read along’ with the adult as the book is
l)eing’ read to them. Predictable books come in many forms inclucling’:

Circular Story, e.g., Ifyou give a Pig a Pancake loy Laura Numeroff

Cumulative Story, e.g., The Napping House l)y Auclrey Wood

Familiar Sequence, e.g., The Grouclzy Ladylmg loy Eric Carle (or most counting laoolzs)
Pattern Stories, e.g., Sometlzing from Notltfng l)y Phoebe Gilman or The Gingerln’ead
Man by Paul Galdone

Question and Answer, e.g., Brown Bear, Brown Bear, What Do You See? by Bill
Martin, Jr.

Repetitive Phrase, e.g., A Promise is A Promise ]oy Robert Munsch

In addition to Predictable books, a well stocked book area should contain other types of books
as well. When stoclzing’ the book area, early childhood educators should select:

picture books (worclless and otherwise),
fairy tales and fantasy,

factual, concept and information books ,
folk tales ,

books of poetry and song, and

llome ma(],e ]JOO]QS .

For a list of favourite authors for this age group, see Appena’fx A.

For a list of picture books that are suitable for rea(].ing' to emergent or early readers, see

Appendix B.

Art Area

Ina Well-equippe(]. and well clesig’necl art area, children have the opportunity to:

express and/or release their feeling’s tln‘oug’h creative expression.

learn the properties of a wide variety of art materials.

be creative as they try various ways of using the materials.

pro]olem solve as they brainstorm for innovative ways of creating art.

clevelop fine motor skills.

learn more about the function of written language when they “write” their own
captions on their clrawing’s or when their description of their c],rawing’s are dictated to
an adult who can include it on or with the artwork. This is done only with the child’s

permission.

In the Art Area provicle:

a table and chairs - space for four to six children to participate comforta]oly in art

activities.
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. a well-lit space, with a washable floor, near a sink if possi])le.
. a variety of age appropriate ctrawing’, painting, collag‘e and stitctiery materials.
Remember to rotate materials on a reg’ular basis, aclcting’ new ones, leaving’ some

familiar materials and storing the rest.

. one or two two-sided easels.

. g’ooct quality children’s scissors (enoug’l’i for each child in the art area) tape, staplers,
hole punchers.

. plasticine , playctoug’h and clay.

. stlelving’ or other storage arrangements that allows children independent access to
materials

. suitable surfaces for the children to use with art materials.

. smocks to protect the children’s clothing’.

. somettxing’ that can be used to clean up any spillecl materials, eg.a child-sized broom
and ctustpan.

® a suitable arrangement for wet artwork to dry without any c].amag’e.

. suitable areas to ctisplay children’s artwork.

Manipulative Area

Itis in the manipulative area that children become familiar with concepts relating to math and
numeracy. Of course math occurs in every area of the room, but the manipulative area is
especially conducive to the development of math concepts as children sort, classity, count,

compare and manipulate o]Jjects in ways that are meaning’tul to them.

Throug’h their use of play materials in this area children have opportunities to:

. clevelop tianct-eye coordination and fine motor control.

. clevelop math concepts such as matclling , sorting and patterning that are prerequisites
for the ongoing development of math skills.

. experiment with concepts and skills such as one-to-one correspondence , classification,
quantitication (counting, more than/less ttian) and division of materials.

. have opportunities to take turns, make up rules and solve pro]nlems ])y participating in
math board games.

. l)eg’in to clevelop uncterstancting’s of stlapes , transformation, rotations, conservation of
area, conservation of number and conservation of volume.

° become confident in their prol)lems solving’ abilities.

. develop effective communication/ relationsllips with others l)y Worlzing’ tog’ether on self-

selected projects.

. clevelop creative and innovative ways to use manipulatives.
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In the Manipulative Area provicle:

a carpete(], area and tables so the children can decide where to use the materials.
shelving’ and containers that make the materials easy for the children to access and
replace when play is finished.

a variety of age appropriate l)uilcling' toys (e.g. Lego, Duplo , Tinker Toys, Lincoln Logs,
etc.), puzzles, sorting materials, beads, etc. with each set in sufficient quantity for more
than one child to use at the same time. Remember to rotate materials on a reg’ular
basis, adc].ing’ new ones, leaving’ some familiar materials and storing the rest.

nesting toys, seriation materials (i.e. materials that can be sorted from tallest to
shortest).

collections for sorting, matching’, classifying’, e.g. sl'lells, lzeys , l)uttons, jar lids, coins,
pom-poms, costume jewelry (rings, neclzlaces, loracelets) nuts and l)olts, spools, small
plastic {ig’ures of insects, dinosaurs, people, animals... Remember to rotate collections
on a reg’ular basis - have one or two available at a time (depencling’ on space
restrictions) and store the rest.

containers that children can use when sorting coHections, e.g., small ]oaslzets, divided
trays, fishing’ tackle boxes, ice cube trays, bowls.

tools to piclz up o]ojects when sorting, e.g., tongs, scoops, tweezers.

occasionaﬂy add dice or spinners to the collections and the children can turn the
sorting into a game for one or more players.

math board games, that are open-encle(l enoug’h that children can make up their own
rules. The games can consist of a simple g’ri(], pattern drawn on a piece of bristol board
that is placed next to a collection and a couple of dice or it can be a simple patll game
where the child/ren move game pieces up and down a clearly drawn, linear path marked
off into individual spaces (using dice or a spinner in whatever way the child c].ecicles).
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Science Area

Like mat}l, children learn scientific concepts and skills in all areas of the room. It is effective ,

however, to (lesig’nate a specific area in the room as a science area or discovery area. T}lroug'h

their interactions with the materials in a well-equippe(l science area children will:

become interested in science.

°

° construct their own lznowletlg’e about how the world works.

° learn to pre(lict, hypothesize, ol)serve, measure, communicate, experiment, explore,
create, gather, organize and record (lata, and discover new thing’s.

. explore life science - the senses , living’ and non-living’ thing’s, plants and animals.

° explore earth science - air, water, soil, roclzs, minerals, day and nig’ht, seasons and
weather.

o explore physical science - the stucly of matter, energy, movement and chang’e.

In the Science Area provi(le:

. a table (either a flat table or a structure similar to a sand table where materials can be
place(l Within) that contains materials that focus on one particular topic, for example ,
shells , fossils , rocks and minerals , maghnets and iron {iling s,
acorns/pinecones/ seeds/seed potls, birds nests, samples of animal fur, spinning tops,
puHeys and ropes, ramps and wheels. Remember to rotate materials on a regular
basis.

. s}lelving or other storage for science materials that are easily accessed Ly the children.
Samples of science materials that can be used to assist in exploration and discovery
include magnifying’ glasses, scales, tweezers and tongs.

Gross Motor Area

T}lroug}l using the materials in this area, children will:

satisfy their need to be physically active.

(levelop their physical fitness and strength.

develop their physical skills such as jumping, throwing’ \ lziclzing , catching’ and climl)ing.
develop Lody and spatial awareness.

In the Gross Motor Area provi(le:

space and time for the children to be p}lysically active.

materials to promote the p}lysical skills of Lalancing’ , lifting’ , running, lziclzing ,
jumping, clim]:)ing’ , dancing’ , tl’lI‘OWil’lg , aiming and Catching’ . The way in which these
material are provi(le(l will vary depen(ling’ upon the space available. Remember to
rotate materials on a reg’ular Lasis, a(l(ling’ new ones, leaving’ some familiar materials
and storing the rest. Examples of materials that can be used include:

. ])owling’ ball materials ,
i sponge l)alls, beach ])alls,
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1arg'e l)uilcling blocks ,

])eanl)ag’s and targets,

scooter boards ,

1ig’}1tweig}1t soft pa(l(lles , bats and balls,
parachute,

streamer ribbons ,

velcro catch mitts and balls , and
hopscotch diag’ram on floor or carpet.

storage that permits children easy access to the materials that are available for their
use.

the opportunity for activities that are Chaﬂenging’ but will allow the children to be
successful and also activities that allow them to practice skills they have recently
(levelope(l.

daily outdoor play (for more information on this see “Active Living”).
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ADDITIONAL ACTIVITY AREAS

(The fo//owing areas are not considered basic or required areas but would be Leneﬁcia/ to include
in a child care centre where space permits.)

Writing Area

Opportunities for writing occur throug’hout the room, however, having’ a clesig’natecl writing
area can provicle additional opportunities for the development of early literacy skills.

Ina Well-equippec]. writing area, children will:

. explore the process of writing in a fun, non-directive, meaning’ful way.

. incorporate writing into other areas of their play, e.g., dramatic play, block play.
. become more aware of the function of print.

. see the relevance of print in their own lives.

In the writing area provicle:

. a writing desk or table that can com{ortaloly accommodate two or three children.

. materials that encourage the exploration of writing such as paper of various types and
sizes, notebooks , notepads, pencils, markers , stamps, stamp pacls, envelopes, old (l)ut
functional) typewriters, hole puncl'lers ) staplers , tape. Remember to rotate materials

on a reg’ular basis, aclcling’ new ones, leaving’ some familiar materials and storing the

rest.
° An alpl'ral)et chart that is placec]. at the children’s eye level.
. A “word box” containing index cards with common words that children may recognize

(one word per carcl).

The writing area should NOT include:

. Alpllal)et tracing sheets - these isolate letters out of context, malzing’ print less
meaning’ful. They set young children up for failure - tracing perfect letters is very
difficult for preschoolers and it is NOT writing.

. Worksheets (tracing, counting, identifying’ letters, sounds, etc.) These also isolate
specific skills at a time when children should be learning’ instead that writing is fun,
relevant and useful. Children learn to write l)y writing. Specific skill development,
e.g. letter formation, writing in straig’ht lines, will come with time and experience.
The adults in a child care centre should carefully model appropriate writing (]oy
forming’ letters correctly and writing in straig’llt lines) whenever tlley write with the
children or for the children (on signs, charts, etc.) so that the children become familiar
over time with the conventions of print, however, children’s attempts at writing should
be recog’nizecl and aclznowleclg’ed as laeing’ part of the emerging literacy process.
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Woodworlzing’ Area

Some child care centres stay away from ogering’ a Wooclworlzing’ area because of the perceive(l
risks of coml)ining’ children and tools. The benefits, however, far outweig’h the risks and as
long’ as the area is closely supervisecl, Woodworlzing’ can be another creative and constructive

activity for children in a child care setting. In a wooclworlzing’ area children will:

. have an opportunity to use real tools in a closely supervisecl environment.
. express and/or release emotions in a satisfying’ and constructive way.
. create, prololem solve, and explore using wood and other l)uilding’ materials.

Ina Wooclworlzing’ Area provicle:
. a child-sized workbench.

. safety g’og’g’les , both child-sized and adult sized which must be worn at all times while
in the wooclworlzing’ area (]oy both children and aclults).

. adequate storage for tools when the area is closed and not available for children.

® a c].isplay area for tools to hang’ when the area is open, such as a peg’l)oarcl.

J a variety of sturcly tools such as a hammer, a haclz-saw, hand dxill , screwdrivers , pliers,
vises, sanclpaper, C-Clamps, etc.

. wood scraps and pieces (softwoocl such as fir, pine, spruce), dowels, jar lids, bottle caps.

J nails , screws, nuts, l)olts, washers , wire.

Computer Area

Computers can be useful in a child care setting if they are used properly. The computer
software must be chosen care{:ully, ensuring that it is developmentaﬂy appropriate and allows
the child to be actively eng’ag’ecl and creative, rather than just be requirecl to passively supply a
“correct” answer to questions. Some software is simply computerized worksheets while other
software can encourage creativity and inclepenclence. It is up to the ECE to do the research
and make decisions based on developmentaﬂy appropriate practice.

Ina Well-equipped computer area, with developmentaﬂy appropriate software and programs,

children will:

be able to create pictures and stories, solve prol)lems and make decisions.
° refine hand-eye coordination and spatial awareness.

. be exposed to letters, numbers and print in a meaning’ful context.

expand their Vocaloulary.

In a Computer Area provicle:

o one to three computers, clepencling’ on resources,
° one printer,
o a(],equate, comfortable seating,
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support and attention from adults )
developmentaﬂy appropriate software, and
accessible storage for software.

How to Choose Deve/opmenta//y Appropriate Computer Software

When Choosing' software for children, lzeep the following’ points in mind (Haug/and, 2004).

it must have age appropriate content, learning’ o]ojectives , and expectations.

the child must be able to take control of the experience, setting the pace for the action
and learn the consequences of their choices.

it must provide instructions that are easy to understand. Instructions should be verbal
accompaniec]. l)y visual prompts.

it should contain varying levels of complexity and challeng’e. In the l)eg’inning, it
should be simple enoug’h to allow children to be successful and then follow a log’ical
learning sequence.

it must allow children to operate the program inclepen(].ently with minimal adult
assistance.

it must be non-violent. Sometimes the violence in children’s software is su])tle, for
example, using the sound of explosions or crashes to move from one screen to the next.
Look for software that demonstrates construction, not destruction and that
incorporates positive social values.

the activities should be pleasura]ale and engaging in and of themselves and should not
offer rewards as the main motivating factor for completing’ the activity.

when presenting information or teaching’ concepts, the software should realisticaﬂy
portray the new ideas or information, using real world pictures and examples whenever
possi]ale.

if the software program clepicts people, it should reflect diverse cultures, family styles,
ages and abilities in a respectful and appropriate manner.
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Outdoor Play
Children need outdoor play experiences of all kinds and in all kinds of weather. They need to
play outdoors on a daily basis for at least once a day and, whenever conditions permit, twice a
(1ay. They need an outdoor play space that is safe, suitable and Welcoming’ . In a well
equippe(], outdoor play space children will:

. clevelop positive attitudes about themselves, their physical abilities and the outdoor
environment.

. engage in games and activities that will l'ielp them in cleveloping’ concepts relating’ to
l)ocly awareness spatial abilities.

. clevelop fine and gross motor skills.

. engage in solitary and group play situations.

. be creative, solve prololems , explore and discover new thing’s about the world around
them.

Planning the Outdoor Environment

When planning’ a clevelopmentally appropriate on-site outdoor play space, ECEs must
incorporate the developmental needs of the children into the c].esig’n. The iollowing’ desig’n
principles can help to g’ui(].e the ECE in planning’ an outdoor play environment based on
children’s interests and clevelopmental needs:

Children’s interests and developmental Design Element
needs

The need to move open, flat area for running, paths for ri(ling’ toys,
boundaries clefining’ play areas

The need to climb slopes with varying inclines, fixed climl)ing
equipment, portai)le climl)ing’ equipment, protective
suriacing‘

The need to experience nature trees, l)uslies, slirul)s, ﬂowers, soil, grass

The need to experience challeng‘es and make age appropriate equipment that provides a moderate

mistakes risk, protective surfacing’ to cushion falls,

appropriate supervision, adult encouragement, well

planne(i and desig’ne(l environment

The need to socialize a place to sit, quiet areas, semi-private places that
can be easily seen loy an adult but can create a
feeling‘ of privacy; iarg‘er areas where more org’anized
group games can be playe(i

To construct, transform and create in a hands-on well equippe(l sand play area, manipulative materials
way such as larg'e blocks , art materials such as brushes
and buckets (for “painting” with water)

To make choices a variety of areas/zones in which to play
(manipulative, gross motor, quiet, creative) and a

variety of play materials and equipment ranging in

simpie to complex
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Designing and Equipping an On-Site Outdoor Play Space
Designing an outdoor play space requires many of the same considerations as clesig’ning’ an

indoor play space. As with room arrangement, there are speci{ic questions that each ECE
should ask when evaluating’ the outdoor play space, These questions include:

. Are there cozy, comfortable spaces available to the children?

. Are there opportunities for individual children to have some private time, alone and
away from the group but still within the view of the ECE?

® Is there plenty of natural lig’ht (ancl sl'la(].e)?

® Is there enoug’h space that children and adults can move about {reely?

. Is child-sized and adult-sized seating provided?

® Are there clear pathways from one activity area to another?

. Are materials accessible to children?

. Is there g’oocl ventilation (e.g. isit far enoug’h away from a parlzing’ lot so that children
are not overly exposed to car exhaust fumes?)

. Is the space clean and well-maintained?

. Are materials and equipment in g’ood repair?

. Is the surfacing’ suitable?

. Are areas accessible to all children?

. Is the space inviting to children and comfortable for adults?

The first step in desig’ning’ an appropriate outdoor play space is the lanclscaping’ of that space.
Lanclscaping’ deals with such features as space, surfacing’, activity areas, terrain, pathways,
g’arc].ens and weather. As much as possi])le ) naturally occurring elements and features should
be incorporate(]. into the lanclscape, e.g., natural slopes, trees and grassy areas, lzeeping' in
mind the safety and developmental needs of the children. Some factors to lzeep in mind for
each one of these lanclscape features are:

Space
An outdoor play space must contain enoug’h space for all children to be active while at the
same time provi(].ing' room for a variety of activities to be talzing’ place at one time. When

clesig’ning’ the space, attention must be paicl to the following’ considerations:

Outdoor play space must include:

. adequate space ( a minimum of 7m” per licensed space),

L4 a sheltered space that provi(],es protection from the elements ,
. a source of drinlzing’ water,

L4 easy access to a ]oathroom,

L easy access to homeroom, and

L4 storage for outdoor play equipment.
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Surfacing‘

An outdoor play space must provi(le two or more suitable play surfaces for different types of
play. Hard surfaces, such as asphalt, may constitute up to 50% of the minimum required
space. Hard surfaces are used as riding’ paths for children on ri(ling' toys and may also be used
for bouncing balls, chalk drawing or for playground games like hopscotch. A variety of “soft
sur{acing'” would be used in any areas of the outdoor play space that are not covered with a
hard surface. P roviding’ children with a variety of surfacing allows them to experience various
textures and enriches their sensory environment. The chart below provicles some examples of
hard and soft surfacing’.

Examples of Hard and Soft Sur{acing' Materials*

Hard Surfacing Materials Soft Surfacing Materials
Asphalt Grass
Hard Packed Dirt/Soil *Wood Chips
Patio Stones *Coarse Sand
Interlocking Bricks *Fine Pea Gravel
Wooden Decking *Medium Pea Gravel
Flag Stone *Shredded Tires
Concrete *Rubber Matting

* This chart is not meant to be considered a Complete list of hard and soft sur{acing’ materials
- these are examples only.

*(Can also be used as protective surfacing’.
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Activity Areas

Similar to the indoor play space, the outdoor play space should also have various activity
areas, as weather and other conditions permit. Some of the activity areas that can be found

outdoors include:

. Art/ Manipulative/ Creative area - this area would contain materials that allow children
to be creative and constructive. Some of the materials that would be found is this area

are art easel, art materials, carpentry materials, and/or construction materials (e.g. larg’e

blocks).

® Sensory area - this area would include the sand l)ox, water play area and related
materials. For more information on what could be included see Section 111 , Water

Play and Sand Play Area in this document. Aclcling’ plastic or PVC tul)ing’ (availal)le at
hardware stores), clear tu]oing’ , corks, adds additional possil)ilities for sensory play.

. Dramatic Play area - this area mig’llt include a play house structure that can be used in
a variety of ways. Props and materials will be included that can support the children’s
dramatic play and should be rotated on a reg’ular basis, clepending’ on the children’s
interests. Prop boxes on themes such as picnics, the beach, g’arclening , store, restaurant

and so on can be moved outside to enhance outdoor play.

. Gross Motor Play - included in this area would be stationary play equipment such asa
climber or slide. Portable equipment such as ri(],ing’ toys, balls and other types of sport
equipment will also contribute to gross motor play. Try tying a beach ball to a branch
of a tree to be used as a tether ball. Use ricling’ toysasa method of creating a painting,
much like children do with small toy cars in the art area (use larg’e pieces of paper and
have children drive throug‘ll a small pucldle of paint in the middle of paper!)
Participation in this area leads children to develop a greater awareness of their looc],y
and it challeng’es them to discover what their looc],y can do. It leads to greater

coordination and clevelopment of movement and gross motor skills.

. Quiet Area - this area would be one where a child or a small group of children can sit
comforta])ly to observe the play that is occurring in other areas of the outdoor play
space. In the quiet area children can also socialize with each other, read books, or
engage in quiet, less active play. SOOthing’ music playing’ ina CD player in a quiet area

outdoors can encourage children to relax and enjoy their surrouncling’s.

. Science Area - science will be occurring in all areas of the outdoor play space, however,
the cliscovery of scientific concepts can be encourag’ed loy provicling’ some basic
equipment in an outdoor science area. Provicling’ mag’nifying’ g’lasses ) weig’hing’ scales,
small containers and sets of tweezers or tongs (for collecting “specimens”) will assist
children in exploring’ the world around them. This area helps children to develop a
sense of wonder and curiosity about the world around them. It encourages children to
explore, experiment, llypothesize, and pro]olem solve.
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Terrain

Terrain refers to the type of land l)eing used as an outdoor play space. For example, terrain
can be described as “hilly”, “rocky” or “grassy”. Itis desirable to maintain the natural elements
of the terrain as much as possil)le. Small hills and slopes are desirable in an outdoor play area
as t}1ey provi(ie many opportunities for children’s experimentation. Children can roll balls ,
toy cars and trucks (an(i when it is safe and practical even themselves) down a slope )
experimenting with spee(i and gravity. Hills provi(ie sli(].ing and climlf)ing’ opportunities as
well. Large rocks (i)oul(iers) can be oi)jects of interest in an outdoor play area and should be
incorporate(i whenever possii)le as long’ as t}ley are larg’e enoug}l to not be considered a
tripping hazard.

Pathways

Pathways should be constructed in such a way that children can move freely from one area of
the outdoor play area to another. Creating paths that are Clearly marked and distinct from the
rest of the play area can add interest to the outdoor play space and can also increase the safety
of the arca i)y encouraging children to not wander too Closely to play equipment that is alrea(ly
in use. Paths can also prevent children from crossing into another’s child’s play and can,
therefore, help to prevent the conflict that arises from these types of situations.

Garclens

Incorporating non-poisonous plants, flowers, shrubs and trees into an outdoor play space
serves many uses. Children can learn about and develop an appreciation for nature, science
and natural l)eauty. When children are encourag’e(i to help create and maintain the g’ar(ien
they develop a sense of responsibility and stewarclship.

Weat}ler

There is only one certainty when it comes to weather in Newfoundland and Labrador and that
is, we have lots of it! Knowing this, care must be taken to ensure that the outdoor play space
is usable and interesting in all types of weather t}lroug'liout the year. When planning’ the
outdoor play space, the ECE must allow for such factors as:

. a(iequate (irainag’e after rainstorms,
. shelter from liig’}i winds/hot sun using trees, fences and other shade/shelter features ,
° clear pathways to equipment after snowfalls or, if necessary, removal of certain pieces

of equipment if banks of snow alter their standards of safety.
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Planning’ an Outdoor Play Program

Pianning’ outdoor piay experiences is an essential component of any developmentally
appropriate program. Too often outdoor piay is viewed as a time where adults geta break and
children get to burn off excess energy. It is, certainly, a time when children get to be
physically active, however, thoug’ht and preparation must be put into every outdoor play time
so that the children and the adults can make the most of the time allotted for outdoor play.
Outdoor play experiences must be planne(]. reg’ar(lless of whether the outdoor playspace is on-
site or whether the centre uses a (iesig’nate(i. off-site outdoor playspace as their reg’ular outdoor
play area.

Outdoor play should occur every day and in every type of weather. Unless it is hazardous for
the children to be outside (e.g. in extreme weather conditions) children need to be outside
every day. Remember that activities that are conducted during’ summer activities, e.g., playing’
in the sandbox, can be easily done in the winter as well - substituting’ snow for sand. Snow is
an excellent play medium that can be moul(i.e(i., sculptecl, explored, measured and used as a
play surface.

Outdoor play should be scheduled in large blocks of time (minimally 45 - 60 minutes) so that
children have the opportunity to become involved in complex play activities. There should be
time set aside in both the morning and the afternoon schedules for outdoor play time so that

it can occur twice a (iay, whenever conditions permit.

As with indoor play, ECEs observe children’s play outdoors and these observations become
the basis for planning’ outdoor play activities.  Activities should involve materials and
experiences that Challenge the children, provicling’ 1earning‘ opportunities that lead to the
development of effective proi)iem solving’ skills.

The Role of the ECE (luring Outdoor Play

The role of the ECE cluring’ Outdoor Play is the same as the role of the ECE during any piay
time. Outdoor play time is not to be seen as a type of “recess” where the ECE’s only role is to
supervise the children’ play to ensure that everyone stays safe. The ECE must also be a
facilitator of play, an assistant to the play and a play-planner. As with all components of the
program, the adult sets the tone for the types of interactions that occur among the children
and with the environment. If the adult has a positive attitude about outdoor play, then the
children’s interactions with each other and with the environment will be positive and
constructive. If the adult does not enjoy outdoor time the time spent outside will not be as
valuable. Itis important for ECEs to examine their own feelings about outdoor play and do
whatever tliey can to make the experience a positive one. Dressing comforta]:yly and
appropriately, Leing’ actively involved and desig’ning the space in such a way that it is
attractive for adults as well as children are ways that positive feeling’s for outdoor piay can be

encourag’ed.

109



Standards for Early Childhood Programs in Centre-Based Child Care

Outside play time is an ideal time to provi(le planne(l activities based on science and nature,
art, gross motor clevelopment, music and movement and even whole group times. During
outside play time the adults should:

. assist children in their play Ly supplying’ the materials they need.

. interact with the children Ly Leing’ a play partner when appropriate, expan(ling’ and
exten(].ing’ the play as necessary.

. look for ‘teachable moments’.

. observe children’s play, noting their interests, their questions and their discoveries.

Use these observations as the basis for planning’ outdoor play experiences.

. g’uicle children’ behaviour l)y allowing them the opportunity to solve their own
prol)lems and resolve their own conflicts but stepping in when it appears that tlley need
help. Any intervention should be done in a help£ul and matter of fact manner.
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What Can Children Do On Your Playg’roun(l?
(Tliese lists are from a Playg’roun(l Policy Manual, Ontario Ministry of Community and Social Services

and were published in the Summer, 2002 issue of Interaction. Reprinted with permission from

CCCF)

Once you understand the various types of play necessary for children’s healthy

development, how can you implement these types of play into every day activities?

Examples of the many sorts of activities that can benefit children in a playg’roun(l setting

follow. It may be helptul to circle or check those activities you already use; then try to

tig’ure out how to implement some of the ones you do not use. Don’t torg’et to ask the

children!

Movement an(l Perception:

OO000OO0oO0fdoODO0ooooOooOOoooOooooooboooooooooogd

sit

stand
crawl under, in, over
creep

roll

walk

hop

slzip

run

jump
sprint
turn

stop

peclal

push

pull

throw at a distance
throw at a target
catch
reach
grasp

grip

hold

lift

carry
clump
punch
balance
somersault
swing
sway
climb

slide

tumble

OooOooood

Oo0Oodoo0oooOooooooooooaa

kick

dig

use sled
roller skate
ice skate
strike ol)ject
make an obstacle
course
stretch

pul] up
assemble
disassemble
stack

pile

build

put in

take out
pouncl
pinch
scrape
polze
squeeze
dance

smell

touch

feel

taste

111

Expression

talk

shout

scream

W]lisper

make noises

sing

be quiet

listen

see, WatCll, look
create

sculpt

weave

paint with water
paint with fing’ers
paint with brushes
paint with rollers
paint with branches
tear down

build

woodwork

nail

g’lue

dress up

play doll

imitate

imagine

invent

piay with water
pour

splash

play with sand
mix

wash

play with bubbles

Oo00dood0ooooooooooooooo oo ooooooooooad
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make bubbles

use objects in original
ways

blow

shape earth

shape a sphere

shape a space

invent

draw caricatures
sketch

play with mud

Cog’nitive Skills

Oo0OdooOoooooooooood

oood

observe
understand
make rules
decide

choose

collect

g’ather
compare

select

match

arrange
rearrange

put in order
discover
question
notice changes
clevelop theories and
concepts
count

write

explore l)y trial and
error

reacl l)OO]KS
reacl sym]ools
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Emotion and Affection

OoooooOoooag

Oo0odoooooOooooooooooa

cuddle

hug’

kiss

tickle

chang'e their minds
be alone with a friend
be alone

be in a small group
have individual
attention

be in a larg'e group
retreat

nest

hide

look

help

pat

feel

hear

take care of
plant

prune

mix

water

tend

enjoy

eat

sleep

rest
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Reaching’ a Balance Between Safety and Physical Activity*
(Note: for more information on outdoor play and safety, see Standard and Guidelines for
Health in Child Care Settings, pul)lisllecl ]Jy Department of Health and Community

Services)

It is the responsibility and leg'al oLlig’ation of all early childhood educators to ensure that
children in their care have a safe place to play. ECE’s can also help children become more
responsible and safety conscious Ly being’ aware of the potential consequences of their
actions. This can be taug’ht throug’h education and practice. Asa result of ]Jeing’ active in
a setting which is appropriately designe(l and well supervise(l, a child will learn what is safe
and what is not.

Reacl'ling’ a balance between safety and p}lysical activity within a child care setting
represents a typical “trade-off” situation. If children are not allowed to take risks they will
not engage in pllysical activity for fear of Lecoming’ injure(l. However, if children are
allowed to pursue physical activities as tl'xey Wish, their safety may be jeopar(lized.

Injuries in an outdoor play area usually occur because of one or more of the following’

reasons:

U] ina(].equate supervision,

. improper use of equipment/toys,

. using equipment that was desig’ned for older or younger children, and
. poor maintenance of equipment.

To reach a balance between safety and physical activity, lzeep the £ollowing’ points in mind:

v Active supervision is most important! Scan the environment constantly. Provide
appropriate adult:child ratios. Position adults in the play space in such a way that
all children are able to be seen at all times.

v Educate children on safety; that is, helping’ them to determine what is safe and
what is not safe. Tell the child about the proper uses of equipment and

demonstrate when appropriate.

v Maintain equipment so that it is safe for all children. Discard or repair broken

equipment imme(].iately.
v Supply only equipment/toys that are suited to the developmental age of the child.

v Check the environment for hazards on an ongoing basis (at least (].aily). Implement

a safety checklist to ensure a safe play environment.

v When using playground equipment, check the clothing of each child for straps,
buckles, hoods and strings that could become snag’g’ed. Long hair should be tied
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back or tucked in.

Have simple, clear rules that can be understood l)y each child. Phrase the rules and
g’uiclelines in such a way that tlley tell the child what to DO as oppose(]. to what not
to DO.

Many injuries occur to children as pec].estrians. On outings and field trips, use a

rope that each child must hold. Place one leader at the front of the line and one at
the end.

Educate the children on traffic safety. Make the outings safe and fun.

Ensure that outdoor play spaces are enclosed ]Jy a fence or a similar barrier.

Ensure that the appropriate play surfaoing’ is used in all areas of the outdoor play

area.

Guidelines and rules need to be consistent among all ECE’s so that children are not

confuse(]..

Have information cards on all children. These can be used for attendance purposes
while on field trips. Cards should also contain medical information and emergency

telephone numbers.

In case of emergency:

v

v

v

Be preparecl.

Have man(],atory first aid/CPR training for all employees. Make sure that this
training is reg’ularly upclatecl.

Develop an emergency plan. Quiclz action often reduces the seriousness of injuries.

Preplan activities that will lzeep other children occupiecl if a child should become

inj ured.

Refer to the child’s information card that will contain his or her medical

information and emergency telephone numbers.

* from: Active Living for In][ants, Toddlers and Preschoolers, (1994) pul)lishecl l)y the Government of
Newfoundland and Labrador.
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SECTION 1IV: ACTIVE LIVING

For infants, active living’ means to reach out, to crawl, to walk and to play simple games.
For toddlers, it means jumping, running, exploring’. For preschoolers, living’ actively
involves playing’ games with loving’ adults and friends, singing, clancing’ and slzating’ .

Very young children living actively are eager to explore their world and to move freely
throug’h it. Activity satisfies their curiosity and gives them real l'lappiness. Movement is
an important part of a child’s pl'xysical, emotional and mental development.

For school age children and outl'x, active living builds on their natural enjoyment of
g v g joym
physical activity. Their overall well ]Jeing’ is enhanced l)y integrating physical activity into
all aspects of their daily life. Positive attitudes towards active living in the younger years
P y g younger y

will result in more involvement in sports and fitness activities later in life.

Canadians are recognizing the need for an active and healtl'xy lifestyle. However, many
Canadian children are still not as fit as they should be.

Modern life has created a society that is g’eneraﬂy less active. Children toclay are more
restricted in their freedom to move about their neig’h])ourhoocls on their own. They are
driven to and from most of their activities. It is estimated that more than half of Canadian
children are not active enoug’h to promote healthy g’rowth and development. Recently,
there has been sig’nificant coverage in the media reporting hig’l’l rates of childhood o])esity.
It is estimated that 25% of children are considered obese and the numbers are increasing
all the time. Research suggests that from 1981-1996, the incidence of overweig’llt has
doubled and ol)esity triple(]. among l)oys and g’irls.

The main reasons for this increase are:

$ Overall lack of reg’ular physical activity - Many children and youtll are not getting
enoug’h physical activity due to the increased amount of time spent sitting around
watclling’ TV, using the computer and playing’ other video type games. Many of the
sports activities are structured and org’anized in such a way that parents often drive
their children to and from these activities. There is also less time devoted to
physical education in schools.

. Poor eating habits - Many children and youtl'l consume an overabundance of fast
foods, junlz foods and convenience type meals that are very hig’h in fat and calories.

The hig’h rates of o])esity and lack of pl'lysical activity are sig’ni{icant threats to the health
and well l)eing' of Canada’s children and youtl1. Childhood is the perfect time to acquire
active living’ skills and to clevelop the enjoyment that active living’ l)ring’s. It has been
demonstrated that children who are active have better attitudes towards llealtll, more
positive health behaviours, and are more fit as tl'ley get older.
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Young children are pliysically active not because of the benefits they perceive but simply
because of the fun tliey have. Itisa periocl of tremendous potential as tl'iey learn to
accomplisl'i new tasks and enjoy increasing physical g’rowtl'i which allows them to

experiment with new chaﬂeng’es.

Children develop both larg’e and small muscles of the ]30(1y throug’h play as tlley engage in
constant movement and manipulation. Gross motor skills allow the child to (].evelop
coordination, balance, ﬂexil)ility, ag’ility, streng’th and endurance. In addition, tl'iey are
conditioning’ these muscles as well as their hearts, blood vessels, and lung’s.

Whether it is swinging, sliding’, running, clim]:)ing' , lnalancing', ricling’ or water play,
children clevelop and refine their movement skills. Interactive play such as “hide and

seek”, tag” or “follow the leader”, often come next. These set the foundation for

te amworlz .

Every effort should be made to provicle the same opportunities for physical activities
within your child care setting for looys and g’irls. The g’ender of a child is not relevant when
planning’ pl'iysical activities and games. Gender stereotypes towards physical activity have
led to lower fitness levels of g’irls. Choose toys and equipment that cannot be labelled male
or female. Toys such as balls, hula hoops, bean bags, balance boards are used by all
children and are g’oocl examples for use in the child care setting. Children with special
needs may need to have the environment or the activity modified to encourage their active
involvement in physical activity. Keep activities short. Aclapt games and activities to meet
level of children. Equipment may also need to be modified for use ]Jy a child with special
needs. Itis important to remember that no children should be excluded from an activity
as this affects their self-esteem.

Benefits of Active Living
There are many benefits to active living’ . Active living’ :
" improves overall health and fitness.
" promotes a healtliy weig’ht.
" promotes stronger muscles and bones.
* enhances posture, balance and coordination.
® promotes a positive self image.
" improves self-confidence.
" encourages new {rien(].sliips and improvec], social skills.
" improves emotional well loeing’.
- helps children cope with the pressures and stresses of childhood and
adolescence.
- helps children improve academic skills e.g. prol)lem solving’.
" improves energy levels.
" encourages a healthier lifestyle in adult life.

- develops competence in movement.
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Promoting Active Living with Preschoolers

Early childhood educators are in an ideal position to help young children develop the skills
necessary to live a l'xealtl'ly active lifestyle. Children need g’oocl role models and early
childhood educators who participate actively and who have a positive attitude toward

active living' are more lilzely to get active participation from the children in their care.

Children learn to understand movement l)y exploration, experimentation, trial, error and
imitation. These traits combined with encouragement, direction and practice will help
them refine their skills. Physical activities need to be child centred and should cater to the
individual needs and skill levels of each child. While some children may have more hig’hly
clevelopecl skills, it is more important to promote cooperation and not competition.
Children also need reinforcement for improvements in skill c].evelopment. Remember that
the activities are for children and should be fun. If an activity is not Worlzing’ ) may]:)e it
could be chang’ecl or improve(], or perhaps another activity is best.

The following’ tables outline some characteristics of preschoolers and offer some
suggestions for the types of active living’ in which they are best suited to participate.

MOTOR
CHARACTERISTICS SUGGESTIONS

Children are relatively competent in Create environments that encourage

running and jumping. They are developing children to move in different ways, in a
their hopping’ abilities. They enjoy moving | variety of directions, and at different
quic]zly and in different directions. They spee(ls.

enjoy stop and go games.

Balance is g’raduaﬂy developing’. Children Provide opportunities for children to
are capal)le of maintaining their balance on | stand on one foot. Children can create

one foot for a short periocl of time. They statues and creatures. Encourag’e

enjoy l)alancing on different loody parts children to develop balance at their own
rate.

Children are rapi(ﬂy developing’ their Encourage individual skill development.

abilities to lzicle, throw, catc}l, and strike. Modified team games are sometimes

They are capal)le of learning' and practising | appropriate with the oldest children.

a variety of individual skills. Encourage cooperation, not competition.
Do not keep score. Children should play
in small groups, with very few, if any,
rules. Rules should only be used t o

maintain a safe playing’ environment.

Make sure each child experiences success.
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INTELLECTUAL

CHARACTERISTICS

SUGGESTIONS

Children have Well-(leveloped

imaginations.

Provide an environment that allows
children to use their natural creativity

and desire to experimentation

Perceptual abilities are developing’

Provide frequent opportunities for
chilclren to clevelop s]zills tllat l1ave loeen

demonstratecl.

Attention span is short, but increasing as
the child ages. Memory is slowly
developing’.

Chang’e the activities frequently. Provide
games and equipment that chaﬂeng’e
memory skills.

Verbal communication skills are
developing’ rapi(ﬂy. Children are
improving their a]:)ility to think rationally.

Provide clear, concise, and log‘ical
commands. Provide children with
opportunities to tell you their stories Try
not to interrupt them. They want you to
listen

SOC

TAL

CHARACTERISTICS

SUGGESTIONS

Children are eager to try new experience

on their own.

Provide children with opportunities to

learn new skills in a safe environment.

Children are egocentric and very sensitive.
They are easily embarrassed.

Avoid placing’ children in tllreatening‘
situations where incompetence will lilzely
be demonstrated. Be aware of their
individual skill levels. Do not make fun
of a child’s behaviour

Children like to play with other children.

Games in small groups are very

appropriate.

Children are constantly seelzing’ approval.
It is important for them to please others ,
particularly adults.

Provide constant encouragement.
Positively reinforce desirable behaviour.

Cl’nl(lren have well- (levelope (1

imaginations.

Provide children with opportunities to
participate in activities that allow them to

explore , imagine, and create.

Children are starting to (levelop decision
malzing’ decisions. Involve children in age-

appropriate decision malzing‘.

Children are better able to control
their frustrations. Encourage
children to (].evelop movement skills
at their own rate. Provide children
with opportunities to practice
individual skills and achieve success.

Children like to know the purpose for
playing’ a game or participating in an
activity.

Explain the benefits of the activity to the
children.

SOHI‘CC:

Movabi/ity, Ontario Plzysica/ and Health Education Association, Ontario

Ministry 0][ Tourism and Recreation.
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Active Living Experiences

Music is a great addition to active living’, Music can motivate, excite, accompany, slow
down and relax children. Try to incorporate music, singing or rl’lythm into each of the

following’ activities.

Sa{ety must always be the first consideration when planning’ active living’ experiences for
children. A(],equate supervision and child proviclers ratios are essential. Be preparec]. -
anticipate and eliminate any possilale clang’ers as a result of a particular activity. Remember
the aim of the game is to have fun.

FoHowing’ are some activities to encourage physical activity which you may add to your

g’ral) l)ag’.
Ages 24 months to 36 months.

ZOO LOO

Have the children move their bodies to imitate animals’ movement. Musical
accompaniment from percussion instruments or records will stimulate children to
o slither along’ the g’rouncl like a snake;

® stomp along’ like a lnig’ black bear;

° hop like a lzang’aroo that never stops;

e crawl along’ like a slow old turtle carrying his heavy house on his back;

° ﬂy like a bird so hig’h in the slzy;

e climb like a monlzey up in a tree;

. g’allop like a horse crossing in a field.

Good Morning World (To streng’then arms)

Position: Lie flat on your stomach with your hands on the floor and underneath your
shoulders.
Action: Pretend to fall asleep, relaxing with no sound or movement. “Wake Up”

saying “Good Morning, World” by raising your bodies to a semi-push up,
lzeeping' your hips ) leg’ and feet on the floor. Lower your bodies and relax.
Jaclz in the Box (To streng’then leg muscles and build en(],urance)
Position: Demonstrate for the child ]oy squatting and placing’ hands on floor l)y feet.

Action: Yell “jack in the box” and jump up high. Landing should be on the balls of
the feet. Hips, knees and ankles should flex. Repeat
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Ages 36 months to 5 years

Circle Time Activities
Circle time activities should include action songs and action games such as “All Around
the Mulberry Bush” and “Simon Says”. Promote the involvement of different body parts.

Toe Touches (To stretch the muscles of the arms, l)aclz, and leg’s)

Position: Stand with hands stretched above head.
Action: Bend over and touch toes with knees slig’htly bent.

Telephone Sit (To stretch the backs of the leg’s, l'xip, groin, seat and abdominal muscles.)
Position: Sit with leg’s extended in front.
Action: Pick up the rig’ht foot with rig’ht hand and raise it to touch the ear on the

same side. The heel of the foot can be a mouthpiece to talk to your favourite
person. Repeat on the opposite side.

Sunrise, Sunset ( To stretch and streng’then back and leg’s.)

Position: Sit cross-leg’g’e(]. with knees bent, hands folded across chest, head between
leg’s.
Action: On cue “the sun rises”, slowly unfold your bodies, pushing with hands,

gradually rising to standing. Cue “the sun is setting” and reverse action

returning to sitting position,.

Wig’g’le Toe Sit ( To streng’then the al)(lomen)

Position: Lie flat on your back with your knees bent and feet flat on the floor, hands
stretched above head.
Action: Gradually sit up, grasping and wiggling toes. Child says, “Wiggle, wiggle,

wiggle” to show success.
Pathways
Create pathways with obstacles such as cones and chairs that children can follow l)y
wallzing’ , running, or steering a toy. Maslzing’ tape and rope pathways also provi(].e
challeng’es. Tape a patl'lway in a straig’l'xt, ang'ular, or curved pattern. Encourag’e your child
to move, steer a ricling‘ toy, or push an oloject along’ the selected patl'l.

Throw and Retrieve

Children enjoy tl'n'owing' and retrieving ol)jects such as a nerf ball, fluff ball, paper ]:)ag’, or
bean l)ag’. Encourage children to experiment loy:
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. tl'n'owing' the bean loag’ and retrieving it;

. throwing’ the bean ]3ag’ hig’h in the air and retrieving it;

. throwing’ the bean loag’ into a cardboard box;

. throwing’ the bean loag’ ata large Smiley Face target affixed to the wall.

Rhythm, Music and Dance

Encourage children to sing and dance. You can use music for wallzing’ , marching’ ,

hopping’, turning, spinning, etc. Use action songs to get children moving and dancing’.

“Wheels on the Bus”, “Hop Little Bunnies”, “The Bear Walked Over the Mountain”, “Jaclz
be Nimble”.

MOVB ancl Learn Games

This game is clesig’necl to combine learning’ and moving. The child can learn primary
colours, numloers, letters, animals and shapes. Introduce only one concept at a time,
reviewing the game several times before introclucing’ a new concept. Select rubber-backed
carpet pieces in blue, yel]ow and red. Place several pieces of each colour on the floor.
There should be enoug’h colours for each child to stand on; that is six chilclren, six red
squares, 6 blue squares, and 6 yeHow squares. The children are asked to stand on their
favourite colours. On the command, the children walk around the area. The adult calls ,
“Red ” and holds up a piece of red construction paper. The children stand on a red
square. Repeat several times. As the children become more slzillecl, encourage them to

share colour squares and remove the visual aid.
Parachute Games

Parachute games are exciting and provide opportunities for maximum participation and
learning social and game skills. Purchase a parachute or make your own. You can make a
parachute loy cutting out pie shaped pieces of nylon and sewing them tog’ether in a circular
shape. A hole in the centre is necessary to distribute air under the paracl'lute. Games that
can be played are: Row Your Boat, Merry-Go-Round, Up and Down, Popcorn, etc.

Source: Active Living for Infants, Toddlers and Preschoolers Information Folder.
Government of Newfoundland and Labrador(1004) and Moving and Growing
Exercises and Activities )[or Twos, Threes and Fours. Produced l)y Fitness
Canada and the Canadian Institute of Child Health.
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Promoting Active Living for Adults

Worlzing‘ in a child care setting requires that the early childhood educator has pllysical
stamina and a positive attitude. The early childhood educator’s level of fitness has a
tremendous influence on both of these characteristics. Accorcling’ to Active Living Canada,
active living’ involves “finding enjoyal:/e opportunities in alai/y /i][e to become plzysica//y active
at home, school, work, and aluring leisure. It involves a range ofactivities, ][rom wa/leing and
simp/e Jai/y tasks to more vigorous activities. Togetlzer, these activities lead to improvec[
plzysica/ health, overall we//—lwing and an enhanced quality of /1'][9. 7

Becoming physicaﬂy active has enormous health benefits. Regular activity builds strong
bones and streng’tllens muscles. It helps you maintain ﬂexi])ility and achieve a health
weight. It promotes good posture and balance and improves overall fitness. Regular
activity streng’tllens the heart, increases relaxation and improves your overall level of

energy and pllysical self-esteem.

Adults need to have at least 60 minutes of lig'llt to moderate pllysical activity per clay.
This does not need to take place all at once - it can be four periocls of 15 minutes. As the
intensity of this physical activity increases, the time requirecl can be reduced. If the
activity is moderate to vigorous, 30 minutes per (].ay can be all that is require& to stay
physicaﬂy fit.

When tllinlzing' about physical activity, it is llelp{:ul to think of the three main activity
groups - endurance, ﬂexi])ility and streng’th. Examples of pllysical activities that help to
increase endurance include Walleing’ f cycling’ f slzating’ and dancing’. Activities that promote
ﬂexiloility include g’ardening’, vacuuming, yoga, and curling. Streng’tll training activities
include ralzing and carrying leaves, lifting’ and carrying groceries, Clim])ing' stairs, and
Weig’l‘lt/ streng’tll-training’ routines. Incorporating these types of activities into your day can
be as easy as talzing’ the stairs at work whenever possil)le, parlzing’ the car in the furthest
parlzing‘ spot at the maH, getting off the bus two stops before your reg‘ular stop and
Wallzing’ the rest of the way, clancing’ to the music ])eing’ playecl in the music area, playing‘ a
game of tag with the children in the outdoor play area, talzing’ a ten minute walk during’
the lunch break. Eventually these activities will become part of your everyclay routine and
it would feel strange to not do them. Health Canada has pu])lisllecl a physical activity
g‘uicle that provicles a lot of information on ways to incorporate physical activity into your

(].ay. This g’uide can be obtained ]:)y contacting Health Canada at 1-888-334-9769 or be

visiting their website at Www.pag’ui(le.com

Other useful websites include:

Healtlly active living’ for children and youtll fact sheet available from
llttp :/[www. caring’forlzi(ls .cps.ca/ healtl‘w/ healtllvactive Jhtm

WWW.cana(lian-healtll-networlz.ca

Www.activeliving’ .ca
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Promoting Healtl‘ly Living for Adults
Besides being’ physicaﬂy active, adults who work with young children benefit from
possessing other liealtl‘ly living’ habits as well. Eating rig'l‘lt, not smolzing’ and talzing’ time
to relax are some of the ways that early childhood educators can take care of themselves.
Worlzing‘ with children is a demancling’ jo]o ) physicaﬂy and emotionally, and in order to
function well in this position, it is vital that early childhood educators take care of
themselves. The Provincial Department of Health and Community Services website
provicles access to a number of help{ul links relating’ to nutrition, physical fitness, smolzing‘
cessation and other health related issues. It can be accessed l)y cliclzing’ on
llttp://www.infonet.st-iol‘lns.nf.Ca/providers/nhhp/linlzs.lltml

Eating rig’ht provicles adults with the energy they will need in their work with young
children. Canada’s Food Guide to Healtlly Eating, which can be obtained ]3y contacting
Health Canada or lay cliclzing’ on:
llttp://www.hc-sc.g’c.ca/llpﬂ)-clg’psa/onpp-lappn/foocl_g'uicle_rainl)ow_e.lltml. This site
provicles information on what foods help to make up a nutritious diet. When ECEs sit
down with the children during’ meals and snacks and eat what tlley eat tlley are provicling’
the children with llealtlly role models as well as getting some nutritious food cluring’ the
day.

Statistics reg’arcling’ smolzing’ are well-known. For example , more than 45,000 people in
Canada will die this year due to smolzing’ related illnesses. Over one thousand of these
people will be non-smokers who are made ill by second-hand smoke. A person who
smokes is twenty times more lilzely to die of lung' cancer than someone who does not
smoke. Althoug‘h the hazards are well lznown, people continue to smolee, harming’ not
just themselves but the people around them. Smokers who work with young children are
not only a{fecting’ their own health but also the children with whom tlley work. The smell
of cigarettes on a smoker’s clothes and in their hair is g’enerally unmistakable so even if
the adult does not smoke in the presence of the children, it can become obvious to the
children who smokes and who doesn’t. Early childhood educators are role models for
children, who often imitate what they see. Imitating llealtlly habits is much prefera]f)le for
a child’s health and well-l)eing. Quitting smolzing’ can be difficult. For more information
on how to quit smolzing’ click on www.smokingsucks.nfld.net This website has a wealth of

resources, information and facts about smolzing’. Another llelp£u1 website is www.hc-
sc.g’c.ca/l'lecs-sesc/to]oacco/quitting’/index.html

Talzing’ care of one’s emotional needs is important as well. ECE’s do not always have
control over what causes them stress but tlley do have control over how tlley react to
stressful situations. Remaining calm and professional, seelzing’ support from coHeag’ues,
talzing’ reg‘ular breaks, getting plenty of rest and practicing llealtlly living' habits are all
ways that help to promote mental health. Having a circle of friends and a fun and active
social life makes a laig' difference as well. Sometimes it takes an effort to cultivate and
maintain friendsl‘lips , however, just like llealtlly eating and active living’ , a little effort can

have a ])ig’ pay off.
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Appen(].ix A - Favourite Authors of Hig’h Quality Children’s Literature

The {ollowing’ list represents some favourite authors of hig’h quality children’s literature.
Of course there are many more great autllors, however, this list can llelp to get you started
on ]ouilc].ing’ a developmentaﬂy appropriate, hig’h quality, well stocked book area.

Mitsumasa Anno
Molly Bang’

Jan Brett
Margaret Wise Brown
John Burning’ham
Eric Carle

Mem Fox

Gyo Fujilzawa
Paul Galdone
Phoebe Gilman
Mirra Gins])urg’
Tana Hoban

Eric Hill

Pat Hutchins
Ezra Jaclz Keats
Dorotlly Kunhardt
Arnold Lobel

Bill Martin Jr.
Robert Munsch
Laura Numeroff
Hilda Offen
Helen Oxenl)ury
Dav Pillzey
Barbara Reid
Maurice Sendak
Dr. Seuss

Peter Spier
Nancy Tafuri
Brian Wildsmith
Vera B. Williams
Auclrey Wood and Don Wood
Charlotte Zolotow
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Appen(].ix B - List of Picture Books Suitable for Reading’ to Emergent/E arlyReaclers
Those marked with an * have a predfctab/e pattern.

*Alexander and the Terrible, Horrible, No Good, Very Bad Day. Judith Viorst, Atheneum.
*Are you my Mother? P.D. Eastman. Viking

The Bear’s Picnic. S. and J. Bernstein. Random House

Blueberries for Sal. Robert McClosky. Viking

Bread and Jam for Francis. Russell Hoban. Harper Collins

*Brown Bear, Brown Bear, What do You See? Bill Martin Jr. Holt
*Caps for Sale. Esphyr Slobodkina. Harper Collins

The Carrot Seed. Ruth Kraus. Harper Collins

A Chair for My Mother. Vera Williams. Greenwillow

*Chicka Chicka Boom Boom. Bill Martin Jr. and John Archambault
*Chicken Soup with Rice. Maurice Sendak. Harper and Row
Curious George. H. Rey. Houghton

*Each Peach Pear Plum. J. Ahlberg. Viking

*Green Eggs and Ham. Dr. Seuss. Beginner Books

*Goodnight Moon. Margaret Wise Brown. Harper Collins

*The Grouchy Ladybug. E. Carle Philomel

*Five Little Monkeys Jumping on the Bed. (retold) Eileen Christlelow
Harold and the Purple Crayon. Crockett Johnson. Harper Collins
*Horton Hatches the Egg. Dr. Seuss. Random House

If you Give a Mouse a Muffin. L. Numeroff. Harper Collins
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List of Picture Books Suitable for Reading’ to Emergent/ Earlv Readers (Cont’cl)

*I Know an Old Lady. R. Bonnie. Scholastic

*] can’t,” said the ant. P. Cameron. Coward, McCann & Geoghegan
I Read Signs. Tana Hoban. Simon & Schuster

I Went Walking. S Machin. Scholastic

Ira Sleeps Over. Bernard Waber. Houghton

Leo the Late Bloomer. Robert Kraus. Harper Collins

Little Blue and Little Yellow. Leo Lionni. Asto-Homor.

*The Little Dog Laughed and Other Nursery Rhymes. Lucy Cousins. Dutton.
*The Little Red Hen. (retold). J. Domanska. Hamish Hamilton
Little Red Riding Hood. (retold by Paul Galdone). McGraw-Hill.
*Lyle, Lyle, Crocodile. Bernard Waber. Houghton.

Madeline. L. Bemelmans. Puffin Books.

Make Way for Ducklings. Robert McCLoskey. Viking

Mr. Grumpy’s Outing. John Burningham. Harcourt.

Papa, Please Get the Moon for Me. Eric Carle. Simon & Schuster.
*Over in the Meadow. John Langstaff. Harcourt

Rosie’s Walk. Pat Hutchins. Simon & Schuster

The Snowy Day. Ezra Jack-Keats. Viking.

Stone Soup. (retold) Marcia Brown. Simon & Schuster

The Story of Ferdinand. Munro Leaf. Viking.

The Tale of Peter Rabbit. Beatrice Potter. Warner.
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List of Picture Books Suitable for Reacling’ to Emergdent/ Earlv Readers (Cont’d)

The Three Billy Goats Gruff. (retold) Paul Galdone.

There’s a Nightmare in my Closet. Mercer Mayer. Dial Press.
*The Three Little Pigs. P. Galdone. Seabury Press.

*A Treeful of Pigs. A. Lobel. Greenwillow.

*Too Much Noise. A. McGovern. Houghton & Mifflin.

*The Very Hungry Caterpillar. Eric Carle. Philomel.

*What do you do with a Kangaroo? M. Mayer. Scholastic.
*The Wheels on the Bus. Paul Zelinksy. Dutton.

Where the Wild Things Are. Maurice Sendak. Harper Collins.
Where’s Spot? Eric Carle. Putman.

“You look ridiculous,” said the rhinoceros to the hippopotamus. B. Wabber. Houg’hton &
Mifflin.

Booklist ][rom “First Steps: A Resource Handbook on Oral Language and Literacy

Development for Caregivers by Ruth Hayden, Ph.D. and Maureen Sanders, M.Ed. Centre
for Fami/y Literacy, Edmonton, Alberta. (2003) used with permission.
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FEEDBACK FORM

Use this form to provi(le your feedback on the Standards for Early Childhood Prog'rams in
Centre-Based Child Care.

Age GI‘OUP Wltll Wl'lOIIl you WOI‘]Q:

Comments:

Send this Feedback Form to:

Child Care Services Consultant

Dept. of Health and Community Services

1+ Floor, West Bloclz, Confederation Building
P.O. Box 8700

St. John’s, Newfoundland and Lal)ratlor, A1B 4J6
Or

Fax it to (709) 729-6382
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